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Executive Summary

A common theme across nearly all departments is that girls consistently outperform boys, particularly in
written and theoretical tasks.

¢ |n Mathematics, girls demonstrated a higher overall performance level and greater engagement
in class compared to boys. Similarly, in Science and Social Studies, girls were more likely to
achieve Merit or Excellence grades, while boys were more frequently represented in the "below
expectation” or "significant support" categories.

e This pattern continues into NCEA. In Agriculture, girls achieved higher results in both internal and
external assessments. In Technology, girls generally showed a greater focus on achieving higher
grades (Excellence) for their work, while some boys were noted for having a "just enough is good
enough" attitude.

There is a clear divide between student success in hands-on, practical tasks and academic, written work.

e Across subjects like Agriculture, Technology, and the Arts, students, especially boys, are highly
motivated and skilled in practical settings.

e Conversely, many students are noted as reluctant to work when faced with paperwork. In
Technology, Hospitality unit standards (practical) see higher pass rates than Home Economics
standards (theoretical). In Social Studies, students had greater success in less formal written or
practical tasks, such as creating posters or videos, compared to formal research or tests.

Achievement is frequently hindered by foundational literacy challenges, which impact students'ability to
access and demonstrate learning.

o Low literacy levels in Social Studies and Science negatively impact achievement in written
assessments and research projects. In Mathematics, teachers noted that just reading a question
or explaining working requires literacy skills that some students lack.

¢ The Junior School review highlighted a "significant tail end" of students arriving at Year 7 below
expectation in writing, noting that many students lack the stamina for extended assignments.

Attendance is identified as a critical factor that directly correlates with achievement levels.

e Departments including Mathematics, Science, and Social Studies explicitly linked poor
performance and non-completion of tasks to significant absences.

e Achievement at the senior level is often impacted by students leaving school mid-year for
employment or apprenticeships, particularly in Agriculture and Technology.

e There is a concerning trend in Mathematics and Science where students "opt out" of external
exams or fail to prepare for them once they believe they have enough credits to pass the year.

Achievement for Maori and Pasifika students is often tied to engagement and the quality of learning
relationships.



In Science, Maori students who engage with learning opportunities achieve on par with their
peers, sometimes at Merit or Excellence levels; however, those who do not engage consistently,
do not achieve as highly.

Social Studies and PE noted a concerning pattern of non-completion among Maori boys in certain
year levels, which they aim to address through earlier relationship-building and more flexible
assessment pathways.

Conversely, PE and Health reported that Maori and Pasifika students achieve well in their subject
area.

The reviews indicate a growing reliance on support systems to facilitate achievement.

Approximately 45% of the total school roll is on the supported learning register for various
reasons, including learning, behaviour, or well-being.

The use of Special Assessment Conditions (SAC), such as reader/writers, and Teacher Aide (TA)
support is described as essential for many students to demonstrate their knowledge fairly.

There is a rising trend of students, particularly in Year 10 and above, requiring separate
accommodation for assessments due to anxiety.
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Statement of Variance — Progress Against Targets

Strategic Goal 1

Engaging our community

Actions

What did we achieve?

Evidence

Reasons for any differences
(variances) between the
target and the outcomes

Planning for next year — where
to next?

Action 1

Enhance the public celebration
of success

Embed Facebook asaY13
delegation

Give student agency to the
newsletter

Continue to liaise with
local newspapers including
BM Express

Continual celebrations of
student achievement
through Facebook and BM
Express

Core group of students that
help with the newsletter
each fortnight

Facebook as a Y13 delegation
didn’t work — “Phones away for
the Day” has impacted this

e Livestreaming assemblies
and awards ceremonies

e Share FB editing with more
people so that more can
post (within reason)

Action 2

Actively promote two-way
communication with our
community

Engage with personnel
from Hokonui Runanga to
better understand out
obligations under Te Tiriti o
Waitangi as Board level
Make the current Board
Online Community Survey
and Whanau Hui annual
methods for data gathering
to provide longitudinal
comparisons and track
progress

Extend curriculum-based
interfaces with local
businesses as part of the
local curriculum —wider
West Otago / Southland
areas

This is still awork in
progress

2025 is a consultation year
and so data gathering will
be done then

More work is needed to
extend our interfaces with
curriculum and local
businesses

This is always going to be a
struggle —there are more
avenues to explore to increase
community engagement

e Continue to work with the
local Runanga and
kaumatua to increase
ability and confidence

e Continue to explore links
between curriculum and
local knowledge




Maintain and potentially
grow BMC exclusive
scholarships and awards
for graduands

Action 3

Actively contribute to the
Poumahaka Kahui Ako

Make optimum use of 100
hours of RAPLD for 2025 to
enhance the pedagogy of
Writing across all settings
Refine systems to enhance
Board understanding and
involvement including
presence in Leadership
Group Meetings amid and
end of year

e We have permission for a
Lead Principal variation

e We used all of the RAPLD
hours for Literacy focussed
PLD

e Thishasbeen
disestablished

Strategic Goal 2

Empowering our students and staff

Reasons for any differences

Planning for next year - where

Actions What did we achieve? Evidence (variances) between the to0 next?
target and the outcomes
Personalised learning Exceptional pass rates for Getting support from agencies | ¢  Continue to employ
pathway for each studentin | NCEA Level 1 students - all can be problematic given someone to provide extra
senior school students gained Literacy and distance from main centres. literacy support in the
Prioritise PLD for NCEA Numeracy credits from co- senior school (0.2 FTTE)
Action 1 Level One and Numeracy requisites ERO are constantly changing e Prioritise utilising the
To enhance and maintain and Literacy Co-requisites their methods which makes strengths of the Learning
strong NCEA results Judicious employment of this difficult to achieve Support Co-ordinator

Teacher Aides and SENCO
including extra funding for
Teacher Aides for Year 11
and Year 12

(Kahui Ako)

e Budget provision includes
high-quality investment in
SLT PLD




Work with agencies to get
as much support as
possible, including
students for whom English
is a second language
Prioritise SAC applications
for NCEA assessments
Maximise Vocational
opportunities through STAR,
Gateway and Trades
Academy

Middle school taskforce
evaluation project at Year 9
and 10 with support from
ERO

Employ specialist subject
teachers in Middle and
Senior school wherever
possible

Continue with Middle
school taskforce
evaluation project at Year 9
and 10 with support from
ERO

Continue to employ
specialist subject teachers
in Middle and Senior
school wherever possible

Action 2

To enable students to make
effective transitions to and
from BMC

Orientation programme
including onsite visits and
parents/caregivers evening
Personal visits to main
contributing schools
Targeted Form Time
programme

Extensive leadership
opportunities for Year 13
students including camp
and Fiordland tramp

PLP’s for all senior students
Networking in employment
space

Maximum use of external
resources

Practice interviews

Orientation programme,
form time and Peer Support
are embedded and run well
Year 13 students are given
multiple leadership
opportunities

Success is celebrated
regularly in the newsletter,
at assemblies and other
methods

Senior students are
provided with pathway
assistance

Continue as we have been,
possibly putting more work
into transition through the
Kahui Ako




Deliberate affirmation for
wide-ranging pathways
including celebrating
successes in gaining
apprenticeships and
acknowledging Year 12
students who are moving on
to new pathways at
Prizegiving

Action 3

To honour our obligations
under te Tiriti o Waitangi and
promote success for our Maori
learners and those from other
cultures

Maintain impressive
achievement results with
NCEA for our Maori
students

Embed Te Reo classes at
Year7 and 8

Employ person / people
with specialist knowledge
and passionin Te Reo to
tutor students Year9to 13
Offer Te Ao Haka
qualifications

Actively seek feedback from
whanau (and where
appropriate Pasifika
families) regarding serving
their specific needs
(Whanau Hui)

Begin the year with Mihi
Whakatau, embed karakia
at Board, staffroom,
assembly and classroom
levels

Kapahaka - employ person
/ people with specialist
knowledge and passionin
Tikanga

Te Reo classes are a
permanent fixture
Karakia at Board meetins,
staff meetings, Tikanga
time, Assembly, some
classes

Continue to drive this and
explore the implementation of
further development




Maximist participation in
community opportunities —
Polyfest, Mauri Ora
Matariki, Maruawai Matariki
Board representation

Staff PLD provided
Continue to develop
Tikanga Time

Strategic Goal 3

Enhancing our learning

Actions

What did we achieve?

Evidence

Reasons for any differences
(variances) between the
target and the outcomes

Planning for next year — where
to next?

Action 1
To grow and maintain positive
learning relationships

Compliment PB4L and
class acknowledgement
systems with new ideas
identified by the students
and staff

Robust induction
programme — SCT and SLT
Staff wellness initiatives
reviewed and refined
including feedback loop
Regular Principal walk-
throughs to affirm staff in
their work

PBA4L still being ingrained in
school culture.

No SCT unfortunately

Will be employing an SCT

More emphasis put on staff
wellbeing and staff culture

Look to increase hours of
guidance counsellor




e  Grow profile of staff
successes and the way they
are acknowledged

e Budgeted Guidance
Counsellor

e Continue to grow Year 13’s
as leaders including with
the Peer Support
Programme

e Promotion of participation
in Agri Kids, Teen Ag,
William Pike Programme
and Duke of Edinburgh

Action 2

To enhance our physical
teaching and learning
spaces

Prioritise aesthetic
refurbishment of the
remainder of A Block when
required roofing project is
completed

Complete refurbishment of
Workshop

Fit for purpose furniture
maintained

Ongoing maintenance work
including painting
Implement the continue to
refine 5YA and 10YPP

Updated areas as per the
5YA and 10YPP

Update areas as per the 5YA
and 10YPP




Evaluation and Analysis of the School’s Student’s Progress and Achievements

Analysis of Overall Senior School Achievement Across Equity Groups OVERALL

Year 11 - NCEA Level 1
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As we are still offering NCEA Level 1 we see a large number of leavers in Level 2 or the end of Level 1 who have a qualification as they enter the workforce. Our
pass rates are higher than national and other schools in our EQI group.

We still see Level 1 as an important foundation for our learners, it is a preparatory step for NCEA Level 2 and gives students who are assessment averse
practice before the high stakes year of Level 2.



Year 12 - NCEA Level 2 Year 13 - NCEA Level 3
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Achievement at Blue Mountain College shows slightly lower levels in NCEA Level 2 compared to national or EQI Group. Higher over all pass rates for Level 3
NCEA and University Entrance. There was a drop in those students achieving Level 2 compared with the 100% pass rate of 2024. This is due in some part to
the cohort of students that sat Level 2 last year. It was a particularly trade focused group and all school leavers who did not attain Level 2 left for employment.

All students in Level 3 who intended to go to university achieved UE.



Analysis of Senior School Achievement Across Equity Group by GENDER

Year 12 NCEA Level 2 - Male Year 13 NCEA Level 3 - Male Year 13 University Entrance - Male
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Year 12 NCEA Level 2 - Female Year 13 NCEA Level 3 - Female Year 13 University Entrance - Female
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For NCEA Level 2 girls showed an exceptional pass rate of 100% while boys achieved considerably lower that other averages (National or EQI Group). Similarly
with the comments for the overall pass rate, the Level 2 cohort had a large number of mid-year leavers who all left to employment (most of these were boys)

which explains the lower pass rates in boys compared to girls.

NCEA Level 3 pass rates were similar for girls and boys, and the boys showed a slightly higher rate of pass for University Entrance.



Analysis of Senior School Achievement Across Equity Group for Maori

Year 12 NCEA Level 2 - Miord Year 13 NCEA Level 3 - Miori Year 13 University Entrance - Maor
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Maori students consistently achieved higher than National averages or averages for EQI Groups. While the Level 2 and Level 3 pass rates were lower than
the year before, the sample size is so small that it is difficult to say whether this is relevant data or not.



Analysis of Senior School Literacy and Numeracy Across Equity Group

Year 11 Level 1 Literacy Year 12 Level 1 Literacy Year 13 Level 1 Literacy
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Year 11 Level 1 Numeracy Year 12 Level 1 Numeracy Year 13 Level 1 Numeracy
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OurYear 11, 12 and 13 Literacy and Numeracy pass rates are higher than National average and EQI group, though not all students achieve this in Year 11.
However, by the end of Year 13, all students have Literacy and Numeracy.



Analysis of Junior School Achievement

Year 7 READING RESULTS EOY 2025

Male 0 3 9 0
Female 0 2 5 1
Maori 0 3 5 0
Other 0 1 3 1

73% of Year 7 students At or Above for Reading achievement

Reading Trends and Patterns
e 73% of Year 7 students are working at or above expected levels for Reading
o No student requires significant support with Reading
e Of the 9 students working below the Year 7 expectation
o 7 are boys (6 of whom are one sub-level below)
o 3ofthese students are Maori

Year 7 WRITING RESULTS EOY 2025

Male 2 8 2 0
Female 2 3 3 0
Maori 3 2 3 0
Other 1 3 0 1

27% of Year 7 students At or Above for Writing achievement

Writing Trends and Patterns
o 27% of our Year 7 students are currently working at or above expected level for Writing
e 7 students are ‘just below’ expectation ie. One sub-level below
e 12 of the 16 students below expectation are boys
o TA support was requested for a group of ‘just below’ learners in 2025. No TA hours were
received.
e 8are well below and require significant support
o bHareboys
3 are Maori
1 ESOL
1 student received RTLit Supportin Term 1
1 student has Dyslexia
3 students have notable absences (less than 70% attendance)

© OO 0 © O



Year 7 MATHEMATICS RESULTS EOY 2025

Male 0 1 7 4
Female 0 4 4 0
Maori 1 1 3 3
Other 0 0 5 0

62% of Year 7 students At or Above for Maths achievement

Mathematics Trends and Patterns
e 62% of Year 7 students are at or above expected achievement level for Maths
e 6 students are below expectation
o 2boys, 4 girls
o 5ofthese students are one sub-level below expectation
e 1 studentrequires significant support in Mathematics

Year 8 READING RESULTS EOQY 2025

Male 0 2 8 2
Female 0 3 4 6
Maori 3 0 6 2
Other 2 2 2 0

72% of Year 8 students At or Above for Reading achievement

Reading Trends and Patterns
e 72% of Year 8 students are at or above expected level for Reading
e 7 students are below expectation (4 boys, 3 girls) — 6 of these students are ‘just’ below ie. one-
sub level from achieving at level

e Of the 5 students reading well below expected level:
o Allare boys
o 3are Maori; 2 ESOL
o 1 wasreceiving In Class Support funding (4 hours per week TA support)




Year 8 WRITING RESULTS EOY 2025

Male 1 8 3 0
Female 1 3 8 1
Maori 3 2 6 0
Other 4 1 1 0

—

46% of Year 8 students At or Above for Writing achievement

Writing Trends and Patterns
e 46% of Year 8 students are at or above expected level mid-year
e 14 students are below expectation (11 boys, 3 girls), 10 are one sub-level away from achieving at

level

e Of the 9 students working well below expected level in Writing:

o

o
o
o

8 are boys

4 ESOL, 3 Maori students

1 receives In Class Support Funding

2 with Dyslexia or Dyslexic tendencies

Year 8 MATHEMATICS RESULTS EQY 2025

Male 0 4 4 4
Female 0 3 7 3
Maori 2 2 6 1
Other 1 3 1 1

64% of Year 8 students At or Above for Maths achievement

Mathematics Trends and Patterns
e 64% of Year 8 students are achieving at or above expected level in Maths
e 12 students are below expectation (9 boys, 3 girls), 3 ESOL, 2 Maori students

(6]

5 of these students are ‘just’ below and need to make one sub-level jump to be ‘at’
expected level.

e 3 students are well below expectations

o
o

All are boys (1 ESOL; 2 Maori)
1 student is receiving In Class Support Funding



Analysis of Middle School Achievement

Year 9 Mathematics

No. working . No. working No. working
No. working at
. above . below well below
Learning Outcome Assessed . appropriate . .
appropriate level appropriate appropriate
level level level
All Strands 11 1 6 9
5B, 5P or 5A = Above
4P or 4A = At
4B = Below

3B, 3P or 3A = Well below

Class Overviews & Demographic Trends

Significant absence by many students and lack of engagement by some boys are the major concerns.
There are also a significant number of students that need reader/writer support. They get this support

during tests, but not necessarily during class time. Teacher aides are available to support students only
sometimes.

Year 10 Mathematics

No. working | No. working | No. working No. working
. above at below well below
Learning Outcome Assessed . . . .
appropriate appropriate | appropriate appropriate
level level level level
All Strands 9 15 10 2
5B, 5P or 5A = Above
4P or 4A = At
4B = Below

3B, 3P or 3A = Well below

Class Overviews & Demographic Trends

2 boys well below- TMB well below - limited chances to improve this year. 1B other also well below - 49%
attendance. Cohort very spread. MB across the board are struggling - 3/5 are new to the school this year.
One other is more capable than his results would suggest but getting him to even attempt testing to the
best of his ability is limited. Attendance of these students is also an issue (49-84% attendance). No
significant differences in gender achievement at any level.



Year 9 Science

No. working No. working at No. working No. needin
Topic (Assessed at Level 4 of the above i . g below the L g
. . appropriate . significant
curriculum) appropriate appropriate
level support
level level
9CH 17 students (7G and 10B incl 1TMB)
10B (1MB)
Matter 6G
. 9B 2B (1MB)
Life Processes 4G 2G
. . 11B (1MB)
Electricity and Magnetism 6G 16
11B
rd
3" Rock from the Sun 76
9HE 20 students (11G incl 2MG and 9B incl 4MB)
4B (1MB) 1B (1MB) 4B (2MB)
Matter 8G 2G (1MG) 1MG
. 0B 3B 5B (4MB)
Life Processes 76 3G 12MG) 1IMG
- . 4B (2MB) 5B (2MB)
Electricity and Magnetism 9G 1G (1MG)
6B (2MB) 3B (2MB)
rd
3 Rock from the Sun 9G 1G (1MG) 1MG

Class Overviews & Demographic Trends

9CH: Defined by a significant confidence gap; many students required constant reassurance to
progress. While some boys showed low motivation, the male cohort slightly outperformed the girls in
formal assessments. 9HE: Displays a clear achievement gap where girls generally outperformed boys.
There is a persistent group of underachieving boys, many with identified learning needs, who have not
responded to varied teaching strategies. Maori students in this cohort are currently achieving below the
level of their peers.

Strategic Improvements & New Directions

A primary goal is to move beyond using assistive technology solely for assessments. Strategies are
needed to ensure students with learning needs utilise these tools consistently during daily lessons to
build independence. Addressing the negative "Science is too hard/irrelevant" narrative is a priority,
particularly where these views are influenced by external factors. Targeted focus is required to bridge the
equity gap and ensure Maori akonga are achieving on par with their peers. Investigating ways to provide
more regular Teacher Aide support during the "learning phase" rather than just the "assessment phase"
to make special assessment conditions more meaningful.

Year 10 Science

No. working No. working at No. working No. needin
Topic (Assessed at Level 4 of the above i . g below the L g
i X appropriate . significant
curriculum) appropriate appropriate
level support
level level
10Fa 18 students (7G incl 1TMG and 11 B incl 4MB)
Force and Motion 9B (3MB) 2B (1MB)
4G (1MG)
. 6B (2MB) 3B (1MB) 2B (1MB)
Reactions 5G (1MG) 1G




Geolo 6B (1MB) 3B (3MB) 1B
& 3G 1G (1MG)
[ 8B (3MB) 1B 2B (1MB)
Genetics 76 (2M6) o
10V0 18 Students (11G incl 1TMG and 7B incl 1TMB)
i 5B (1MB) 1B 1B
Force and Motion oG (1MG)
Reactions 4B (1MB) 1G 1B
10G (1MG)
4B (1MB)
Geology 11G (1MG)
i 8B (1MB)
Genetics 76 (1M6)

Class Overviews & Demographic Trends

10FA displays a notable gender achievement gap, with girls more likely to reach Merit or Excellence than
boys. While some students (notably the Maori girl in the cohort) achieved consistent success, the class
is heavily impacted by attendance issues and low effort. 10VO is characterised by a positive,
collaborative learning culture. Students are highly motivated to support one another, resulting in strong
overall achievement and measurable progress across all ability levels.

10FArequired a targeted strategy to address the "weekly absence" pattern that undermines assessment
data. The integration of assistive technology in 10VO provides a successful model for supporting other
students with high literacy needs.

Year 9 English
Learning Outcome No. working No. working No. working No. working well
Assessed above appropriate | at appropriate below appropriate below appropriate
9CH level level level level
BOY Writing 4G 2EB2EG 1MB| 2B1EB 1MB
BOY Reading 4G 2EB 2EG 1MB| 1MB
Biographical Writing 2G 5B 2EB 2EG 2G 1MB 1EB 1B
Speech 4G 2EG 3EB 6B
1MB

Visual Text Essay 4G 2EG 4B 2EB 1MB 1EB 2B

No. working No. working No. working No. working well
Learning Outcome Assessed |above appropriate| atappropriate | below appropriate below appropriate
level level level level
BOY Writing 1G1EG 6G3B2MB1MG | 2MB 1B
BOY Reading 2G 1EG 5G3B3MB1MG | 2B2MB
Biographical Writing 2G1EG 5B5G 5MB1MG | 2B2MB
Speech 2G1EG 5B 5G 5MB 1MG
Visual Text Essay 2G1EG 5B5G 5MB 1MG | 2B

Class Overviews & Demogr

aphic Trends

The current Year 9 cohort exhibits several significant performance patterns, most notably a gender
achievement gap where boys are underperforming in comparison to girls. While this trend is consistent
with national and international statistics, it has been observed across multiple internal cohorts and
remains a primary area of focus. Furthermore, this specific group demonstrates lower overall literacy



rates than the previous year's cohort, indicating a requirement for ongoing, long-term support.
Demographic data also suggests that Maori students have faced unique challenges this year, with a
higher frequency of individuals performing below the expected level. Despite these challenges, the
implementation of a new homework programme has emerged as a major success, resulting in a marked
improvement in both general engagement and literacy rates across the classes.

Strategic Improvements & New Directions

In response to the evolving educational landscape, the department is prioritising curriculum
redevelopment to better align with the recently released national standards. A strategic addition this year
was the introduction of a year-end Poetry unit, specifically designed by Jacinta to close existing learning
gaps and ensure students are adequately prepared for upcoming curriculum shifts. Moving forward, the
department intends to continuously tweak and refine the Year 9 programme to ensure it remains robust
and responsive. Strategic monitoring of Maori student achievement will also be intensified to address
the current disparities, while the successes of the homework initiative will be used as a foundation for
further literacy-based interventions.

Year 10 English

. No. working No. working No. working No. working well
Learning Outcome it . . g
above appropriate | at appropriate below appropriate | below appropriate
Assessed
level level level level

BOY Writing 3G 1 MG 1B 2MB 2EB 3G 5B
CAA Writing 4B 2EB 1MB
BOY Reading 1G 1B 4G 1MG4MB1EB | 1EB 3B

1B
CAA Literacy Reading 2B 2EB B
Written Text Essay 1B 4G 2B 2MB 3B
Visual Text Essay 3B 2EB 2B
Close Viewing

. No. working No. working No. working No. working well
Learning Outcome it . it .
above appropriate = at appropriate | below appropriate @ below appropriate
Assessed
level level level level

BOY Writing 1G1EG 1B 3G 1EG 2MG 1B
CAA Writing 1B
BOY Reading 5G 1MB 1G 1B

1EB 2B 2MG 2EG
CAA Literacy Reading 9G 1G 1B
Written Text Essay 5G 1MB 1EB 2B 2B1G

2EG 2MG
Visual Text Essay 5G 1MB 1EB 1B1G
Close Viewing 2B 2EG 2MG

Class Overviews & Demographic Trends

While both classes achieved relatively high success rates overall, the 10Fa cohort displayed a significant
disparity between the highest-achieving students and those performing below the expected level. A
notable gender achievement gap persists within this group, with girls consistently outperforming boys, a
trend that is particularly pronounced in 10Fa. Looking toward the future, the data identifies specific
learners who are expected to face significant challenges in reaching NCEA Level 1 next year, even with
substantial intervention. Additionally, the cohort includes several ESOL students who will require
continued, dedicated support to ensure they are equipped to meet the literacy demands of Level 1
English.



Strategic Improvements & New Directions

The current Year 10 programme is well-positioned for the upcoming changes to the educational
landscape, as it aligns effectively with the new curriculum and provides a solid foundation for the current
Level 1 requirements. Because the existing framework is functioning successfully for both curriculum
transition and student preparation, the department plans to maintain the current structure in the
immediate future. However, a significant strategic change is anticipated for the future; the department
intends to conduct a comprehensive rework of the Year 10 programme in 2028 to coincide with the
removal of Level 1, ensuring the curriculum remains relevant for senior secondary transitions.

Year 9 Health and Physical Education

Learning Outcome

No. working above

No. working at

No. working below

No. working well

Ass;:sEed appropriate level | appropriate level | appropriate level belowl:?lzr opriate

Javelin Practical 1G 1B(M) 8G(2M) 7B(2M) 3G 1B(1M)

Minor Games 1G 2B(1M) 6B(2M) 10G(2M) IG 1B(1M)

Fitness 1G 6G 1M) 7B (2M) 2B(1M) 2G

Volleyball skills 2B(1M) 5B(2B) 8G(2M) 3G 2B(1M)

\T/;’;ﬁss::( 1G 8B(3M) 10G(2M) 1B(M)

Badminton Skill 1B(M)1G 10G(2M) 7B(3M) 1B(M) 1G

Hauora 2B (1m) 5G 6G(2M) 7B(3M)

Media Influences 3B(1M) 9G (1M) 4B(3M)

Learning Outcome

No. working above

No. working at

No. working below

No. working well

Assgecs:ls-led approprizte level appro;xi:llte level T kel belowlaeszlropriate
Javelin Practical 6G 10B
Minor Games 6G 10B
Fitness 2G 6B 4G 3B(1M)
Volleyball skills 1G 10B(1M) 3G(1M) 3G
Volleyball 1G 10B(1M) 6G(1M)
Teamwork
Badminton Skill 1G 10B(1M) 6G(1M)
Hauora 5B 4G(1M) 5B(1M) 3G
Media Influences 5B 6G(1M) 5B(1M)1G

Class Overviews & Demographic Trends

While physical ability is closely matched between genders, girls demonstrate significantly higher
engagement and success in the written and Health-based components of the course. Two Maori females
performed exceptionally well across all aspects, driven by positive attitudes and high participation.
Maori male students frequently showed strong potential in physical and skill-based activities but
struggled with the written requirements and Health theory.

Having the same teacher across both classes provided stability, further enhanced by combined "mingle"
lessons that promoted whanaungatanga (strengthening relationships) and peer connection across the
year level.

Strategic Improvements & New Directions
Establishing a strict routine where Health is taught in every scheduled lesson. Increasing the volume of
written tasks and assessments to build the "academic stamina" required for senior secondary PE.



Prioritising team-bonding games in Term 1 to help students navigate new peer combinations and mixed-
class environments. Reframing the subject to encompass the entire PE and Health learning area,
providing an entry point for non-sporting students to succeed through the theory and Health
components. Continuing the "combined class" model where appropriate, allowing for HOD support and
student social interaction across the cohort.

Year 10 Health and Physical Education

Learning Outcome No. working above No. working at No. working well

No. working below

Assessed appropriate level appropriate level . below appropriate
Year 10VO E A-M appropriate level level
Ki O Rahi Skills 2B(1M) 2G(1M) 7G(1M) 3B 1G
Ki O Rahi Game 3G(1M) 2B(1M) 6G(1M) 3B 1G
Fitness Term 1 6B(1M) 11G(3M) 1G
Tchoukball Skills 2G 1B(M) 9G(3M) 4B
Tehoukball Social = 5 45, 7G(3M) 5B 1G
Responsibility
Tehoukball 4G 1B(M) 6G(3M) 4B 1G
Teamwork
Fitness Term 3 2B1G 7G(2M) 4B(1M) 1G
The Body 9G(3M) 4B(1M) 2G 1B
Learning Outcome No. working above | No. working at . No. working well
. k No. working below .
Assessed appropriate level | appropriate level aporobriate level below appropriate
Year 10FA E A-M e level
Ki O Rahi Skills 3B (1M) 5G(1M) 8B(3M) 1B
Ki O Rahi Game 3B(1M) 5G(1M) 7B(3M) 2B
Fitness Term 1 5G(1M) 6B(2M) 5B(1M)
Tchoukball Skills 1G 3B(1M) 3G 4B(1M) 4B(1M)
Tchoukball Social 5G(1M) 9B(3M)
o 2B
Responsibility
Tchoukball 4B(1M) 1G 4G(1M) 5B(2M) oB
Teamwork
Fitness Term 3 5B(1M) 4G(1M) 1G 5B(2M)
The Body 4B(2m) 6G(1M) 5B

Class Overviews & Demographic Trends

There is a balanced spread of achievement between boys and girls. Girls notably outperformed boys in
areas of teamwork and social responsibility. Interaction between genders was positive, with boys
showing restraint and girls participating confidently in mixed-game settings. Achievement is largely
consistent with curriculum levels. The primary barrier for Maori students who struggle is not ability, but
rather a lack of engagement or interest in the traditional PE format. The "combined class" model (team-
teaching once a week) was highly successful. It allowed staff to leverage different strengths, balanced
the disparity in sporting ability between the two cohorts, and promoted social cohesion across the year
level.

Strategic Improvements & New Directions



Introducing Level 1 Unit Standards during Year 10 camp prep to provide a credit-based incentive for
attendance and engagement. Using specific sports like Tchoukball to "level the playing field," as the lack
of prior experience prevents sporting students from dominating and encourages non-sporting students
to participate. Partnering with Science (weather/bush safety) and Technology (nutrition/dehydrated
meals) to integrate camp preparation across subjects. Moving Sexuality Education to Term 3 to free up
Term 4 for focused camp preparation and assessment completion. Refining the Year 10 program to
prioritise Sports Education and Social Responsibility, helping students develop the soft skills necessary
for senior leadership and teamwork.

Year 9 Social Sciences

No. working No. working at No. working No. working
Learning Outcome Assessed above ) . g below well below
. appropriate . .
9HE appropriate appropriate appropriate
level
level level level
Thg Killing Fields Newspaper 18 14 5
Article
The Killing Fields Group Poster 17 17 3
Human Rights 16 23 11
Human Rights - video 18
Democracy - Speech 17 13
Democracy - Test 18 7 14

Class Overviews & Demographic Trends

9CH displays an unusual trend where boys are consistently high achievers, while girls are
overrepresented in the "working below" category. Conversely, girls are markedly outperforming boys in
9HE. All girls completed the Human Rights Video at level, while boys struggled significantly with the
"Killing Fields" and "Human Rights" units.

There is a concerning equity gap, particularly in 9HE, where non-completion is concentrated among
Maori students. The cohort includes several students who speak languages other than English at home,
including both recent arrivals and NZ-born students from diverse linguistic backgrounds.

Strategic Improvements & New Directions

The department finds the draft Ministry of Education (MOE) lesson plans unrealistic and overly "intense"
for the timeframe of a standard Year 9 lesson. There is concern that the new curriculum is too literacy-
heavy, leaving little room for student research, responsive "random learning discussions" (e.g., current
events), or support for struggling students. While the new MOE resources are extensive, they will require
significant "chopping back" to be functional in a classroom setting.

Proactive focus for Maori students next year through early relationship-building, regular check-ins, and
flexible pathways for inquiry-based tasks. Continuing to use a "variety of assessments" (e.g., mock
elections and videos) to ensure students who are not confident writers still have opportunities to
demonstrate competence. Prioritising structured, direct supervision for students identified as needing
significant support to improve completion rates.

Year 10 Social Sciences

No. working at
appropriate
level

No. working
below

No. working
well below

No. working

Learning Outcome Assessed
above




appropriate appropriate appropriate
level level level
Hitler and the Nazis Essay 14 15 4
19" Century Migration Essay 8 22 6
19" Century Migration Video 1 26 7
NCEA Research**
4 credits @Level 6 14 15 4
History Skills EOY Exam 30 3 3
Geography Skills EOY Exam 21 4 9
Content EQOY Exam 25 3 5

Class Overviews & Demographic Trends

The 10FA class demonstrated strong academic potential, particularly in NCEA-aligned tasks. The
teacher’s internal marking was validated through external moderation (NZ History Teacher Association),
confirming that the class is achieving at a high standard, though some samples were downgraded from
Merit to Achieved, providing a clear target for next year’s moderation accuracy.

The teaching order was successfully rearranged to place European Migration first, allowing students to
practice formal essay writing before higher-stakes NCEA units.

Strategic Improvements & New Directions

Future NCEA assessments will be made more compact and structured to prevent the unit from dragging
on too long. Implementation of structured submission checkpoints and scaffolded research support to
assist boys and Maori akonga in completing tasks. Early-year focus on culturally responsive engagement
to build participation from the outset. Continued use of the Putake NCEA assessment tool for teacher
practice. A return to paper-based exams over electronic versions to streamline the marking process,
despite the time-management challenges for students. The department remains flexible as they wait for
the finalised Ministry of Education Social Science curriculum, which will dictate whether current NCEA
standards can be sustained in Year 10.



Year 9 Arts

No. working . No. working No. working
No. working at
. above . below well below
Learning Outcome Assessed . appropriate . .
appropriate appropriate appropriate
level
level level level
All strands 3 16 16 0
Year 10 Arts
No. working No. working at No. working No. working
. above . below well below
Learning Outcome Assessed . appropriate . .
appropriate level appropriate appropriate
level level level
All strands 0 9 7 1

Class Overviews & Demographic Trends

Maori akonga across Years 7-10 show achievement patterns that broadly reflect those of the wider
cohort. Engagement is strongest in practical and hands-on tasks, with most Maori students working at
or just below the expected curriculum level. Targeted scaffolding and relational teaching continue to
support progress for those requiring additional support.

In year 9 both boys and girls are well represented in the at level, with boys slightly more represented in
the below category and girls more represented in the above category. In year 10, most students working
at the expected level are girls, while boys are more represented in the below and significant support
categories.

Strategic Improvements & New Directions

Introduce explicit skill progression in drawing, visual literacy, and basic art language in Year 7/8. Use
clear success criteria and exemplars for every practical task. Build consistent routines for planning,
reflection, and task completion. Continue to centre practical, visual, and collaborative learning in Year
9/10. Strengthen use of culturally relevant contexts and artists. Maintain relational teaching and
conferencing, especially for students needing support.



Statement of Compliance with the Employment Policy

Reporting on the principles of being a Good Employer

How have you met your obligations to
provide good and safe working
conditions?

We have a dedicated Health and Safety officer. We
have an active PPTA and NZEI group who are
proactive at maintaining conditions outlined in the
collective agreements. We have a dedicated block
in staff meetings for Health and Safety to make
people aware of hazards, near misses — all of which
are regularly added to our Health and Safety
Register.

What is in your equal employment
opportunities programme?

How have you been fulfilling this
programme?

Follow our Board EEQ policy which is regularly
reviewed as part of the review cycle.

How do you practise impartial selection
of suitably qualified persons for
appointment?

By following the Board EEQ policy, conscientious
referee checks, varying the makeup on interview
panels. The Board are directly involved for
appointments at HoD level and above.

How are you recognising,
— The aims and aspirations of
Maori,
— The employment requirements
of Maori, and
— Greater involvement of Maori in
the Education service?

We have been proactive in recruiting Maori staff
members having advanced one person from a
Teacher Aide position to Limited Authority to Teach
to enable her to teach Te Reo to all Year 7 and Y8
students

How have you enhanced the abilities of
individual employees?

The Board provides a generous PLD budget. We
have also been successful in gaining and using
RAPLD funding. We have a comprehensive internal
Professional Growth Cycle and also make good
use of SCT and LSC provisions.

How are you recognising the
employment requirements of women?

Women make up 2/3 of the SLT team and four
current HoD’s are women. There are clear
pathways for the advancement and we are
extremely accommodating to our staff who have
young children.

How are you recognising the
employment requirements of persons
with disabilities?

We did not have any staff members with permanent
disabilities in 2024. The school is all on one level
and is fully wheelchair accessible including
disabled bathroom facilities.




Good employer policies should include provisions for an Equal Employment Opportunities (EEO)
programme/policy. The Ministry of Education monitors these policies:

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO
Do you operate an EEO programme/policy? YES
Has this policy or programme been made available to staff? YES
Does your EEO programme/policy include training to raise awareness of YES
issues which may impact EEO?
Has your EEO programme/policy appointed someone to coordinate YES
compliance with its requirements?
Does your EEO programme/policy provide for regular reporting on YES
compliance with the policy and/or achievements under the policy?
Does your EEO programme/policy set priorities and objectives? YES

Kiwisport Funding

Financial Statements

Statement of responsibility signed and dated

This statement is signed by the principal and the presiding member. It acknowledges that the school
board is responsible for the preparation and accuracy of the financial statements and states that the
school board has established and maintained a system of internal control to safeguard the assets of
the school or kura.

Statement of comprehensive revenue and expense

This statement summarises the revenue and expense of the school or kura over the financial year. It
shows whether the school or kura has managed to operate within the funding they have received.
Statement of changes in net assets/equity

This statement shows the value and movements of the Government’s investment over the course of
financial year in the school or kura, (this is known as ‘equity’) in the financial statement.

Statement of financial position

This statement shows everything the school or kura owns (assets) and everything it owes (liabilities) as
at 31 December of that year.

Statement of cash flows

This statement shows all cash received and all cash paid by the school or kura over the financial year.

Notes to the financial statements

The notes to the financial statements provide an extra level of detail that supports the information
shown in the front of the accounts.

Independent auditor’s report signed and dated.

This reportis prepared by the auditor of the school or kura and must be included in the annual report. It
provides an opinion to the readers of the annual report whether the financial statements comply with



generally accepted accounting practice, and fairly represent the financial position, financial
performance and cash flows of the school or kura.



