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omplete/established/in place Prang!; Beginning/underway Not yet started. Comments in bold are current statements STATEMENT OF VARIANCE REPORTING 

I All staff and students are clear PB4L team Term 3 • Staff Handbook developed and refined so PB4L team have spent 
on behavioural expectations • undertake PLO to upskill them on Week l that behaviours and systems are clearly two days with Marcus 
and required systems. Tier 2. outlined for all staff. Gouah. 

• design a tier 2 system and consult • Handbook developed so that TTer 2 PB4L team have started 
Tier 2 systems are put in place 

I 
with staff and students interventions are clear for staff and looking at Tier 2 system. 

to support students who don't students. The PB4L team have 2 
respond to Tier l .  • Tier 2 interventions have a positive impact days in Week 4 (T3) with 

on those who require this intervention. the regional PB4L • Implementation of programme is enabling facilitator . 
• lead the implementation of Tier 2. I a focus on teaching and learning, and Tier 2 considerations 

clear processes for students who require TTer coming together. 
2 behavioural supports. Will have a plan in place 

after PLO days. 
Plan still develooin 

Students are recognised and • PB4L team develop a plan and Term 2 • Acknowledgements developed and in use. Reflection on current 
reinforced for expected consult with the staff and students Week l • Acknowledgements for l 00, 150 & 200 handbook will take palce 
behaviours in the classroom on what acknowledgements would tokens are active throughout the school. within teaching teams, 
and in the playground. be best received and financially particularly 

viable. recognition/acknowledge 
ments. 
Acknowledgements are 
set up and being 
recoanisied 

School values are reflected • PB4L Team to plan and consult on Term 3 • Additional signage developed and in use in Signage has been 
both inside and outside outside signage; location and Week3 the playground and around classrooms. ordered for alongside the 
classrooms, as a visual reminder design turf, and inside the junior 
of exoectations. playQround. 
Explicit teaching of the values • All teachers to undertake weekly Ongoing • Continual development of school wide This is the expectation. As 
occurring regularly teaching of a school value. Regularly resource bank of values lessons available yet no check system to 

part of the (refined, adapted, evolved) that's age ensure it is ha . PB4L team to monitor teaching I programme appropriate (team resource).
practices across the school. of each . Intentional and explicit classroom lessons 

classroom that are focused on specific values and



Enviro 
School 

PB4L Data is being used to 
inform decisions 

PB4L Programme is having a 
positive effect on student 
attendance and engagement 

Classroom programmes 
integrate aspects that support 
our Enviro School focus. 

Initiatives and Programmes 
around the school reflect the 
Enviro School Values 

PB4L team: 
• analyse pastoral data
• provide summary report of the

data
• report this to teaching staff twice

a term.
• Provide Board with a half yearly

report

Report to 
Board 
beginning 
of Term 3 
2024 (and 
2024 data 
at beg of 
Term 1 2025) 

expected behaviours happen at least 
weekly_. 

• Data gathering system is clear and enables
analysis of data to easily happen by PB4L 
team.

• PB4L team to review monthly the pastoral
data to track trends and make decisions,
and to distribute this to teaching teams.

• Board are receiving regular PB4L Data
reports twice yearly.

• Changes in our behavioural systems and
school processes occur as a result of the
data analysis. 

• PB4L team undertake a review of
the school wide PB4L practices
with:

Beginning of 1 • 
Term 2-TTer 

Review of PB4L programme identifies where 
the programme is working and where it 

o Staff
o Students 
o Whanau

l 
Beginning of 
Term 4 - Tier 
2 

• Enviro Leader provides opportunities I On-going
to increase teacher knowledge.

• Teachers intentionally plan for the
integration of Enviro School
principles in their classroom
programmes.

• Enviro Leader keeps the Enviro I On-going
principles and values to the fore, by
sharing resources and ideas with
staff o f  staff meetings and in other

ortunities. 

isn't. Review question: is what we are doing 
making a difference? 

• Analysis of Student Attendance Data shows 
children are choosing to attend school due
to being engaged

• Student voice/feedback about their school
(their learning environment and the
playground) is analysed and provides

ositive feedback from students. 
• Classroom teachers are explicitly planning

for Enviro aspect to integrated units of work
• Classroom programmes reflect Enviro 

Schools principles.
• w o e  Enviro School facilitators support staff

through regular staff meetings.
• Students are exposed to a range of

environmental aspects in their classroom
learning programmes.

• Continued development with
Environmental sustainability evident.

• School Recycling Centre is operational and
improvements across the school in rubbish
manaQement are evident.
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PB4L Team has access to 
all data 

Review still to happen 

Staff meeting has been 
held to provide links to 
Enviro Schools learning 
opportunities 

Classrooms taking 
responsibility for more 
aspects of our school 
programmes (Eg recycling 
delivered to Recycling 
Centre by own 
classrooms). 
Classrooms have shared 
responsibility over school 
environment - rubbish 
pick ups, areas of the 
school development etc 
More emphasis to be 
undertaken with 
curriculum proQrammes. 
Has happened in Term l 
staff meeting. 
Classrooms act on weekly 
recycling collection 



Giving 
Effect to Te 
Tiriti o 
Waitangi 

School activities and 
curriculum are designed in a 
collaborative process with 
tangata whenua and whanau. 

• Yr 7 & 8 Technology programme
incorporates elements of Enviro 
School Principles where possible

• School based whanau hui includes
consultation with whanau and
whanau based activities

• School activities and programmes
are responsive to the feedback
from consultation

• Trip to local marae to engage with
tangata whenua and to hear local
stories. 

• Kapa haka involves community
resources to support our students
and staff.

• Teachers include Te Tiriti O Waitangi
explicitly in their curriculum
planning.

1 week per 
term in Tech 
programme 

Termly 

On-going 

Term 1 

On-going 

Beginning of 
each term 

• School Kitchen Classroom is functional and
supporting class programmes.

• Classroom programmes reflect the Enviro 
Schools values and are explicitly planned to
focus on these.

• Yr 7 & 8 Technology programme has 
environmental links where possible and
includes industry links to these

• School activities and curriculum
programmes reflect the needs of tangata
whenua and whanau.

• New students, staff and whanau are
welcomed with a mihi whakatau at the end
of each term.

• School programmes are reviewed, refined
and where appropriate withdrawn or
introduced, based on consultation and
learnings.

• All children have visited the marae and
taken part in cultural activities that have
provided them with an increased
awareness and understanding of cultural

ractices and local stories. 
• Kapa haka is a weekly programme that is 

embedded into school time for those who
wish to take part in it. 

• Weston School participates in the Waitaki
Hui Ako and Otago Polyfest 

• Teaching plans are explicit and show
deliberate teacher intentions for TToW. 
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Hydroponics, Food Tech 
(using food from the 
garden) and stone 
carving include local 
connections. Hydroponics 
= Mean Greens, Carving = 
Parkside Quarry/Stone 
carver, Food Tech = use 
of garden produce and 
local nutritionist 
Classroom Kitchen is 
functional and Enviro 
Schools progammre 
included in class 

roqramme. 
School whanau took part 
in Waitaki wide Whanau 
hui. Planning underway 
for a school celebration 
(Silver Enviro School, 
Kitchen opening and 
Matariki hanqi 
Next whanau hui will 
include consultation with 
whanau. 
End Term 3 Whanau Hui 
included consultation with 
Whanau in regards to 
Poutama Reo and what 
direction parents would 
like us to qo. 
This was a huge success. 
The Marae were very 
welcoming and provided 
our students with a day of 
enrichment activities. 
Term 1 interruptions 
created a challenging 
start to Kapa haka 
practices. Children are 
taking part in the Six60 
community day 
Our Kapa Haka group 
shines! 
PLD that has been 
successful will include the 
development of school 
wide planning templates 
that 



Staff capabilities in their use of 
te reo and in their capability of 
cultural competence is 
measured and further 
developed. 

Maori achieve success AS 
Maori 

Maori student attendance 
rates are improved. 
(Current data: 
60% of students are attending 
90% of the time, 
24% are attending 80-90% of the 
time, 4% are attending 70-80% of 
the time, 12% are attending less 
than 70% of the time.) 

• Poutama Reo is used to identify
needs and to identify intended
outcomes for the use of te reo
across our school.

• Whanau are consulted

• Hikairo Schema is used to identify
staff cultural capability.

• TIC Cultural Leadership runs regular
PLD sessions for staff with a focus on
school and class vocabulary and
use, and tikanga.

Review in 
Term l 

Plan in 
place by 
beginning 
ofTerm 2 

Terms 2 + 3 

• Staff and whanau identify barriers to I Term l
learning for Maori students.

• Resources (people, places and I Term l & 2 
items) are identified, and a resource 
on Staff@Weston set up which 
identifies how Maori children can be 
supported further.

• Teachers explicitly plan to meet the I Ongoing
needs of Maori students. 

• Whanau Hui collects information I Term l
about how we can increase Maori
student attendance.

• A plan is put in place to provide I Term 2
incentives to be at school. 

• Termly data of Maori attendance I Termly 
rates is analysed and reported to
staff and Board.

• A review has taken place and identifies
gaps and needs in the school with staff and
te reo.

• Whanau voice is collected and used to
inform the plan.

• A school wide progressive Maori language
plan is outlined and in place with the
intention of building the capability of staff
and students

• A school wide progressive plan is 
developed that recognises where staff are
on their cultural capability continuum, and
supports are put in place to allow staff to

roQress alonQ that continuum. 
• Staff te reo sessions are undertaken.
• Staff confidence with te reo and tikanga is 

strengthening
• Staff use of te reo in classroom and school

setting is more prevalent.
• Staff feel confident in their understanding of

cultural capability.
• Staff awareness of the needs of Maori

students is increased and supports in place
to enable both teachers and students to be
supported.

• School wide resources are available to all 
teachers.

• Implementation of interventions (the use of
people, places and items) is having a

ositive effect on Maori students. 
• Teaching plans show deliberate teaching

intentions to meet the needs of Maori
students.

• 2024 Maori student attendance has 
improved compared with 2023 attendance
data.
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Teachers have 
undertaken a self review 
of their personal needs. 

Tuesday afternoon 
sessions are being held for 
staff. 

Learning Assistants have 
taken part in Cultural 
Responsiveness PLD. This 
was seen as valuable. 
A recent staff meeting on 
giftedness included 
reference to cultural 

iftedness. 

This is happening as part 
of teachers intentional 
planning. Children with 
IEPs have SMART goals 
that are kept to the fore 
of teacher's. weekly 

lanninQ. 
Improved attendance 
rates continue for Maori 
children to show positive 

rowth. 



lniliafive
Assessment I The Leaming Progression . A4L Team recap the LPFs with all Term 1 • 
for Learning Framework (LPF) is used to teachers Week8 

guide teaching and learning in 
Writing and Maths. . 

• A4L team leads teachers in the use Term 2 
of LPFS for teaching, assessing, Week8 
determining next steps and
reportinq.

The 'Assess, Teach, Learn' . A4L Team undertake PLO with Edge Term 2 • 
model will be evident as facilitator Week6 
teachers use assessment ' 
information to inform teaching . 
and learning programmes 

. A4L team lead teachers through Term 3 
consistent practices to align Week 1 
assessment with a focus on 
informing teaching. 

A school wide 'Walk Through' . Deidre to apply for RAPLD. Term 1 • 
process is in place, for teachers Week4 
to receive timely and effective 
pedagogical feedback. . PLD facilitator to work with SLT Term 2 . 

. SLT to co-construct with teachers, a I Term 3 I • walk through template Week 1 

LPF is evident in planning and teaching in 
order to guide next steps of learning in 
Writing and Maths. 
Planning of Writing and Maths is explicit and 
responsive to assessment information 
obtained through the LPF. 

Assessment processes are used to inform 
teaching and learning, rather than seen as 
the end point. 
Teachers adapt programmes and are 
responsive to formative assessment 

Application made and hours received ,. 

.. 

Facilitator undertaking work with SLT 

Walk throughs are undertaken and provide 
teachers with clear and responsive 
feedback in regards to pedagogical 

ractices 

ANNUAL PLAN 2024 

' '. 

' 
, -

. ' 

-

attending in line with the 
governments targets for 
attendance. 

A4L team have led staff 
meeting to recap. Writing 
and Maths LPF being 
used. 
With the current 
assessment direction of 
the government, the role 
of LPFs are now unknown. 
Teachers are using the 
LPFs to guide teaching 
and learning. 

Will happen in Term 3 
Developing plans for 
school wide practices. 
Target groups of priority 
learners are based on 
data and target groups 
for reading and maths are 
established. 
A4L team have 
undertaken this (as 
above) and are now 
leading and supporting 
teachers with report input 
and judqements. 
50 hours allocate 
Leadership team + LSC 
working with facilitator in 
Mav. 
Dates in place for this to 
haooen. 
Process being developed 
and staff understand the 
focus. 



Structured 
Literacy 

Teachers feel empowered to 
refine expectations across their 
team and the wider school. 

Development of teacher 
knowledge shows a collective 
understanding and aligned 
pedagogical approaches to 
literacy (Reading, Writing, 
Spelling and Handwriting) 
teaching for improved student 
achievement 

• Staff are consulted on the 'non
negotiables' of how we teach
literacy at Weston School

• Teaching Teams have clear
expectations for deliberate
teaching in Literacy.

• The iDeaL platform is introduced to
teachers to teach Reading and
Spelling. 

• Teachers assess using the iDeaL
assessment tools 

• Teachers determine exactly what
each child knows and where the
gaps are

• Teachers design teaching
programmes that are responsive to
student need

• Teachers implement the iDeaL 
platform

• The Writing Revolution is 
implemented school wide to teach
Writing 

• Teachers attend a TOD at Kaiapoi
North to see practices in action.

• A document is created that outlines
the pedagogical approaches used 
in our school.

Term 4 
Week2 

From Term 1 
Week l 

By Term 1 
Week3 

Start Term 1 
Week4 

Term 1 
Week6 

Term 4 

• Staff meeting undertaken in which the
schoolwide documentation is reviewed and
refined.

• Resourced adequately?
• Schoolwide implementation

consistent?
• Is this making a difference to Student

data?
• What will student voice look like? 

• Coaching observations by Structured
Literacy leaders are undertaken to support
classroom teacher's development

• Pedagogical practices in Reading, Spelling 
and Writing are consistent across the school
(measured by leadership team and
Structured Literacy team walk throuqhs

• Teachers are clear on assessment practices
to inform teaching

• Data is collected in a consistent manner
across the school.

• Data is analysed and child achievement
levels are clear.

• Classroom programmes are designed,
determined by and responsive to assessment 
data.

• Teachers undertake teaching of reading
using the iDeaL platform with the support and
guidance from the SL Team.

• Teachers design learning, based on 
assessment information

• Teaching practices in Writing across the
school are aligned with clarity and fidelity.

• Teachers gain an increased understanding of
the teaching of reading and writing by
viewing another school in action.

• The School 'Teaching and Learning
Framework' document clearly outlines the
approaches required in Reading, Writing and
Spelling 
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LSC has visited all 
teachers and provided 
feedback as well as 
putting together a plan 
for colleague 
observations. 
Started in Term 1 

Teachers have used 
iDeaL platform to assess 
needs, identify where 
students are, and 
implement their 
classroom programmes. 

Assessment information is 
driving teaching. 
Teachers are clear on the 
stages and concepts that 
students are workinq at. 
Syntax Project + The 
Writing Revolution are 
currently in various stages 
of being introduced 
across the school. 
This was a great day. 
Teachers obtained a lot 
out of viewing these 

ractices 
SL team have identified 
that a statement about 
how we teach Reading 
and Writing needs to be 
developed and this will be 
a focus for this term. 



The implementation of 
structured literacy practices 
across the school shows an 
increase in student 
achievement in Reading and 
Writing 

Development of a common 
language in literacy is 
developed for all teachers to 
understand school wide 
expectations and for these to 
be used in classrooms. 

• Student achievement data analysed
at Mid Year in line with Te Mataiaho

• Student achievement data analysed
at End of Year Te Mataiaho.

• LSC and SL team to lead school
wide PLO to increase teacher
knowledge

• Teachers become familiar with the
common language through PLO 
and use of iDeaL platform.

Teacher 
baseline 
data in 
Term l 
Teacher 
data in 
Term 3 
(end) 

Term l 
Week 10 

• Student achievement in Reading and
Writing improves.

• Reading Target
• 2023 61 % at or above

expected level
• 2024 70% at or above

expected level
• Writing Target

• 2023 55% at or above
expected level

• 2024 65% at or above
expected level

• Teaching and Learning Framework consists 
of a literacy section that outlines the
expected pedagogical approaches.

• Senior Leaders are confident that
approaches are consistent school-wide and
that SL practices are embedded across the
entire school.

• Growth Coaching model continued to
support teachers and to ensure fidelity of
practice across the school.
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School wide judgement 
outline has been created 
to enable consistency of 
teacher judgement 
across the school. Tools 
are in place to enable the 
achievement levels to be 
consistently collected and 
compared. 
Writing shows a definite 
improvement. The iDeaL 
tool is being used for 
assessment measures for 
Reading for the first time 
and is showing more 
accurate data. 
In the process of doing 
this 

Teacher knowledge is 
certainly increasing in 
understanding the 
science of reading and 
how this links to all literacy 
teac_hing. Teachers are 
now looking at being 
more structured in their 
teaching of maths too. 
Coaching has started, 
however refinement of a 
model is required. 

Structured Literacy team 
have identified areas of 
priority to guide the 
information in the 
Teaching and Learning 
Framework. 

Teachers are working 
through video analysis 
with colleagues. 

This is certainly evident, 
however we know we 
want to do more. 



StrGtegic 
lnitk\ltive 
Embed 
Local 
Curriculum: 
Yrs 1-6 

Embed 
Local 
Curriculum 
within Yr 7 
&8 
Technology 
Programme 

I INeftded Outcomes 

Each teaching team's outline 
for the year clearly reflects 
explicit planning within local 
contexts and utilising of local 
resources. 

Year 7 & 8 students experience 
a high quality, integrated 
Technology programme, 
alongside industry partners 
and/or within the local 
community. 

The Year 7 & 8 Local Curriculum 
Technology Programme is 
equipped with the suitable 
equipment to develop a range 
of Technoloqical skills 

I Actions

. At the beginning of each term, 
teaching teams are to identify the 
context of local curriculum that will 
be included in their teaching 

ro rammes 
• Local curriculum included in 

teaching programmes
• Teachers plan a high quality

technology programme, utilising 
local industry partners

I • Programme is undertaken with visits 
to industry partners 

• Equipment is planned for
• Equipment is prioritised and then

purchased according to priorities. 

Complete I Measure
b 
On-going • Termly plans 

• Report to Board Term 3: Annual Plan update

Term l 

1 

• Industry partners are an important part of
Week 7 and Technology programme
repeated 
termly 

Term l 
Week 10 

• Student Voice: Feedback
• Whanau Voice: Feedback re programme
• Report to Board on progress being made to

delivery Yr 7 & 8 Technolo
• Kitchen Classroom is in place and

operational

• Equipment for Year 2 of Technology
Proqramme purchased.
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Progress Comment 

Generic Planning 
templates being 
developed. 

Parkside Quarry, Ian 
Andersen Carver, Mean 
Greens, Melissa Smith 
Wellbeing all used in the 
Technolo 

Code of Compliance 
issued in Week l of Term 2. 
Technology programme 
in Week 3 to use it as first 
use. 



Online, real time 
reporting and 
communication with 
Seesaw* is 
implemented. 

(note that we found 
Educa 'clunky' and it 
wasn't user friendly 
and as a result we 
have changed to 
Seesaw as the 
platform to 
communicate and 
celebrate learning on) 

Teachers are upskilled in the 
use of Seesaw and are 
confident to use Seesaw as a 
real time reporting tool. 

Seesaw is used by students, 
teachers and whanau to 
communicate and inform of 
progress and achievement. 
Seesaw used as a two way 
communication tool between 
classroom and home. 

Whanau are engaged in their 
use of Seesaw 

• Assessment for Learning Team 
undertake Seesaw 'Ambassador'
training

• A4L team lead teachers through
the use of Seesaw

• Teachers are given time to
become confident users of the
platform.

Term l 
Week6 

End ofTerm 
l 

Ongoing 

• Teachers create posts for I Ongoing 
individual children as well as 
whole class posts, relevant to the
purpose of publishing.

• Parent session is run in order to
inform and upskill whanau

• Use of the tool by teachers,
admin and whanau to
communicate

• Develop a Seesaw Whanau
Consultation Group (SWCG) to
provide input

• SWCG are positive about their
input and the use of Seesaw as a

Term 2 
Week5 

On-going 
Week 10 
each term 

Term 3 
Week4 
Review 

• Seesaw is implemented school wide
as a tool to inform whanau of
student progress and achievement.

• Coverage plan developed that is 
linked to school assessment plan.

• 
• Posts show learning outcomes as 

well as learning activities 
• Teachers are posting regularly

• Teachers are utilising Seesaw as a
communication and reporting tool.

• Regular activity on each child's
page provides a window into their
learning.

• Parents are engaged and
contributing to their child's posts. 

• Number of parent engagement
posts in each class is measured
each term

• Measure of term interactions over
the school

• Whanau are engaging with student
stories on Seesaw through their
comments.

• Whanau have input into shape and
outcomes of Seesaw

All A4L team have 
undertaken the 
Ambassador training. 

Leadership of this is 
undertaken across the 
school. 
It was decided that 
teachers would spend 
Term l putting up posts so 
that when parents get 
access to it, there will be 
a lot for them to see. 
Most teachers are posting 
reqularlv. 
Teachers have posts up. 
Not yet opened up to 
whanau. 
Yet to be consistent 
across the school. A plan 
for T3 has been put 
together in order to plan 
for coverage and 
uploadinq of stories. 
Parents are commenting 
now we have connected 
to them with the Seesaw 
app. 
Parent engagement is 
occurring, however this 
can be improved. The 
beginning of the year use 
of the likes of 'Meet the 
teacher' might be the 
place to do this at the 
beqinninq of 2025. 
Comments are being 
made on the uploads. 



Edge 

Community 
Engagement Plan 

Edge is used for all 
schoolwide communication 
to families, and specific family 
communication (such as 
absences) with the office. 

Edge is utilised to its potential 
in regards to student data 
and analysis of the data 

I Community Engagement
plan shows intent to engage 
and connect with whcinau to 
have learning focused 
relationships that strengthen 
the home/school partnership. 

Community Engagement 
Ian outlines local resources 

communication and reporting 
tool. 

• Student absences
communicated by families with
office via Edqe

• Sports group, Home & School etc
communication to parents
through Edge

• A4L team have specialist Edge
session 

• Relevant data is selected as the
priority to analyse and
communicate with staff.

. Consultation with various groups 
in the school as to who they want 
to engage with 

• Whcinau are consulted with as to
how they wish to be connected
to the school

I • Consult with various groups as to
how they want to be involved in 

I 

On-going 

Term 3 
Week6 

End of Term 
3 

Term 2 

Term 3 

I Term 2 

I 

• Edge is being used regularly
• Whanau feedback re use of

attendance data, reports, finance
information

• Data in Edge is relevant and used to
inform teaching and learning

• Use and analysis of data is 
strengthened across the wider
teaching team, and is reflected in 
teaching programmes.

• Community Engagement Plan is 
completed and communicated to
the community

I • A clear outline of how groups and
individuals wish to be connected to 

I 
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This is being used 
increasingly by families to 
communicate absences. 
Messenger groups are 
also being used to 
communicate with teams 
as it means that parents 
can initiate the 
communication - it isn't 
all one way from school. 
Edge results sheets and 
data is being uploaded. 
Next steps beinq used. 
This is being developed, 
especially in regards to 
new teaching 
approaches and the way 
assessment information is 
collected. 
We are very clear that 
assessment data should 
be informing teaching. 
Analysis of data is used to 
identify trends and 
cohorts, and to identify 
where intervention 

Planning for this for next 
Home and School 
meeting. What do parents 
want to be consulted on? 
What do parents in this 
group want to be 
engaged with? 

I This will be something that 
we will undertake at the 
beginning of the year as 
part of our school/home 
connection work. 



and industries to connect with 
for learning opportunities. 

Mutually beneficial 
relationship with Moeraki 
Marae established. 

Engagement of Pasifika 
Community undertaken 

Specific events planned and 
mapped out over the year, in 
which to explicitly invite 

learning programmes, activities, 
sponsorship etc of the school 

• Meet with Moeraki Runanga
representative as to how we can
support them as well as be
supported by them.

• DP to participate in Waitaki
Pasifika group

• Support systems to be explored
and consulted with Pasifika 
families.

• School wide, whole year calendar
is developed to show community

Term 1 

Term 4 

Term 1 
Week3 

Term 2 
Week5 

Term 3 - f o r  
the year 
ahead 

and involved with the school is 
evident. 

• Rakau team have a clear outline of
which industry groups are to be
involved with the Technology
programme.

• Review of industry connections, and
look to make new relevant
connections if necessarv.

• Active relationship between school
and Runanga

• Greater involvement of Pasifika 
Community Members in our school

• Whanau and community
involvement is 'targeted' for specific
events over the next 12 months e
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Industry groups are part of 
the plan. 
As part of the upcoming 
Yr 7 & 8 Tech planning 
day we will begin to draft 
a plan of industry 
connections. 

Marae visit. Moeraki 
hosted us for three days, 
David Higgins coming to 
the Kahui ako TOD to 
present a keynote and 
workshops on Local 
stories, 
David coming and being 
part of our Matariki/ 
Kitchen Classroom / Enviro 
Schools celebration 
Hangi. 
Recent Celebration had 
presence of 
manawhenua. Great to 
have them supporting our 
school based events. 
We have committed to 
the Pasifika Fono in Term 
3. 
All opportunities given to 
us in this area are taken 
up. Taua coming into our 
school to support the 
Fiefia performance this 
term. 
Karen's work with the 
Pasifika group, has 
engaged more of our 
Pasifika community in our 
school. Once closer 
relationships have been 
established, then we can 
begin to provide more 
support, or know where to 

ort. 

rt Otago 
n for all 



whanau and community 
involvement. 

The wider community is 
engaged with and 
connected to the school in a 
way that maximises their 
involvement and the strengths 
that they are able to offer. 

WESTON 

when and how they can be 
involved. 

• Regular features in school
newsletter about what has been
going on stating benefits to
children

• Various groups invited to be
involved in the school.

SCHOOL 

I II I 

On-going 

 

- \g 

Hangi, Activity week, Performances, 
Shared kai 

• The Engagement Plan reflects an
increased involvement of both
formal and informal connections
with our wider school community.

• Celebrate community connections -
shared kai, thank you morning tea, 
acknowledgement of sponsors etc. 

  .  -(   ffi 
• 

 o -. -....   \  I      ' 
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sporting organisations to 
have to undertake their 
coaching in schools' 
programmes. Once this is 
clear, we will then look to 
shape other events 
around these. 
Newsletter updates with 
community connections 
are shared regularly. 

Numerous groups are 
connected with our 
school and involved in 
learning programmes. 
Some of these are 
regularly (either weekly eg 
Junior readers or termly: 
Tech industries), some of 
these are incidental as 
required. 



Leadership Plan 
developed 

Leadership Plan is put 
together after consultation 
with stakeholders 

Senior Leadership Team are 
supported in their 
development as leaders, and 
as a cohesive team. 

Teachers are empowered to 
lead in an area of 
responsibility. 

Senior students are provided 
with various opportunities to 
be leaders within the school 
and the community. 
Senior students are exposed 
to a range of leadership role 
models and experiences, 
and identify the various 
capabilities that leaders 
re uire. 
Board 

• Leadership plan developed in I Term 2 Week 5
consultation with staff and
community groups. I On-going

• Relevant support for personal
leadership growth is undertaken
by key stakeholders

• SLT undertake specific On-going 
leadership support and
development alongside SLTs 
from other schools

I • 
Principal to run a staff meeting On-going 
on Leadership Strategy 

. Teachers to identify an area of I 

leadership that they wish to 
develo as art of their PGC. 

• Senior Students have the On-going 
opportunity to hear and
experience leadership role
models.

• Year 8s attend National Young
Leader's Day

. NZSTA training is available to the On-going 
Board and taken up when this 

• Key stakeholders are clear on 
personal leadership development

• Support is in place to support as 
per the plan

. Senior Leaders feel supported in 
their roles 

• Senior Leaders are empowered
and confident as leaders
(feedback). Consistency across all teaching
teams is reflected in how each
team operates

Leadership Plan will outline the focus of the SLT 
PLD . Teachers Professional Growth 

Cycle reflects intent and 
development of leadership role 
with their school-based 
responsibilities (As per Leadership 
Strategy Teaching Council 2018) 

Leadership Plan will outline how the 
development of teacher's leadership will occur, 

1 and the strategies to make this happen.

. Senior Students are inspired and 
undertaking a variety of leadership 
roles around the school 

The Leadership Plan will outline the focus of the 
role model  talks, specific leadership 
opportunities that will b e  sought for our Senior 
students. 

• Board.members are undertaking
relevant NZST A TraininQ. 

. -

- - - - - - - - -

This has started, but is still 
in a very early stage. 

Leadership team taking 
part in SLT leadership with 
Evaluation Associates and 
leaders from 5 other 
schools. 
Leadership team and 
LSCs undertaken further 
PLD with pedagogical 
leadership and coachin 
First session the week of 
the May Board meeting. 
This has happened at a 
number of levels: the PLG 
group as part of the 
Principal PLG team, with a 
PLD facilitator with our 
own SLTteam 

PGCs were redirected to 
have a focus on 
implementation of iDeaL 
platform. Staff meeting 
was on 'Our Code, Our 
standards, and the PLG 
process rather than the 
leadership strate 

Introduced an Enviro 
Leader in order to reflect 
school wide goals. 

Students are booked for 
NYLD. Funding has been 
applied for. 

Some board members 
have undertaken trainin 



aligns with Board need or 
opportunity. 

ANNUAL PLAN 2024 

(Planning and reporting, 
Effective governance, 
Stand downs and 
suspensions, Te Tiriti 0 
Waitangi) or been to 
NZST A roadshow 

resentation. 

• Annual Plan review: A review of our Annual Plan is above. I am disappointed as a large part of our Annual Plan has been overlooked or 
not undertaken, especially over the second half of the year. Unfortunately this has been due to the time that the government's new
priorities for learning, PLD processes and subsequent school organisational aspects have taken. The requirement of us to implement both
the English and Maths curricula from the beginning of 2025 has come at the expense of a number of our local goals. While this means
we haven't met these goals, it does mean we are further along with Maths and Literacy implementation than we had expected at the
beginning of the year.
Planning for Annual Plan 2025: After discussion with the Senior Leadership team I'd like to include the following in the 2025 Annual Plan

o A change from the focus on 'Assessment for Learning' to focus on 'Curriculum - including Maths' (ie the A4L team will become
the Curriculum Strategic Team) - in order to support our teachers schoolwide to be implementing the new Maths curriculum. This 
strategic team is ably lead by Susan and includes our TIC Maths - Tiffany - meaning that the Assessment for Learning element will 
still be strong alongside the Maths direction required. As we undertake Maths PLD with Rob Proffit-White, this team will be able to 
undertake the PLD and then share this widely with all teaching staff. This team will also oversee development of school wide
curriculum mapping, and the continued work with Seesaw.

o A change from the focus being 'Structured Literacy' Team to focus on 'English': Obviously Structured Literacy will still be a critical
part of this, however this change makes this strategic team focus on the wider English curriculum, to support us to implement this 
as a whole. With Nikki having left, Erina will now step in to lead this team. This team will be looking at the wider focus of the English 
curriculum, which will of course include Structured Literacy.

o Continued development on our Te Ao Maori focus but with less haste: Due to Claudia being on study leave with the intention to 
come back and further influence our school programmes, I think it's best that we continue to develop, but just 'hold the haste' so 
that we can consider anything that she recommends we continue to develop on her return. 

Student achievement information in regards to the targets is included in the Student Achievement Report. 



� 2024 Whole School Student Achievement Report 
End of Year Data WESTON SCHOOl 

Compiled by: Deidre Senior 
In 2024 teachers made their OTJs based on the Refreshed NZC Curriculum levels. Teacher OTJs are then converted to a 'Well below, Below, At, Above or Well above' 
by the Student Management System. 
This data includes our ORS students, and all children who have been at school for more than a year. 

Overview of Whole School Data 
Strategic Goal 1: For all students to progress and achieve to their highest possible educational potential through quality teaching and learning, safe environments and 
positive relationsh_iQ_s. 
NOTE: Children who have not yet been at school for a year do not have data put into our system so the reduced numbers reflect that the data collected is for those from Yr 1 
up who have been at school for at least 12 months. 
Again our data shows a decrease in overall achievement at a data level. This should however not be a significant concern. While in 2023 we put the decline down to 
teachers having acquired an increased understanding of the curriculum through their use of the Learning Progression Framework (LPF)in 2022 and used in 2023, Last year's 
production of the revised NZC in English and Mathematics has seen a change in expectations - to be of higher expectations than in 2007 NZC. The continued work with 
Structured Literacy practices has seen a continued greater awareness of the true capability of students. Our focus on assessment practices has seen teachers continue to 
refine and gain more clarity on assessment practices, and this has identified continued awareness of 'gaps in learning' which are being identified and worked on. 

We have continued to develop coherency across the school. Children are continuing to receive and gain consistent messages, practices and language of learning as they 
move through the school. I believe that we are already becoming more responsive to the needs of individuals and cohorts as a result of this. 

Learning Assistants have also been trained and educated in the area of Structured Literacy in order to more explicitly support classroom programmes. Two Learning assistants 
have undertaken study in this and others took part in workshops at the NOPPA Conference. 

Support agencies are being accessed when we can, however the continued challenge of support being hard to come by is still an area of concern and there is a huge 
resource gap in our area. 

Our Strategic Teams (Structured Literacy, Assessment for Learning and PB4L) continue to work with the focus of developing capability and systems in order to increase 
achievement. The work that these teams are each doing, is developing strength to our school-wide systems and increasing teacher knowledge in curriculum. 

I believe that the data that we have is of a significantly higher quality than we had even two years ago. Our data collection and analysis is certainly more robust and 
reliable. 

What were our 2024 Targets? 
• Reading

• Writing

• 2023 actual achievement: 61 % at or above expected level
• 2024 Target: 70% at or above expected level
• Actual: 61 % at  or above expected level

• 2023 actual achievement: 55% at or above expected level
• 2024 Target: 65% at  or above expected level
• Actual 2024: 55% at  or above expected level



Students working 'At and Above' Expected Curriculum Levels 

All students I Boys I Girls NZ Euro/ Other I Maori I Pasifika I Asian I MELLA
Euro/Other 

2022 numbers I 260 I 133 I 127 203 25 5 16 11 

2023 numbers I 238 I 121 I 117 178 23 6 20 10 

2024 numbers I 229 I 121 I 108 167 27 4 19 12 

Mathematics 
2022 End of Year 169 (65%) 93 (70%) 76 (60%) 140 (69%) 11 (44%) I 2 (40%J 110 (63%) 6 (54%) 

2023 End of Year 145 (61%) 78 (65%) 67 (57%) 111 (62%) 12 (53%) I 3 (50%) 112 (60%) 7 (60%) 

2024 End of Year 141 (62%) 72 (59%) 69 (64%) 109 (65%) 13 (49%) 12 (63%) 6 (50%) 

Reading 
2022 End of Year 188 (73%) 85 (64%) 103 (81%) 154 (75%) 16 (64%) 9 (57%) 7 (63%) 

2023 End of Year 167 (70%) 76 (63%) 91 (78%) 129 (72%) 13 (57%) 13 (65%) 8 (80%) 

2024 End of Year 164 (71%) 78 (64%) 86 (79%) 137 (82%) 16 (60%) 12 (63%) 7 (59%) 

Writing 
2022 End of Year 153 (59%) 59 (44%) 94 (74%) 129 (63%) 10 (40%) 2 (40%) 5 (31%) 7 (63%) 

2023 End of Year 130 (55%) 48 (39%) 82 (70%) 99 (56%) 8 (35%) 3 (50%) 11 (55%) 8 (80%) 

Mathematics 
2022 End of Year 91 (35%) 40 (30%) 51 (40%) 63 (31%) 14 (56%) 6 (38%) 5 (45%) 

2023 End of Year 93 (39%) 43 (36%) 50 (42%) 68 (38%) 11 (47%) 8 (40%) 3 (30%) 

2024 End of Year 88 (38%) 49 (41%) 39 (36%) 58 (35%) 14 (51%) 7 (37%) 6 (50%) 

Reading 
2022 End of Year 72 (28%) 48 (36%) 24 (19%) 49 (24%) 9 (36%) J 3 (60%) I 1 (44%) 4 (36%) 

2023 End of Year 71 (30%) 45 (37%) 26 (22%) 50 (28%) 10 (43%) 1 2  (33%) I 1 (35%) 2 (20%) 

2024 End of Year 65 (29%) 43 (35%) 22 (21%) 40 (24%) l l  (40%) 7 (37%) 5 (41%) 

Writing 
2022 End of Year 107 (42%) 74 (56%) 33 (26%) 74 (37%) 15 (60%) l l (69%) 4 (36%) 

2023 End of Year 108 (45%) 73 (61%) 35 (30%) 79 (44%) 15 (60%) 9 (45%) 2 (20%) 

2024 End of Year 110 (48%) 64 (61%) 36 (34%) 69 (41%) 21 (78%) 11 (58%) 6 (50%) 



MATHEMATICS 

Math Currie Level End-Year - 2024 - 1000/o Bar Chart 
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_ _ _ _ J  - - - - , e : 6 0 / c i J I c i 4 6 . v . . , - - - - - - - - - - - - - - - - - - - - - -

I·

s 
'(29%1 

� 
(26%1 

10 
(34%} 

t l  
'Ill) (10%) 

JL 
JI 

2 
(530/o}' 

� �  
(540/o)' 

1"9 fS  

-
fl,£, 

' C s i ' ¾ i > - - - - - - - - - - - - - - - - - - - - - - - - - c , 4 1 1 1 / o )  _ _ _ _ _ _ _ _ _ _  _ • 
n 

(390/o)' 

17 
'(59%j 

 o  
'(630/o} 

15 
{52o/o)' 

(26%1 

'6' 
(21%1 

Accelerated Math Data - 2019 Term 1 To 2024 Term 4 - 100% Bar Chart 

-- -

• Accelented 
• Expectl!d e Insufficient 

• Well Above 
e Above 
• At 
e Below 
e Well Below 



READING 
Split By: Year Level 
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Noticing·· 
What is going on here? What are we already providing? For which students? Should we be concerned about any students? 
What the data says 
The majority of cohorts, gender and overall are represented by a decline in achievement data. 

Cohorts of concern: 
Overall 
Decline in Achievement at  or Above Expected Levels: 

• Mathematics saw a steady decline from 65% in 2022 to 61 % in 2023, and then 62% in 2024. 
• Reading declined from 73% in 2022 to 70% in 2023, and then a slight increase (71 %) in 2024. 
• Writing showed the most significant drop from 59% in 2022 to 55% in 2023, and then 52% in 2024. 

Increase in Students Below Expected Levels: 

• Mathematics: 35% in 2022 -> 39% in 2023 -> 38% in 2024. 
• Writing: 42% in 2022 -> 45% in 2023 -> 48% in 2024 

Mathematics: 
• Yr 4 56% Below or Well Below
• Yr 7 52% Below or Well Below

Reading: 
• Yr 7 39% Below or Well Below
• Yr 8 41 % Below or Well Below

Writing: 
• Yr 3 46% Below or Well Below
• Yr 4 54% Below or Well Below
• Yr 7 68% Below or Well Below
• Yr 8 69% Below or Well Below

Boys 
• Mathematics has the biggest drop (70% in 2022-> 59% in 2024), meaning over 10% fewer boys are meeting expectations.

Any programmes? 

• Mathematics performance is declining, with more boys falling into the below-expected category (30% in 2022-> 41 % in 2024). 

Girls 

• Reading has remained stable, hovering around 64%. 
• The gap between boys and girls in reading remains significant.
• Writing is a major concern, with only 39% of boys achieving a t  or above expected levels in both 2023 and 2024. 

• Mathematics saw a small recovery of achievement in 2024. 
• Girls' performance in Mathematics dipped in 2023 but improved in 2024 
• Reading performance remains strong but not improving
• Girls outperform boys significantly in reading [79% at/above expectations vs. 64% for boys in 2024). 
• Despite this, some girls continue to struggle, and the data doesn't represent any growth in data/achievement over time.
• Writing is the biggest concern for girls. 



• The gap between high and low achievers is widening. 
• Despite school-wide efforts in teaching, and increasing clarity of assessment, writing proficiency among girls is dropping. 

Maori 
• Maori Students [At and Above Expected Levels) 

Learning Area 2022 
Mathematics 44% [l l) 
Reading 64% [16) 
Writing 40% [10) 

2023 
53% [12) 
57% [13) 
35% (8) 

2024 
49% [13) 
60% [16) 
22% (6) 

Change [2022-2024) 
+5% 
-4% 
-18% 

• Mathematics saw a slight improvement in 2023, but dropped slightly again in 2024, however while the percentage has reduced, the number of students at and 
above is more. 

• Reading has declined overall [64% in 2022-> 60% in 2024), but remains relatively stable compared to other subjects. 
• Writing is the biggest concern, with Maori student achievement dropping from 40% in 2022 achieving at or above to only 22% in 2024. 

Pasifika data has been redacted due to there only being 4 students, making students potentially identifiable. 

Data of children at_W_e_ston SchooLove_r_time 

• With a significant number of students having transferred into our school over 2024 [80 new enrolments in the year, 45 of these in Yr l or above) the data shows that of 
the students who have been in our school since 2019, the majority of these students have shown either accelerated or expected progress 

• Maths 99% 
• Reading 96% 
• Writing 95% 
• This data indicates that children who have had consistent and significant time in our school make progress that we can celebrate. 

What_the anecdotqlJnf_ormation tells us: 

• Children starting school have less skills and knowledge. 
• There is an Increase in the number of children who are one year below when they've only been at school for one year. 
• Teachers have a greater understanding of the English language, how to teach Reading, Spelling, Writing and Maths. 
• As the result of greater understanding, teachers are developing their confidence in the teaching of these areas. 
• Classroom programmes are more clearly defined and resourced, in Reading and Maths. 
• Students are developing a greater understanding of what they are learning and their capabilities in each of these areas. 
• The quality of assessment data has improved, leading to a more realistic understanding of student abilities. 
• The Strategic Teams [Structured Literacy, Assessment for Learning, PB4L) are critical in shaping effective development of teachers and their ability to continue to 

develop their pedagogical practices in these areas. 
• There remains a resource gap in learning support, particularly affecting small groups of Boys, Maori and Pasifika students. 
• Just as we did in 2023, in 2024 we had a significant increase in the number of English Language Learners in the school. At the end of 2024 this was 14% of the school 

roll. 
• After undertaking significant PLD in the use of the LPFs to support teachers with making judgements and identifying next learning steps, this tool has been put aside 

by us as the Ministry has stopped (or more like dumped) the development of the LPF and it is no lonQer aliQned with curriculum expectations. As it is no lonqer 



supported and hasn't been aligned with the Refreshed NZC there is no purpose in us continuing with it. This has been hard to understand after all the Professional 
Development we have undertaken over the past three years. 

lnfl_ll_ nce of NZC R_e_v_ision: 

• The revisions to the NZC have introduced a more structured and rigorous curriculum, aiming for deeper conceptual understanding and improved literacy and
mathematical practices. While these changes are designed to enhance long-term educational outcomes, the transition has coincided with a temporary decline in 
student achievement across Mathematics, Reading, and Writing. This trend may also reflect the challenges associated with adapting to new teaching
methodologies and assessment practices. More rigorous assessment practices have made teachers more aware of learning gaps, resulting in more students being
classified as "below expectations" in writing especially.

lnvesti 
What is happening in the classrooms? What might help us identify what good practice looks like? 

• Classroom programmes are becoming aligned across the school.
• In Mathematics we have introduced some clear structures and programmes. This has seen a number knowledge programme introduced that aligns with the new

curriculum and knowledge and specific levels covered in this. This has made It clear for teachers as to what knowledge is required to be covered and known at
each level. A 'Mad Math' Basic Facts programme has also been introduced that has provided a measuring tool of student capability in Basic Facts with a specific
scope and sequence.

• In Reading in 2024 we introduced the iDeaL Platform. This enabled teachers to literally have all the resources required at their fingertips and to be able to 
concentrate their time on developing their personal knowledge and teaching practice with Structured Literacy. Clear School-wide assessment and reporting guides
from the iDeaL platform were used.

• Schoolwide daily handwriting has been implemented in order to support reading, spelling and writing, and to assist with reducing cognitive overload when teaching
new knowledge and concepts in literacy.

• Teachers took part in a range of Professional Learning and Development (PLO) opportunities - some school based, using the PLD resources on the iDeaL platform,
and also all took part in a trip to Kaiapoi North School to view exemplary practice.

• In Writing we have been implementing the Syntax Project which aligns with the Writing Revolution, which also aligns with iDeaL.
• We also introduced peer observations as a way of teachers observing others - enabling them to give explicit feedback to colleagues while being able to reflect on

their own practice.
• We continue to be aware of the diversity of backgrounds of our learners and are focusing on how we can make their learning more contextual, relatable and

authentic for specific groups within our school.
• Discussion with senior students saw varied feedback about how they view the changes in approaches over the past three years. Capable students generally found

the programmes help them to 'fill the gaps' however they felt that they are covering things that they already know. They did also recognise that they had access to 
a differentiated programme (including extension programmes) to support their needs. However students who tended to struggle, indicated that they liked the way
things were 'the same' and they knew what to expect with the learning programme. They felt that their learning was improving and that they understood what they
were learning about.

Collaborative. sense Makin 
What is any data we have telling us? What anecdotal information do we have? What does the research say? What might we need to explore further? 
What does effective practice look like? 



• Improved Teacher Understanding of the Curriculum: The Learning Progression Framework (LPF) and Structured Literacy practices have increased awareness of 
student capabilities, possibly leading to more accurate but lower assessments. 

• Better Assessment Practices: The new approaches allow for clearer identification of learning gaps, which may explain why some students who were previously rated 
as higher achievers are now categorised differently, with gaps having been identified. 

• Coherency Across Teams: The efforts towards school-wide consistency in learning strategies are evident and are likely to show positive effects in the long term. 
• The observed decline in achievement may be temporary as students and teachers adapt to the Revised NZC. Continuous support and monitoring are essential to 

realise long term benefits of these educational reforms. 
• It should also be  noted that in 2024 we had 80 new enrolments for the year. Of these; 45 were transfers from other schools in Yrs l and above so are included in the 

end of year data. Of these 19 were English Language Learners, l ORS and three others were o f  complex learning needs. 
• The graphic showing the progress of learners who have been in our school since Term l 2019, show that the majority of children make accelerative or expected 

progress while at Weston School. 
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What do we need to do and why? How big is the change we are planning? How are we going to get teachers involved and engaged in this process? 
What support do we need for our leaders? Our teachers? What strengths do we have to build on? 
If required - develop an improvement plan that sets: 

• clear expectations for change. 
• equitable outcomes for all. 

What do we need to do and why? 

-

• Strategic Areas that have been in place in our school over 2023 and 2024 should continue to be developed in line with the intended direction and Ministry of 
Education expectations for achievement and attendance over 2025. 

• With a new Strategic Plan needing to be developed in 2025 for 2026-2028, it's important that this Strategic Plan is data informed. 
• Intended Focus areas for 2025: 

o Developing early intervention programmes to support young learners (Yr 0-2) 
o Strengthening intervention strategies for Writing, particularly among boys and Moori/Pasifika students. 
o Ensuring that improved assessment practices lead to targeted teaching strategies that close learning gaps. 

• Continue to align school-wide systems to support teachers effectively. 
• With an increasing number of children coming into school with speech difficulties, low vocabulary knowledge, very little (if any) letter and sound knowledge, early 

intervention practices need to be developed. 
• A need to employ some closer monitoring tools and measures 

How big is the change we are planning? 
• I believe that we are 'on track' with our current initiatives and that we need to use further time to embed these. Therefore the change is not significant. Most of the 

change has already occurred. 

  

• We do need to regularly assess the impact of the curriculum changes to ensure they are meeting educational objectives and make adjustments as necessary to our 
practices and data gathering methods. 

What strengths do we have to build on? 
• All initiatives and programme implementations are taking place in line with evidence based (researched) practices. 
• All initiatives and programmes also now happen to align with the new Ministry directives. 
• We have some key staff who are strong in these areas of development who are leading with confidence and supporting teachers well. 
• All teachers are building their knowledge in regards to language acquisition and also explicitness of teaching practice. 

Involvement and support of Teachers 
• Our teachers are currently engaged and understand the importance of undertaking Structured Literacy and Mathematics practice development. 
• We need to undertake PLD that aligns with the iDeaL platform in order to support teachers and leaders to further maximise use and understanding of this resource 
• We need to continue to develop our _12_eer/colleague walk through and observation practices. 



• Undertake 'coaching' with Learning Matters in order to give teachers feedback on their practice.

What do we need for our leaders? 
• To be continued to be resourced suitably to undertake and lead professional development with the teachers
• To be given time to lead the embedding of the practices
• Time to research and develop monitoring tools and measures
• To undertake PLD alongside the teachers in order to increase their understanding of knowledge and practices.
• A continued focus on attendance for whanau for them to understand the importancE, of prioritising attending.

• Monitoring.and Evaluating Impact 
What are we learning here? What are the expectations of our programme? How well are our strategies working? 
Are we qettinq intended results? How do we know? Is this qood enouqh? Who is this workinq for and who is it not? 

• Teachers have undertaken significant learning, and identify that there are still gaps in their own knowledge of the English Language and also opportunities to refine
their teaching practice in both English and Maths

• Important to note is that teachers now know where children need to be, the next step for their learning and are planning programmes accordingly.
• Significant changes have already been made across our school

o Alignment of all literacy and maths programmes
o Coherent plans that map out the expectations of teaching and assessment across the school
o A coherent Revised NZC (English and Mathematics) that enable clear progressions to be identified as students move through the school.
o A timetable that aligns across the school to give specific focus to an hour a day of Reading, Writing and Maths

• While the data hasn't shown significant changes in the overall cohorts, the data is showing that students who are with us over a number of years predominantly
make either expected or accelerated progress.

• All classes in our school have a significant number of students who have medium to high needs, that ideally require specific 1 :1 and small group teaching. Teachers
are increasingly required to meet these additional demands on top of the demands of usual classroom teaching. Explicit teaching to meet the needs of students is 
becoming more apparent across the school.

• The LSC continues to support teachers in their pedagogical approaches and to increase teacher capacity to better meet the demands of the needs in their class -
especially in literacy.

Next Steps 

• Development of an intervention programme (Yr 0-2) in order to reach children with needs as soon as possible
• All teachers and leaders to undertake PLD to support the use of the iDeaL platform.
• Teachers need to be undertaking observations of best practice with key teachers in our school.
• A continued focus on 'fidelity of practice' in order to continue the focus on coherency across the school.
• All teachers should continue to develop their reflective practice. This will be supported by the Kahui Ako focus on Spirals o f  Inquiry.
• Spirals of Inquiry will drive the process of clarity.
• To obtain 'coaching' in the Structured Literacy from expert practitioners who can give feedback and support to all teachers in their own classrooms.
• Further development of the Maths Long Term Plan in order to align programmes and development across the school, in line with the expectations of the Refreshed

NZC. 
• Leaders to undertake Maths PLD in order to lead the continued development of Maths in line with the Refreshed NZC Mathematics document.
• Classroom teachers are required to take IEP goals, specific needs and interventions into classrooms as part of their planning for individual needs.
• Teachers have increased their understanding of SMART Goals as being a tool for managing the focus of these needs, however are still needing reminding about

implementing these SMART goals.

2025 Targets 
• Reading - Boys 

• 2023 actual achievement: 61 % at or above expected level
• 2024 Tarqet: 70% at  or above expected level



• 2024 actual achievement: 59% at or above expected level
• 2025 Target: 70% at  or above expected level

• Writing -A l l  students
• 2023 actual achievement: 55% at  or above expected level
• 2024 Target: 65% at or above expected level
• 2024 actual achievement: 52% at or above expected level
• 2025 Target: 65% at or above expected level

• Maths - Maori stuents
• 2024 actual achievement: 49% at  or above
• 2025: 60% at or above expected level.


