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Our school and community is nestled under the magical Aorangi, 30 kilometres 
north east of Taihape. Aorangi is a maunga that holds immense mana for local 
iwi. The Māori explorer Tamatea-Pokai-Whenua journeyed from Ahuriri in the east 
through Pukeokahu to Whanganui in the west. When he reached Aorangi he left 
one of his pets, Pohokura, at the maunga before carrying on his journey. 

Aorangi and Pukeokahu have a way of capturing the heart of all that are lucky 
enough to visit the area. 

The land surrounding our school  consists mainly of sheep and beef farming with 
adventure tourism also playing a significant role as an employer in our 
community. Our ākonga come from a mix of these backgrounds. Our community 
is close knit with the school at the heart of it. Our sole charge school is well 
supported and taken care of by the community, who make use of school facilities 
and fundraise on its behalf. We are a Bronze Enviroschool and at the core of all 
that we do is a love for the environment and a commitment to ensuring the 
Enviroschool kaupapa and guiding principles are woven into all areas of our lives. 

Whānau (family),hapori (community) and taiao (environment) are defining 
factors in how we ‘do things’ at Pukeokahu School.

We care, we lead, we learn, we flourish….e tiaki tatou, e whai tatou i a tatou, e 
ako tatou, e puawai tatou.



Ko Aorangi te maunga

Ko Rangitikei te 
awa

Ko Pukeokahu te kainga

Te kura o Pukeokahu was 
established in 1902 and moved 
onto its present site in 1903. 

Ko Rangitikei te awa.



At Pukeokahu School….
We care, we lead, we learn, we flourish….e tiaki tatou, e 

whai tatou i a tatou, e ako tatou, e puawai tatou.

Pukeokahu School and its community will have the expectation 
that, with support and encouragement, each child will strive: 

- towards their highest potential in all areas of development. 
- to be a lifelong learner. 
- to confidently meet an ever-changing world. 
- to be active participants in life for positive change



At Pukeokahu School our values are a framework to guide each member of our 
School whānau to be a valued person in our School and Community. Our values are 
what build the foundations that allow for each member of our school to ‘flourish’. 

Manaakitanga
We Care

Rangatiratanga
We Lead 

Ako
We Learn

Kaitiakitanga
We are enviro 
Guardians

We care for 
ourselves and 
others. 

We accept others 
for who they are. 

We are active 
participants in our 
learning and our 
community. 

We aim high in all 
we do. 

We persevere. 

We are 
adventurous. 

We make, create 
and innovate.

We learn with and 
from each other. 

We have respect 
for our 
environment. 

We act with 
integrity.



Manaakitanga
We Care

I  am learning I am  leading I am 
flourishing

Activating 
Question

How do I use 
manaaki?

How do I show 
manaaki?

How do I  live 
manaaki?

What does it 
involve?

I am learning  what 
Manaakitanga means. 

I am learning about 
being generous

I am learning to greet 
visitors, use good 
manners, and be polite. 

I am learning how to be 
mana enhancing using 
whakamana and 
uplifting others.

I  can stand up and 
welcome visitors to 
our kura.

I can offer hospitality 
and kindness to 
others

I  can thank others 
for hosting us. 

At school events  - I 
lead with manaaki 
and care. 

I know  when it is 
appropriate to show 
manaaki (for 
example welcoming 
/ thanking without 
prompts). 

I show manaaki in 
many ways. 

I show manaaki 
outside of school and 
in our wider 
community. 

Indicator of 
success 

I  can explain in simple 
terms what 
Manaakitanga means 
for me. 

I am caring and  
generous towards 
others. 

I use good manners 
and I’m polite.

I demonstrate 
manaakitanga in 
action within the 
school setting. 

I am caring towards 
myself  and others. 

I accept others for 
who they are. 

I am an  active 
participant in my 
learning and my 
community. 



Rangatiratanga
We Lead 

I learning I leading I flourishing

Activating 
Question

How do I lead? How do I show 
Rangatiratanga 
/ leadership?

How can I be a 
Rangatira / 
Leader

What does it 
involve?

I am learning to 
persevere and not 
give up.

I am learning to do 
my best. 

I am brave and try 
new things. 

I am learning to take 
risks.

I am learning to do 
the right thing even 
when others are not. 

I am a role model and 
model perseverance 
for others. 

I do my best, using 
independence to do 
so. 

I can support others to 
be brave. 

I can encourage 
others to take risks. 

I lead by example.

I step into leadership 
roles when 
appropriate. 

I am courageous 
and confident. 

Indicator of 
success 

I can explain in simple 
terms what it means 
to show 
Rangatiratanga. 

I can demonstrate 
Rangatiratanga in 
action.

I aim high in all I do. 

I  persevere. 

I am adventurous.



Ako
We Learn

I am learning I am leading I am 
flourishing

Activating 
Question

What is a good 
learner?

How can I lead 
my own learning

How can I support 
others in their 
learning?

What does it 
involve?

I am learning  to ask 
questions

I am learning that 
mistakes are part of 
learning.

I am learning that I 
can share and show 
learning in different 
ways.  

I am learning to set 
goals for my 
learning.

I can set learning 
goals and working 
towards them. 

I make good learning 
choices. 

I am learning about 
tuakana-teina 
relationships. 

I can show my 
learning and 
understanding in a 
way that is 
appropriate to the 
task. 

I can use 
tuakana-teina 
relationships to 
support the learning 
of others. 

I make independent 
learning choices.

I have agency and 
ownership over 
learning. 

I reflect on learning 
goals and decide 
next steps. 

I am a problem 
solver. 

Indicator of 
success 

I can explain in 
simple terms what it 
means to be a good 
learner. 

I can demonstrate 
some ownership for 
my learning. 

I can set goals. 

I can show my 
learning in different 
ways. 

I make, create and 
innovate.

I learn with and from 
others. 



Kaitiakitanga
We are enviro 

guardians

I am learning I am leading I am 
flourishing

Activating 
Question

What does it mean 
to be a kaitiaki?

How can I show 
kaitiakitanga?

How can I be 
kaitiaki? 

What does it 
involve?

I am learning what 
kaitiakitanga is. 

I am learning to look 
after the 
environment.

I am learning to take 
responsibility for our 
place. 

I am learning to be 
aware of my impact 
on the whenua/land. 

I lead school enviro 
projects.

I look after our 
maara, ngahere, noke 
and other places. 

I show my 
understanding of my 
impact on the 
whenua/land through 
my actions. 

I support enviro 
projects outside of 
school and join with 
other groups to 
support 
kaitiakitanga. 

I share my 
understanding our 
connection to the 
whenua/land by 
leading others to 
grow their own ideas. 

Indicator of 
success 

I can explain in simple 
terms what it means 
to be Kaitiaki. 

I am respectful of our 
shared places 
(classroom, 
playground, garden, 
ngāhere etc)

I lead our enviro 
school practices and 
support others to do 
as well. 

I show kaitiakitanga 
in many ways. 

I have respect for 
our environment. 

I act with integrity.

I am a kaitiaki of our 
environment.



Give effect to Te Tiriti o Waitangi 

Te Mātainuku - national curriculum Pukeokahu  Curriculum

Leading kaiako to give effect to our 
obligations to Te Tiriti o Waitangi and its 
principles by actively delivering, through 
the curriculum and how they teach, fair 
and equitable educational processes and 
outcomes for Māori and for all ākonga.

At Pukeokahu School we understand the 
importance of Aotearoa / New Zealand’s 
bi-cultural status and the unique position of 
Māori culture. The Board recognises The 
Treaty of Waitangi as the founding document 
of New Zealand and continues to develop 
policies and practices that reflect this through 
consultation with Mōkai Pātea iwi. 

Leading kaiako to actively protect te reo 
Māori, tikanga Māori, and mātauranga 
Māori, and to collaborate with whānau, 
hapū, and iwi to incorporate these taonga 
into the school curriculum.

At Pukeokahu School we integrate Tikanga 
Māori
(guided by Mōkai Patea)  into our daily 
practice. We actively teach te reo Māori and 
prioritise this in our curriculum delivery.  We 
use the Te Ahu o Te Reo - Ataarawea 
approach following their scope and sequence. 

Leading kaiako to design and plan 
learning programmes that provide all 
ākonga access to knowledge, 
understandings, and practices that are 
relevant to ākonga and their peers, and 
that promote achievement, inclusion and 
equity.

We incorporate the taonga of the Mōkai Pātea 
graduate profile into the design of our learning 
programs and link this to our planning. As part 
of our rural cluster we collaborate in planning 
for rich learning experiences in Mātauranga 
Māori - leveraging off our collective expertise. 



Hold high expectations for all Ākonga

Te Mātainuku - national curriculum Pukeokahu Curriculum

Leading kaiako to establish a culture of high 
expectations for themselves and for ākonga, and 
to develop the ability of ākonga to be 
self-regulating learners who strive for excellence

Through our graduate profile we expect our 
ākonga will flourish by becoming self regulating 
learners who hold high expectations of 
themselves and others. 

Leading kaiako to be courageous in designing 
culturally rich and coherent pathways and a 
school curriculum that disrupts the status quo 
and ongoing inequities for many ākonga

We have a strong focus on a flexible, courageous 
curriculum that strives to address the inequities 
for our ākonga. It incorporates the Mōkai Pātea 
graduate profile which encompass the 
aspirations of iwi. We have a diverse range of 
learners and approaches to learning. 

Leading kaiako to take ākonga beyond their 
immediate experience, inspire new curiosities, and 
open up new horizons, so that ākonga develop 
both broad and specialised knowledge and grow 
and excel as local and global citizens with a 
contribution to make.

We firmly believe in providing our ākonga with 
rich and engaging education outside the 
classroom and connecting them locally and 
globally to what matters to them and will support 
them as citizens. Our inquiry based approach 
fosters curiosity and encourages them to make 
contributions. 

Hold a broad view of ākonga success

Te Mātainuku - national curriculum Pukeokahu Curriculum

Leading kaiako to understand that achievement 
and wellbeing are interrelated and that it is 
important to foster both.

Student wellbeing underpins everything that we 
do. We are guided by Te Kura Tapa Wha model 
as a reflection tool. 
We see wellbeing as the root to growth and to 
achievement. 
We acknowledge the link between culture, 
identity and wellbeing. 

Leading kaiako to design and plan learning 
programmes in which all ākonga can see their 
language, culture, and identity and understand that 
self-expression is essential for their personal and 
collective wellbeing and achievement.

Our place based inclusive curriculum and 
program planning ensures we consider our 
ākonga are at the centre. It is relevant and 
authentic and accessible for all to ensure 
equity. We collect ākonga voice regularly and 
respond to this and aim for agentic learning.  
We value and nurture a community of 
manaakitanga - we care. Leading kaiako to design and plan learning 

programmes that provide all ākonga with access to 
knowledge, understandings, and practices that are 
relevant to them and that promote excellence, 
inclusion, and equity



We care, we learn, we lead, we flourish 

Mokai Patea 
Graduate 

Profile

Education 
Outside the 
Classroom

NZC Learning 
Areas 

Environmental 
Education and 

experiences 

Learning 
through 

play

We care, we learn, we lead, we flourish 

This curriculum framework is 
designed to be place-based and 
relevant to the here and now of 
learning. It shows what’s important 
to us in our kura. 

Learning themes are back mapped on our 
curriculum mapping document

We track the Achievement Objectives of the 
NZC on this document to ensure sufficient 

opportunities to learn

Well being      Relationships     Environment

https://docs.google.com/spreadsheets/d/1AgRhtqL_u-RPcmenmvjTPDgzSLRBdrpaddl6j2ERYx0/edit?gid=0#gid=0
https://docs.google.com/spreadsheets/d/19e6GO3_YGZXzT79rpTMjpuZwvfdP9HQPjfHL4wp7Vgg/edit#gid=416703702
https://docs.google.com/spreadsheets/d/19e6GO3_YGZXzT79rpTMjpuZwvfdP9HQPjfHL4wp7Vgg/edit#gid=416703702


The Key Competencies are ever developing over time and are shaped by interactions with people, places, 
ideas and things. Students need to be challenged and supported to develop them in contexts that are 
increasingly wide-ranging and complex. Below are the Key Competencies along with supporting statements. 

Participating and 
Contributing

Relating to 
Others

Understanding 
Self

Communicating Thinking

I take on new 
challenges.

I am aware of 
my actions and 
words and the 
effect they may 
have on others.

I am persistent 
and have 
strategies to help 
me when I am 
stuck.

I know that people 
can communicate 
their stories in 
many different 
ways.

I am curious. I ask 
questions.

I am an active 
member of my 
community.

I am comfortable 
with difference.

I have confidence 
in myself.

I can show my 
understanding of 
what things mean.

I use my 
imagination and 
creativity to play 
with ideas.

I share my culture 
with others.

I negotiate and 
compromise.

I know how I learn. I explore and 
express many 
ways of 
communicating 
for a purpose.

I make choices 
and decisions.

I show who I am, I 
show what I am 
capable of.

I can work in a 
team.

I know how to 
manage myself.

I find ways to 
share what I know.

I work with others, 
to share and grow 
our ideas 
together.

I make, create and 
innovate with others.

I listen actively to 
what others have 
to say.

I set goals and 
reflect on my 
learning.

I use print and 
symbols with 
meaning and 
purpose.

I ask myself: what 
do I know that 
can help.

I am able to work 
within cultures other 
than my own.

I make respectful 
connections with 
others.

I care for myself 
and others.

I share my 
personal stories 
with pride.

I am a critical 
thinker.

I understand that I 
am part of a global 
community and that 
my actions have an 
impact.

I put myself in 
other people's 
shoes.

I take risks and 
challenge myself 
to be my best me.

I connect with 
others to hear 
their stories with 
respect and 
empathy.

I can adapt my 
thinking to find 
solutions and 
responses to what 
I know.



Our broad view of success is how we notice, recognise and respond to our learners 
natural success story as they flourish. The key elements we weave together to show a 
natural pathway of success are… 

1. Our Values - indicators of success 
2. Enviroschools Kaupapa - guiding principles - paragraph descriptions - empowered 

students
3. Other learning areas - we will look at the Do’s as they are released… 

● The nature of science and the science capabilities 
● Social Sciences - Mōkai Pātea Graduate Profile
● Te whare tapa wha indicators
● The Arts 

A successful transition to school is important. Pukeokahu School has a close 
relationship with Taihape Kindergarten where our new entrant students usually 
attend. A transition to school programme for each new entrant is developed 
alongside the family and is flexible to the needs of the child. There is no 
expectation that new entrant students will be ‘school-ready’ rather that school 
will be ready for the child. 

A school entry observation using the Foundation Skills for Learning assessment 
will take place within the first month of entry to school. This will provide clear 
direction about the type of learning programme that will be required. 

A learning through play approach will be a central part of the school day 
structure for our youngest learners. This will be balanced with more structured 
learning to meet the needs of the individual. 

https://docs.google.com/presentation/d/1B5G6CmBBtn1P2fKlZ_FO7hNfNMZHZfergbqZRteUdmw/edit#slide=id.p


Assessment at Pukeokahu School comes in many forms and includes some 
national standardised assessments along with formative tracking tools and 
overall teacher judgement. 

Assessment and Reporting Schedule Link

https://docs.google.com/document/d/1955ioU0ewPWtJSr8Wxf0ihMtj8MLga-0zfYPyDPFpG4/edit?tab=t.0


What is it we are learning about? 
Why are we learning about it?
What do we want to learn about?  

a wondering

some 
learning

an answer

some action

Where can we learn more about 
our wondering? 
What information do we need? 
Who can help us learn about 
this? 

What does my information tell me?
Have I explored my wondering?
Can I explain what I’ve learned 
about my wondering.  

Who can I share my new 
learning with? 
How can I share it? 



It is expected that Literacy Learning will be tailored to individual needs with 
daily time allocated for the teaching of literacy skills - 2 hours a day. 

A Structured Literacy Approach (see Liz Kane / Christine Braid / the IDEAL 
Approach) will be used to help ākonga understand the codes for reading and 
writing. Ākonga in the early stages of literacy development will receive daily 
instruction using this approach. Phonological Awareness - Heggerty 
Resource. Phonemic Learning - The Code and The Little Learners Love 
Literacy Scope and Sequence of sound learning, The IDEAL Approach 
(Learning Matters)

As learners develop further competency their programme will become more 
broader and focus on practical use of their literacy skills. At this stage the 
literacy skill development will relate to the Big Idea Learning that is taking 
place. 



Aim: ākonga can clearly 
communicate a message at an age 
appropriate level and within a variety 
of settings and authentic contexts. We 
want our ākonga to flourish in writing 
and develop a love for writing. 

Planning for writing 
● Is based on student needs and 

next steps from teacher and 
self assessment using 
THINKSRSD. 

● Learning intentions (WALTs)  
are taken from needs 
highlighted in THINKSRSD

● is always integrated into our 
themes for learning and 
integrated curriculum. 

● Planning considers links 
between writing and reading

● Includes links to relevant 
resources including exemplars 
and writing models of different 
text types. 

● Modelling books are used as a 
“real time” recording of the 
learning journey. 

 

Assessment of Writing 
See assessment schedule 
We build student assessment capability 
using our the THINKSRSD approach to 
writing and regular formative 
assessment. 
Main assessment tools for writing 
include 

● SMART Tool
● Overall Teacher Judgement 
● Student writing books 
● Tracking of curriculum using 

Helen Walls tool. 

Our 1 hour of Writing program
Year 1-3 students the emphasis will be more on ‘learning to 
write’ (than ‘writing to learn’).  For many Year 4-6 students it will 
be more on ‘writing to learn’ (than ‘learning to write’).

● Opportunities to write across the curriculum, including 
reading responses 

● Includes a mixture of writing skills development and 
writing for an authentic purposes

● A mixture of whole class and group teaching, including 
flexible and needs based grouping

● Opportunities for free writing and personal choice of 
topics 

● Teacher modelling and shared writing
● Writing for a range of purposes and audiences
● Rich language opportunities including oral language 
● Explicit teaching of the THINKSRSD Power Cycle Model 

and scaffolding of this process for students
● Teacher conferencing, feedback and feedforward using 

our self / peer assessment tools. 
● Opportunities for students to read and share their 

writing (authors circle, writing buddies)
● Opportunities for self and peer assessment using our 

THINKSRD Power Cycle, TIDE and CSPACE. 
● Integration of Digital Technology learning intentions, 

designing digital outcomes to share and present their 
writing to and for an audience.

● Unpacking of the language features and structures of  
text types using models from our writers tool kit.

● Opportunities to develop inquiry skills
● Opportunities for developing word skills, e.g key words, 

dictionaries, thesaurus.

Tools
● The THINKSRSD Power Cycle / TIDE on display. 
● Examples of students writing are displayed
● IDEAL Structured Literacy Programme 
● Models and exemplars are accessible 
● Displays/resources to support language features and 

structure
● Access to support tools: Alphabet cards, grab and 

read, phonics cards, vocabulary support, spell write, 
dictionaries, thesauruses.

https://docs.google.com/presentation/d/1Cc8MOSHOKMpzZ7TWZ6isWPs5Kib8G3nnrb5gSoA8ZcM/edit#slide=id.g16de9f2edfa_1_0
https://docs.google.com/presentation/d/1Cc8MOSHOKMpzZ7TWZ6isWPs5Kib8G3nnrb5gSoA8ZcM/edit#slide=id.g16de9f2edfa_1_0
https://docs.google.com/presentation/d/1Cc8MOSHOKMpzZ7TWZ6isWPs5Kib8G3nnrb5gSoA8ZcM/edit#slide=id.g16de9f2edfa_1_0
https://docs.google.com/document/d/1955ioU0ewPWtJSr8Wxf0ihMtj8MLga-0zfYPyDPFpG4/edit?tab=t.0
https://docs.google.com/document/d/1J5NN_QD5-BcMSPiycu6H7SlONE_mp5CMKJe4MuG15yM/edit
https://docs.google.com/presentation/d/1Cc8MOSHOKMpzZ7TWZ6isWPs5Kib8G3nnrb5gSoA8ZcM/edit#slide=id.g16de9f2edfa_1_0


Aim: ākonga can clearly interpret a 
message at an age appropriate level 
and within a variety of settings and 
authentic contexts. We want our 
ākonga to flourish in reading and 
develop a love for reading. 

Planning for Reading 
● Is based on student needs and 

next steps. This is tracked on a 
planning document. 

● Learning intentions (WALTs)  
based on student need from Te 
Mātaiaho. 

● Success Criteria are 
co-constructed with ākonga. 

● is always integrated into our 
themes for learning and 
integrated curriculum. 

● Planning considers links between 
writing and reading.

● Modelling books are used as a 
“real time” recording of the 
learning journey. 

● Includes reflections and next 
steps. 

 

Assessment of Reading 
See assessment schedule 
Main assessment tools for reading 
include 

● IDEAL SL Assessment Tools. 
● Probe Running Records 
● Informal observation by 

teachers
● PAT reading comprehension
● DIBELS

One hour of Reading program
Year 1-3 students the emphasis will be more on ‘learning to read’ 
(than ‘reading to learn’) - using a Science of Reading approach.  
For many Year 4-6 students it will be more on ‘reading to learn’ 
(than ‘learning to read’).

● Opportunities to read across the curriculum, including a 
focus Taonga tuku iho, purakau, karakia, whakatauki 

● Includes a mixture of reading skills development and 
reading for authentic purposes 

● We have a strong focus on modelling using the I do, we 
do, you do structured release (science of learning)

● We utilize a multi modal approach (science of learning)
● A mixture of whole class and group teaching, including 

flexible and needs based grouping
● Opportunities for free reading and personal choice of 

topics 
● Teacher modelling and shared reading
● Reading for a range of purposes. 
● Rich language opportunities including oral language 
● Unpacking of the language features and structures of  

text types using models from our writers tool kit 
ensuring the link between reading and writing is clear. 

● Opportunities to develop inquiry skills and integration of 
the Do’s in the learning areas. 

● Opportunities for developing word skills, e.g key words, 
dictionaries, thesaurus.

Tools
● IDEAL Structured Literacy Approach 
● Fluency boxes available for all learners to practice their 

reading skills. 
● Age appropriate / need appropriate texts are available 

for akonga to use. 
● Displays/resources to support current learning
● Access to support tools: Alphabet cards, Read and 

Grab games, phonics cards, vocabulary support, spell 
write, dictionaries, thesauruses.

#
#
https://docs.google.com/document/d/1955ioU0ewPWtJSr8Wxf0ihMtj8MLga-0zfYPyDPFpG4/edit?tab=t.0
https://docs.google.com/presentation/d/1Cc8MOSHOKMpzZ7TWZ6isWPs5Kib8G3nnrb5gSoA8ZcM/edit#slide=id.g16de9f2edfa_1_0


Aim - ākonga are able to explore and 
appreciate and draw on the power of 
abstraction and symbolic representation 
to investigate, interpret, and explain 
patterns and relationships in quantity, 
space, time, data, and uncertainty. 

Planning for Mathematics
● Is based on student needs and 

next steps. This is tracked on a 
planning document

● Learning intentions (WALTs)  are 
taken from Maths Snapshot 
Assessments. 

● The Numicon Approach is used 
for teaching learners working at 
all phases of the curriculum.

●  Modelling books are used as a 
“real time” recording of the 
learning journey. 

● We plan for integrated and 
authentic opportunities where 
possible 

● Includes reflections and next 
steps. 

 

Assessment of Mathematics: 
See assessment schedule 
We build student assessment capability 
using Math Snapshot Assessment tools. 
Main assessment tools for reading 
include 

● Formative assessment 
● Explorer Progress Books - Numicon
● PAT Maths 
● Maths Curriculum Snapshot 

Assessments points. 

One hour of Mathematics program

All phase learners: 
The Numicon Approach is used with this cohort of learners. 
This is a structured and systematic approach to teaching 
mathematical concepts and skills. The emphasis is on 
building a strong foundation of mathematics that can be 
used practically in the future. 
Numicon is used as a tool for teaching mathematics 
alongside a variety of other tools. The tool is mapped by 
staff for alignment to the demands of the current 
curriculum and to ensure a streamlined approach across 
the phases. 

● Modelling worked examples and scaffolded 
release, utilizing the I do, we do, you do approach 
(science of learning)

● Opportunities for learning mathematics through 
real-world situations. 

● Daily problem solving 
● Opportunities for sharing ideas and discussion. 
● Mastery of basics such as times tables and basic 

facts. 
● Based on need rather than set ‘strands’ set into a 

specific time block. 
● Daily maintenance activities (Mental Maths Books 

at age appropriate levels). 

Tools
● Numicon Approach Resources 
● We select relevant resources from Tāhūrangi i.e. 

range of NZ Maths units, FIO, Text books and daily 
mental maths. 

● Mental Maths Books
● Online Learning Tools such as SplashMath. 

https://docs.google.com/document/d/1955ioU0ewPWtJSr8Wxf0ihMtj8MLga-0zfYPyDPFpG4/edit?tab=t.0


Understand - Overview

Māori history is the foundational and 
continuous history of Aotearoa New 
Zealand

Māori have been settling, storying, shaping, and have been 
shaped by these lands and waters for centuries. Māori 
history forms a continuous thread, directly linking the 
contemporary world to the past. It is characterised by 
diverse experiences for individuals, hapū, and iwi within 
underlying and enduring cultural similarities.

Colonisation and settlement have 
been central to Aotearoa New 
Zealand’s histories for the past 200 
years 

Colonisation in Aotearoa New Zealand began as part of a 
worldwide imperial project. It has been a complex, contested 
process, experienced and negotiated differently in different 
parts of Aotearoa New Zealand. Settlement by peoples from 
around the world has been part of, and experienced through, 
colonisation. Colonisation has also been a feature of New 
Zealand’s role in the Pacific. 

People’s lived experiences have been 
shaped by the use and misuse of 
power.

Individuals, groups, and organisations exert and contest 
power in ways that improve the lives of people and 
communities, and in ways that lead to exclusion, injustice, 
and conflict. The course of Aotearoa New Zealand’s history 
has been shaped by the exercise and effects of power. 

People hold different perspectives on 
the world depending on their values, 
traditions, and experiences.

Diversity encompasses differences in age, ethnicity, culture, 
religion, faith and beliefs, citizen status, abilities and 
disabilities, family composition, and gender and sexual 
identity. It results in a wide range of views, values, beliefs, 
and perspectives between and within cultures, communities, 
and societies. It enriches and challenges individuals and the 
collective.

People participate in communities by 
acting on their beliefs and through the 
roles they hold.

People participate in groups ranging in size and complexity 
to meet the need to belong, to affirm individual and 
collective identity, to fulfil obligations, and to survive and 
flourish.

Interactions change societies and 
environments.

Relationships and connections between people and across 
boundaries lead to new ideas and technologies, political 
institutions and alliances, and social movements. People 
connect locally, nationally, and globally through voyaging, 
migration, economic activity, aid, and creative exchanges. 
Such connections have shaped and continue to shape 
Aotearoa New Zealand. People interact with the 
environments they inhabit, adapting and transforming them.

Aim - ākonga develop, at an age appropriate level, an understanding of how 
societies work and how they can contribute to local, national and global 
societies 
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Te tūrangawaewae me te 
taiao - Place and 

environment: 

Ngā ahurea me te 
tuakiri kiritōpū | Culture 
and collective identity

Te tino rangatiratanga 
me te kāwanatanga | 
Sovereignty, 
organisation, and 
government 

Ngā mahinga ohaoha 
- Economic activity

● Places and 
environments are 
often significant for 
individuals and 
groups. 

● People express their 
connection to places 
in different ways. 

Within Aotearoa New 
Zealand’s histories 

● Tangata whenua are 
deeply connected to 
the local area. Naming 
places was key to 
establishing and 
maintaining mana 
and tūrangawaewae. 

● Many of the names of 
geographical features, 
towns, buildings, 
streets, and places tell 
stories. Sometimes 
there is more than one 
story.

● Relationships, 
language, and 
culture shape 
identity. 

● People express 
their culture 
through their daily 
lives and through 
stories about their 
past. 

Within Aotearoa New 
Zealand’s histories

● Māori are tangata 
whenua. They 
were the first 
people of this land 
and have stories 
about their origins 
and arrival.

● People in our area 
have come from a 
variety of places 
and some retain 
connections to 
those places.

● People belong to 
groups and have 
roles and 
responsibilities 
that help sustain 
these groups. 

Within Aotearoa New 
Zealand’s histories 

● Waitangi Day 
marks the 
significance of the 
initial signing of Te 
Tiriti o Waitangi | 
The Treaty of 
Waitangi. We 
recall what 
happened at 
Waitangi at the 
time of the signing 
and who was 
there. This helps 
us understand 
why we have a 
holiday.

● People make 
decisions based 
on what they 
have and their 
needs and wants, 
and to provide 
for themselves 
and others. 

● Priorities about 
needs and wants 
differ by time 
and place and 
impact on 
fairness and 
sustainability.

Within Aotearoa New 
Zealand’s histories 

● The ways 
different groups 
of people have 
lived and worked 
in this rohe have 
changed over 
time.

Mōkai Pātea Curriculum - Phase One 

● Describe the world 
around them / 
Whakaahuatia te 
ao e mohiotia nei 

● Recite Pepehā
● Retell pakiwaitara

● Know whanau 
relationships – 
x4 generations 
–who and how 
connected

● Identify own 
marae, awa, 
maunga, 
whenua

● Know korero 
tuku iho *

● Know purākau

● Respect and 
responsibility to 
whenua, to my 
kāinga (to care, 
to work, to 
defend)

● Care for self
● Care for elders
● Care for young
● My role as a 

Tuakana/teina

Mōkai Pātea Curriculum - Phase Two

● Grasp the 
morals of the 
creation stories* 

● Know how these 
impact on our 
tikanga

● Understand how 
gender roles 
came to be

Donna Davies PLD  2024
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School Local Curriculum Documents
Supported by the Mōkai Pātea Curriculum Resource Site

Ko wai au - what is the 
story behind my name?
Whanau names
Street names
Town name - meanings 
behind them all
Class names
Kura mihi - maunga, awa
Tamatea Pokai Whenua & 
mokai
Local marae, Takitimu 
waka, Mokai Patea Iwi

Whakapapa - whanau 
tree
What is whakapapa - 
family trees
Our Whakapapa
Whakapapa and stories 
of our Kura
What is culture? What 
cultures do I relate to? 
Tikanga - Marae 
protocol. 
What cultures do we 
have living in our area? 
How, when and why did 
they arrive here? What 
connections are there to 
where they came from 
and their culture. 
What does Tangata 
Whenua mean? 
What are the stories 
that Tangata whenua - 
nationally share about 
origins and arrival. 
Kupe, Maui, Ranginui 
Papatuanuku 
whakapapa.
Understanding that 
people tell stories 
differently. Matariki and 
Puanga is a good 
example (See the Do). 

Te Tiriti scope and 
sequence - Years 1 - 3. 

Te Tū Rangatira

Trading 
Interactions between 
iwi and hāpu. 
Networking systems, 
self sustainable - 
between coast and 
forest. 

Donna Davies PLD  2024

https://sites.google.com/view/mokai-patearesourcesite/stories-of-m%C5%8Dkai-p%C4%81tea/ng%C4%81-marae-o-m%C5%8Dkai-p%C4%81tea
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Te tūrangawaewae me te 
taiao - Place and 

environment: 

Ngā ahurea me te 
tuakiri kiritōpū | Culture 
and collective identity

Te tino rangatiratanga 
me te kāwanatanga | 
Sovereignty, 
organisation, and 
government 

Ngā mahinga 
ohaoha - Economic 
activity

People interact with places, 
resources, and environments 
for personal, social, cultural, 
economic, and spiritual 
reasons. People’s actions can 
have long-term positive and 
negative environmental 
impacts on places, the people 
who live in them, and the wider 
world. Within Aotearoa New 
Zealand’s histories People 
adapted their technologies and 
tools to the new environment 
of Aotearoa New Zealand

Culture shapes individual 
and collective identities 
and creates diversity within 
societies. People’s cultural 
practices and relationships 
can vary but reflect similar 
purposes. Within Aotearoa 
New Zealand’s histories 
The stories of groups of 
people from different 
periods in our history 
convey their reasons for 
and experiences of 
migration. These stories 
have shaped their culture 
and identity in Aotearoa 
New Zealand. Māori 
voyaging through the 
Pacific was deliberate and 
skilful and brought with it 
Pacific whakapapa and 
cultural identities. These 
identities were 
transformed over the 
centuries through 
adaptations to and 
relationships with the 
environment, and through 
the formation of hapū and 
iwi that eventually 
occupied Aotearoa New 
Zealand. Individuals and 
communities have 
responded to international 
conflicts in a range of 
ways for a range of 
reasons.

Communities create rules for 
belonging and systems to 
maintain order. These rules 
and systems are not always 
fair for all people. 

Within Aotearoa New 
Zealand’s histories Te Tiriti o 
Waitangi | The Treaty of 
Waitangi was signed in 
different places. The two 
versions of the Treaty say 
different things about who 
would have authority. Māori 
understandings were based 
on the version in te reo Māori, 
which the vast majority of 
Māori signed. 

Governments have selectively 
supported or excluded 
people through processes 
associated with voting rights, 
access to education, health, 
and welfare provision, 
reflecting prevailing public 
attitudes of the time. Often 
equitable treatment has been 
sought by people, including 
Māori, Chinese, women, 
children, and disabled people

People and 
communities buy, sell, 
and trade in different 
ways in order to survive 
and thrive. These 
transactions can be fair 
or unfair. 

Consumerism (the 
increasing consumption 
of goods) benefits 
producers and has 
economic, social, and 
environmental 
consequences. 

Within Aotearoa New 
Zealand’s histories 
Traditional Māori 
economies were finely 
tuned to the resources 
within each rohe, which 
provided the basis for 
trade between iwi. 

There were 
complicated economic 
relationships between 
iwi and early 
newcomers as 
newcomers sought 
resources.

Mōkai Pātea Curriculum - Phase Two

● Identify “Ngā 
Tāonga o Mōkai 
Pātea”

● On-going 
learning of 
whakapapa – 
self to tupuna

● Connect marae 
and hapu

● Know Tupuna 
stories

● Know 
tikanga-a-marae 
(local)-specifically 
expectations of 
them

Donna Davies PLD  2024
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School Local Curriculum Documents
Supported by the Mōkai Pātea Curriculum Resource Site

Names of the Iwi 
Tamakopiri
Whitikaupeka 
Hauiti
Ngāi Te Ohuake

Memorial sites
All 7 Marae
Waka - Takitimu
Other stories about 
Tamatea Pōkai Whenua - 
Connections to the Mōkai 
and their purpose. 
Kaitiakitanga, concept of 
Mauri. 

● Identify “Ngā 
Tāonga o Mōkai 
Pātea

Korero o Pukeokahu

Te kāwai 
Who settled in this area 
- where did they come 
from? 
What are the stories  
that Mōkai Pātea tell of 
their arrival. Takitimu 
waka arrival and 
journey. 
How the people who 
have arrived here have 
shaped our nation and 
our identity. What is 
kiwi? Tikanga - Marae 
protocol. 
Iwi and hapu 
organisation - 
whakapapa and key 
tupuna - intermarriages. 
Navigation techniques, 
our connection to the 
Pacific. How have Māori 
and Pākeha adapted 
and used technology in 
this land through the 
centuries. 

Ti Tiriti o Waitangi - 

Know Tikanga ā Marae

New tools, harakeke 
mills 
Flour mills
Flaxmere. 
Trade with settlers, 
between countries. 
International trading. 
Railway 
Stations 
Farming

Donna Davies PLD  2024

https://docs.google.com/presentation/d/1Hq40sXnZR-TNNrjW_fAl_baoJTLWT1w5D32HqTwAQ3s/edit#slide=id.ged377ecd60_1_5
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Te tūrangawaewae me 
te taiao - Place and 

environment: 

Ngā ahurea me te tuakiri 
kiritōpū | Culture and 
collective identity

Te tino rangatiratanga me 
te kāwanatanga | 
Sovereignty, organisation, 
and government 

Ngā mahinga 
ohaoha - 
Economic activity

People’s connections to 
places, resources, and 
environments can 
generate cooperation or 
lead to disputes over 
rights and responsibilities, 
with differing 
consequences. Within 
Aotearoa New Zealand’s 
histories Māori cared for 
and transformed te taiao, 
and expressed their 
connection to place by 
naming the land and its 
features.

People use different ways 
to sustain and evolve their 
culture and identity. 
People can experience 
inclusion or exclusion in 
different situations, which 
has consequences for 
them and for society. 
Within Aotearoa New 
Zealand’s histories 
Mid-twentieth-century 
Māori migration to New 
Zealand cities occurred at 
an unprecedented pace 
and scale, disrupting the 
whakapapa of te reo and 
tikanga and depopulating 
papa kāinga. New 
approaches to being 
Māori and retaining iwi 
values and practices were 
created and debated. 
Movements to reassert 
Māori language, culture, 
and identity arose 
throughout the country. 
Over time people from a 
wide range of cultures 
have participated in and 
contributed to Aotearoa 
New Zealand, while 
retaining and adapting 
their distinctive identities. 
The histories of Chinese, 
Indian, and other Asian 
communities, Pacific 
communities, refugee and 
faith-based communities, 
disability communities, 
and the Deaf community 
demonstrate how this has 
been experienced. Some 
have met barriers. 
Advocating for the right to 
citizenship and respect for 
difference. 

People respond to 
community challenges or 
government actions, 
sometimes acting 
individually and sometimes 
organising themselves 
collectively. Within Aotearoa 
New Zealand’s histories The 
signings of He 
Whakaputanga o te 
Rangatiratanga o Nu Tireni | 
The Declaration of 
Independence and Te Tiriti o 
Waitangi | The Treaty of 
Waitangi emerged from a 
long period of complex 
interactions between 
hapū/iwi and newcomers in 
which Māori were the 
majority. These interactions, 
particularly those with 
missionaries, helped to 
facilitate the treaty process. 
Also important were the 
international events and 
ideas of the time that 
informed the Crown’s 
thinking and actions. Mana 
was central to all political 
and economic relationships 
in traditional Māori society 
and has continued to shape 
internal and external 
interactions. Pacific peoples 
have experienced Aotearoa 
New Zealand’s colonial 
authority and control. 
Throughout these 
experiences, they have 
continued to sustain their 
cultures and assert their 
authority. The New Zealand 
Government has apologised 
to the people of Samoa for 
past injustices.

Individuals, 
communities, and 
societies 
experience and 
manage scarcity in 
different ways and 
make trade-offs 
with differing 
consequences. 
Within Aotearoa 
New Zealand’s 
histories Iwi and 
hapū experimented 
with new economic 
opportunities to 
enhance their 
mana. In doing so, 
they built extensive 
trading networks 
domestically and 
with Australia.

Donna Davies PLD  2024



Te tūrangawaewae me te 
taiao - Place and 

environment: 

Ngā ahurea me te 
tuakiri kiritōpū | Culture 
and collective identity

Te tino rangatiratanga 
me te kāwanatanga | 
Sovereignty, 
organisation, and 
government 

Ngā mahinga ohaoha 
- Economic activity

Mōkai Pātea Curriculum - Phase Three

● Make connections 
between pepehā

● Identify and explain 
significance of local 
landmarks, hapū, 
marae and where 
situated 

● Recite 
Whakapapa 
from Kaumatua 
to self

● Recite 
whakapapa to 
one of their 
marae

● Deepen 
understanding 
(morals) of 
creation stories*

● Understand the 
concept of ‘ahi 
kaa’

● Interact 
comfortably on 
local marae

Mōkai Pātea Curriculum - Phase Four

● Link self to whenua ● Learn and recite 
whakatauki 
from creation 
stories – nga 
ahuatanga o 
nga Atua Maori

● Know 
corresponding 
responsibilities of 
mana whenua

● Explain and 
demonstrate 
Kotahitanga, 
Whanaungatan
ga, 
Manaakitanga, 
Rangatiratanga

● Describe the 
roles and 
responsibilities 
within the 
whanau

● Understand 
Kaitiakitanga-res
ource 
management 
and mana 
whenua

● My role and 
responsibilities at 
the marae

● Understand 
Wairuatanga in 
order to keep 
ourselves safe

● Describe 
relationships 
between 
neighbouring 
hapū and iwi

Donna Davies PLD  2024
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School Local Curriculum Documents
Supported by the Mōkai Pātea Curriculum Resource Site

Names of the bordering Iwi 
Ngāti Rangi
Tuwharetoa 
Ngāti Apa
Ngāti Kahungunu 
Farming 
Railway implications 
Individual title of the land
Key marriages for peace 
keeping
The learner has knowledge 
of and understands the 
korero of:

- Ripoarangi and 
Tamakaitangi    

- Terina and Pine Tuakau
- Whiti and 

Haumoetahanga
- Hinemanu and Tautahi
- Irokino and TeOiroa
- Wharepurakau and 

Hineroro/Hine 
Tutotorewa     

Formation of hapu - 
(Moana Jackson’s 
korero).  
Taupara, whaikorero 
(Pepeha o Mokai Patea) 
People here prior to 
Takitimu
Individual land title. 
Urbanisation of Māori - 
Mōkai Pātea’s kōrero 
Changing narrative 
around tribal roots - re 
Tamawhiti - Tu 
Wharetoa confusion. 
Māori language 
movement - resistance - 
land marches. 
Chinese connection and 
whakapapa in Taihape. 

Kingitanga 
Kotahitanga - Papawai 
Mōkai Pātea claims

How the Waitangi 
Tribunal operates

He Whakaputanga 
Pounamu trading 
Land wars - Raupatu - 
displacement of 
people. 
Stories of Waitara, 
Tainui etc. 
Ihumatao - Pukekohe
Land court

Donna Davies PLD  2024

https://docs.google.com/document/d/1q2K0lGrCqN2dY1lMENc2RdE-kKLouglS4-gGpWGPalM/edit
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● We develop our personal identity as we learn languages that enable us to think in 
different ways. 

● We build cultural confidence and capabilities to develop our understanding of the 
power of language and its connection to identity. 

● As kaitiaki we protect and sustain the taonga of the Māori language as the 
indigenous language of our country. 

● We develop shared cultural understandings as we explore languages knowing that 
diversity is the key to unity - kotahitanga. 

● We Learn how language links people locally and globally

● We extending ākonga understanding and their ability to interact with other 
speakers and equip them for living in a world of diverse people.  

● We build understanding that  language links us to the past and encourages new 
ways of thinking. 

● We learn about beliefs and cultural practices and why they need to be 
protected/revitalised. 

Ko tōu reo, ko tōku reo,
te tuakiri tangata.

Tīhei uriuri, tīhei nakonako.

Your voice and my voice are expressions of identity.
May our descendants live on, and our hopes be 

fulfilled.

Donna Davies PLD  2024

Aim - ākonga can use te reo in their day to day life. 
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As a way of managing the learning levels over a lifetime, three reo domains are identified.  There is, 
of course opportunity for sub-domains to be created within those first identified.
Te reo o te Kāinga:  Learning is fun and functional
Te reo o te Marae:  Learning is fun and connects to domains that participants want to learn in
Te reo o te Tohunga:Learning is specialised, co-constructed to meet learner and iwi needs

Possible Reo domains
Te Tai ao
Ranginui
Papatuanuku
Tane Mahuta
Tangaroa
Tawhirimatea
Rongoa
Taonga puoro 
Te Takaro Kemu 

Mahi Toi
Ta moko
Whakairo
Raranga

Mahi Hakinakina
Waka ama
Te mahi whakaari
Kaukau awa/moana

Mahinga Kai
Rama tuna
Hii ika
Whakanga poaka
Pako tia
Kohi hua whenua
Kohi kai (moana)
Mahi mara
Whakarite hakari
Tunu kai

Kapahaka
Moteatea
Haka
Mau rakau 
Waiata-a-ringa
Waiata Tira - himene

Korero tuku iho
Nga waka o nehera
Toku iwi 
Toku rohe
Toku marae
Ngā tapuwae a ngā tupuna

Puanga me Mātariki 
Scope and sequence on 
resource site. 

Karakia
Timatanga, kai mutunga
Whakamoemiti
Procedures

Whakarite rauemi
Digital resources 

Mana Tangata

Donna Davies PLD  2024

https://docs.google.com/document/d/1xGMfqEO_yOItyB16BWSXh_5Th2tA6ftHi3OoW_B2G1A/edit
https://docs.google.com/presentation/d/1me6XHEgZD0j3JNRpFLPhqR4f_R5rkipVK61_6_nSnDM/edit#slide=id.p


31

Matatau ki 
te REO o te 
kāinga
Language
What said

Mana Tangata – underpinned by 
Manaakitanga, 
Whaka-whanaungatanga, 
Rangatiratanga, Utu

Mana Whenua – 
underpinned by 
Kaitiakitanga, 
Rangatiratanga, 
Ukaipotanga

Mana Atua – underpinned by 
Wairuatanga, whakapono, 
tumanako, aroha

Phase One ● Communicate wants and 
needs – ask and answer 
questions

● Describe the 
world around 
him / 
Whakaahuati
a te ao e 
mohiotia nei 

● Recite Pepehā

● Recite karakia 
(morning, kai, end-of 
day)

● Recite 1-2 
whakatauki

● Retell pakiwaitara

Phase Two ● Mihi ki te tautoko ● Recite korero 
tuku-iho

● Lead 
inoi–timatatanga, 
whakamututanga, 
kai

● Recite inoi mo te 
haerenga

Phase Three ● Mihi ki te tangata mo ona 
manaakitanga

● Develop 
depth to own 
Pepehā

● Recite and explain 
whakatauki and its 
meaning

Phase Four ● Mihi ki te kaupapa, 
tumanako, toku turanga

● Focus pātai

● Describe 
relationships 
between 
neighbouring 
hapū and iwi

● Know how to give 
praise and thanks

Phase Five ● Mihi to greet, acknowledge, 
thank and farewell

● Whakaae/whakakahoretia 
ngā kaupapa

● Describe 
nuances of 
karanga, pao, 
Whaikōrero

● Share own 
reflections and 
learning’s in order to 
inspire others

Phase Six ● Recite whakapapa from 
hapū, marae to self; 
identifying connections 
between whanau

● Able to articulate my current 
position; how I got here, my 
destination and how I am 
going to get there

● Risk analysis in order to be 
resilient

● Speak Maori 
in the home 
and in 
increasing 
domains

● Develop reo 
speaking 
relationships

● Transmit 
matauranga to teina 
or next generation

Mana Tangata

Donna Davies PLD  2024
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Mana Wairua
Marama I ona 
TIKANGA o te 
kāinga Culture
How done

Mana Tangata – underpinned by 
Manaakitanga, 
Whaka-whanaungatanga, 
Rangatiratanga, Utu

Mana Whenua – 
underpinned by 
Kaitiakitanga, 
Rangatiratanga, 
Ukaipotanga

Mana Atua – underpinned by 
Wairuatanga, whakapono, 
tumanako, aroha

Phase One ● Care for self
● Care for elders
● Care for young
● My role as a 

Tuakana/teina

● Respect and 
responsibility to 
whenua, to my 
kāinga (to care, to 
work, to defend)

● Understand 
procedure for 
karakia

● Understand message 
in whakatauki

● Reflect – how could I 
have done that 
better

Phase Two ● Understand how gender 
roles came to be

● Know 
tikanga-a-marae 
(local)-specifically 
expectations of 
them

● Learn and recite the 
creation stories* 

● Make connections to 
tikanga-a-marae 

Phase Three ● Understand the concept 
of ‘ahi kaa’

● Interact 
comfortably on 
local marae

● Describe and 
demonstrate tikanga 
concepts in action: 
(Kaitiakitanga, 
Whanaungatanga, 
Rangatiratanga, 
Kotahitanga)

Phase Four ● Explain and demonstrate 
Kotahitanga, 
Whanaungatanga, 
Manaakitanga, 
Rangatiratanga

● Describe the roles and 
responsibilities within the 
whanau

● Understand 
Kaitiakitanga-res
ource 
management and 
mana whenua

● My role and 
responsibilities at 
the marae

● Understand 
Wairuatanga in 
order to keep 
ourselves safe

Phase Five ● Understand concepts 
mana tangata, mana 
whenua, mana atua and 
how it applies to what 
we do

● Compare, 
contrast 
differences in 
marae tikanga, 
mita

● Identify own passion 
in specialised 
kaupapa Maori

Phase Six ● Perform a variety of 
waiata, Moteatea and 
apply appropriately

● Co-construct learning 
plans

● Explain give 
rationale for the 
characteristics of 
karanga, pao, 
Whaikōrero and 
mihi

● Apply tikanga/kawa 
within their own 
world

● Discuss ‘why’ tikanga 
exists

Donna Davies PLD  2024
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We acknowledge that the connection between culture and art is of crucial 
importance. 

We are kaitiaki of the bicultural and multicultural nature of art through 
learning about 

● Toi Maori and valuing all it’s art forms 
● (performing, visual and musical)
● Mahi Toi

○ Ta moko
○ Whakairo
○ Raranga
○ Taonga puoro 

● Valuing cultural identities
● Enriching the cultural life of our community.

We aim to connect to our ākonga’s thinking, imagination, senses and feelings 
through 
● discussion, working collaboratively ensuring participation
● discussing a range of perspectives
● responding and valuing others contributions 
● appreciating all art forms.
● Providing opportunities to express individuality and identity 
● Opportunities to explore relevant artists 

Donna Davies PLD  2024

Aim - ākonga have the opportunity to take creative action and express 
themselves using imagination, senses, feelings and connected thinking. 
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We learn how to be kaitiaki of our planet through… 
● Understanding the human impact positive and negative
● Learning about the diversity of the living world, processes and 

ecosystems 
● Understanding sustainability issues regional, local and global
● Protection and wise use of Earths resources. 

We develop respect for scientific perspectives and learn to be scientists 
through… 
● Problem solving and Informed decision making 
● Sense making of the material world 
● Being open minded when participating in scientific experiments 
● building on current knowledge and skills (capabilities)
● Explaining physical phenomena like light, sound, heat. 

We learn how systems interconnect through… 
● Understanding the four Earths systems (geosphere, atmosphere, 

hydrosphere and biosphere)
● Understanding how these systems sustain life and depend upon each 

other (like our community).

Our science programmes are underpinned by 2 key Tikanga aspects from 
Mōkai Pātea Curriculum. 

● Respect and responsibility to whenua, to my kāinga (to care, to work, to 
defend).

● Understand Kaitiakitanga resource management and mana whenua.
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Aim - ākonga are exposed to a variety of scientific ideas 
and understand that science is built on evidence. 
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We develop innovative, critical and creative thinkers who 
● Explore stories and experiences from their heritage and our rich cultural 

environment 
● Investigate the use of technology in our local environment, understand the impact 

of this technology and evaluate the positive and negative impacts it has on our 
unique local environments. 

●

We develop ākonga who are equipped to participate in society as informed citizens 
through
● Exploring technology related careers
● Exploring contemporary examples of technology in our community
● Identifying needs and opportunities in our community 

We support our ākonga to use knowledge, skills and practices to explore and 
communicate by
● Exploring human possibility in technology 
● Ethical decision making 
● Investigating issues
● Designing solutions 
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Aim  - ākonga have the opportunity to develop broad 
technological literacy. 

https://docs.google.com/presentation/d/1BOB_l0JxMyxOhgqNM2lVxoaFEgC5pjvM4smZpv7vLo8/edit#slide=id.gcc8be89519_1_58
https://docs.google.com/document/d/1J5NN_QD5-BcMSPiycu6H7SlONE_mp5CMKJe4MuG15yM/edit?tab=t.0
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We can lead our own wellbeing through… 
● Te Whare Tapa wha (mental health, sexuality, body care and physical safety)
● Developing positive attitudes towards ourselves, our identity and physical activity 
● Developing motor skills and a range of movement techniques
● Taking responsibility and action for our wellbeing and hauora. 

We ensure a healthy environment through… 
● Understanding the importance of food and nutrition (home economics) and food 

sustainability in our community 
● Outdoor education experiences in our local community and surrounding area (including 

cluster events)
● Developing our understanding of a Healthy community and taking action to be kaitiaki. 
● Taking care of our environment through critical action. 

We develop positive relationships through…
● Our cluster/Kahui events which engage ākonga in a range of team sports (Sports 

studies) to further develop positive attitudes towards physical activity, movement skills 
and understanding the social nature of team sports. 

● Developing and nurturing positive relationships through our values 
● Contributing to our healthy community through inquiry learning and Enviroschools 

Kaupapa. 

Aim - ākonga take responsibility for their own wellbeing and the wellbeing of others. 

Te Kore - Potential 
for all things

Te Awatea - The 
first glimpses of 
light

Te Ohooho - The 
awakening

Te Ao Marama - The 
light illumination

Te Ao hurihuri - 
Application within a 
changing world

Ākonga are 
beginning to identify 
and name emotions 
and feelings.  Ākonga 
can seek out people 
who are important to 
them. 

With support, ākonga 
are able to identify 
and name or 
describe aspects of 
wellbeing related to 
the dimensions of 
hauora. Using 
resources such as 
visual prompts or 
storybooks, they are 
able to name and 
express emotions, 
and can identify 
people who are 
important to them. 
They can identify 
practices used to 
support physical 
wellbeing. 

With support, ākonga 
are able to identify 
and name or 
describe aspects of 
wellbeing related to 
the dimensions of 
hauora. They are 
able to name and 
express a wider 
range of emotions, 
and can identify 
people who support 
them and who are 
important to them. 
They can identify a 
wider range of 
practices used to 
support physical 
wellbeing. They 
recognise diversity 
between people. 

Ākonga are able to 
name all dimensions 
of hauora and well 
being described by 
Te Whare Tapa Whā, 
using both English 
and te reo Māori 
terminology, and are 
developing 
understanding of the 
needs that relate to 
people’s social, 
mental and 
emotional, physical 
and spiritual 
wellbeing. They have 
a basic 
understanding of the 
need for balance 
between and across 
the dimensions. 

Ākonga are able to 
name all dimensions 
of hauora and well 
being described by 
Te Whare Tapa Whā, 
using both English 
and te reo Māori 
terminology. They 
have a basic 
understanding of the 
need for balance 
between and across 
the dimensions. They 
are able to identify 
how health-related 
situations can 
connect to social, 
mental and 
emotional, physical 
and spiritual 
wellbeing
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