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INDEPENDENT AUDITOR’S REPORT  
To the readers of Orewa Beach School’s financial statements  
for the year ended 31 December 2025 
 
 
The Auditor-General is the auditor of Orewa Beach School (the School). The Auditor-General has appointed 
me, Annie Uy, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the audit of 
the financial statements of the School on pages 2 to 22, that comprise the statement of financial position as at 
31 December 2025, the statement of comprehensive revenue and expense, statement of changes in net 
assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

a) present fairly, in all material respects: 
  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 
 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 
Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 29 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as 
a going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern 
and using the going concern basis of accounting, unless the Board intends to close or merge the School, or 
has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and Achievement, 
a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Analysis of Variance, 
Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with Employment 
Policy, Statement of How School has Given effect to The Treaty of Waitangi, and Statement of Kiwi Sport 
funding.   
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements, or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
  
Annie Uy  
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



 

 
OREWA BEACH SCHOOL (1406) - 2025 ANALYSIS OF VARIANCE  

 

Strategic Aim Student Learning - Progress and Achievement 

Annual Aim Ensure every learner/akonga achieves personal excellence in the core learning areas of Reading, Writing, and Mathematics. 

Target 
Statement  

1.​ 80 % of student working at or above their expected levels. 
2.​ 90% of students making sufficient or accelerated progress in Reading, Writing, and Maths (Sufficient Progress = 1 sub-level progress; Accelerated Progress = 2 or 

more sub-level progress) 

Baseline  

 

Actions - What 
are we going 
to do? 

1. Mathematics: Strengthening Consistency and Targeted Support 
Focus: Ensuring consistent delivery of the new curriculum and accelerating students toward the 90% progress target. 
●​ Platform Integration: We will continue the school-wide implementation of the Math No Problem website and digital resources. This ensures a unified, 

evidence-based approach to the new Mathematics curriculum, providing teachers with high-quality pedagogical tools to maintain engagement and rigour. 
●​ Targeted Acceleration (ALiM): To support our Tier 2 and Tier 3 learners, we are deploying Accelerated Learning in Mathematics (ALiM) groups. These small-group 

interventions will focus on students identified through baseline data as needing intensive support to reach curriculum expectations. 
●​ Data-Informed Instruction: Teachers will use the Math No Problem assessment tools to monitor progress in real-time, allowing for immediate "point-of-need" 

teaching and ensuring no student falls behind the expected trajectory. 
 
 



2. English: Structured Literacy Excellence 
Focus: Embedding school-wide Structured Literacy to address achievement variances in Reading and Writing. 
●​ Specialist Coaching & PLD: We are undertaking intensive, school-wide Professional Learning Development (PLD) in Structured Literacy. This is supported by 

expert coaching from Fem Castles (Liz Kane Literacy) to ensure our instructional practice is aligned with the latest science of reading and the new English 
curriculum. 

●​ Expert Teacher Intervention: A designated Structured Literacy Expert Teacher will work across the school to provide specialized intervention for Tier 2 and Tier 3 
students. This role is critical for providing the "double-dose" of instruction required for students currently tracking below their chronological age in literacy. 

●​ Systemic Fidelity: We are implementing a school-wide scope and sequence for phonics and spelling. This ensures that every child, regardless of their classroom, 
receives the same high-quality, systematic, and cumulative instruction. 

3. Monitoring for Equity and Impact 
●​ Cohort Tracking: We will maintain a rigorous focus on our priority learners, including Māori and Pasifika students, through regular "Data Spike" meetings. These 

meetings will evaluate the impact of our ALiM and Literacy interventions to ensure they are closing the achievement gap. 
●​ Building Internal Capacity: Through our work with Fem Castles and the use of the Math No Problem platform, we are developing internal "lead teachers" who will 

provide ongoing peer-to-peer coaching and ensure these high-impact practices are sustained long-term. 

Overall 
Outcomes 

 
 
 
 
 
 
 
 



Subject 
Outcomes 

Achievement Target: 
80% of students are achieving at or above expected curriculum levels 

Progress Target: 
80% of students are making at least one level of progress over the year 

Maths 

 

 



 

Overall Standing: 76.5% of students are achieving at or above expectations, 
which is 3.5% below the school-wide 80% target. 
 
Successes: Boys overall (83.0%) and student cohorts in Year 1, 4, and 5 
successfully met or exceeded the 80% achievement benchmark. 
 
Priority Area: A significant achievement gap exists for Year 6 girls, with only 
51.9% meeting expectations compared to 86.2% of Year 6 boys. 

Overall Standing: Mathematics progress is exceptionally strong at 92.3% 
school-wide, well above the 80% target. 
 
High Growth: Every broad demographic group (Boys, Girls, Māori, and Pasifika) 
exceeded the 80% growth target. 
 
Cohort Highlights: Year 6 achieved 100% progress, with 42.6% of those students 
making "accelerated" growth of 3 or more sub-levels in a single year. 
 



Reading 

 

 



 

Overall Standing: Reading achievement is at 76.4%, following a similar trend to 
Mathematics by sitting just under the 80% target. 
Successes: Female students overall (80.6%) and students in Year 2, 4, and 5 
have successfully met the achievement target. 
Priority Area: Pasifika students show the largest achievement variance in 
Reading, currently sitting at 59.1%. 
 
 

Overall Standing: 89.5% of students met the progress target for Reading. 
High Growth: Progress is led by the Year 6 cohort (94.6%), where more than half of 
the students (58.9%) achieved accelerated growth of 3+ sub-levels. 
Equitable Growth: Even in year levels where achievement is lower, progress rates 
remain high, indicating that students are moving through the curriculum at or above 
expected speeds. 



Writing 

 

 



 

Overall Standing: Writing is the most significant achievement challenge for the 
school, with an overall rate of 65.9%. 
Successes: Year 4 Girls are a standout group, with 91.2% achieving at or above 
expected levels. 
Priority Area: There is a critical achievement gap for Boys (53.2%) and Pasifika 
students (50.0%) in Writing. 
 
 

Overall Standing: Despite lower achievement, Writing progress is excellent at 91.8% 
school-wide. 
High Growth: Boys in Years 2, 4, 5, and 6 achieved progress rates between 93% 
and 100%, indicating that while they are currently "below" the expected level, they 
are making the necessary gains to catch up. 
Cohort Highlights: Year 6 students matched their Reading performance with a 
94.6% progress rate in Writing. 

Reasons for 
the variance 

1. Mathematics: Impact of New Pedagogy 
●​ The Variance: Our Year 6 Girls showed the most significant achievement variance (51.9% at/above). 
●​ The Reason: This cohort was the first to transition fully to the new, more rigorous Mathematics curriculum. The variance reflects a "settling period" as students 

adjusted to the higher-order problem-solving required by the Math No Problem approach. 
●​ The Progress Success: Despite the achievement gap, 100% of Year 6 students made sufficient or accelerated progress. This proves that the ALiM (Accelerated 

Learning in Mathematics) groups and the Math No Problem platform effectively "moved the needle" for every single student, even if they haven't yet crossed the 
achievement threshold. 

2. Writing: Closing the Foundational Gap 
●​ The Variance: Writing remains our greatest achievement challenge at 65.9% school-wide, with specific gaps for Boys (53.2%) and Pasifika students (50.0%). 
●​ The Reason: Baseline assessments at the start of the year revealed significant gaps in foundational encoding and transcription skills. The failure to meet 

achievement targets stemmed from the students' need for a complete restructuring of their foundational literacy skills. 
●​ The Progress Success: Our intensive PLD with Fem Castles (Liz Kane Literacy) has been the catalyst for a 91.8% progress rate in Writing. By utilising our 

Structured Literacy Expert Teacher for Tier 2 and 3 students, we have seen students making double or triple the "expected" annual growth. The variance is 
decreasing as the Structured Literacy approach begins to close the gap between chronological age and curriculum level. 
 



3. Reading: Addressing the Pasifika Variance 
●​ The Variance: Pasifika students sit at 59.1% achievement in Reading, which is below the school-wide average. 
●​ The Reason: Many of these learners began the year as Tier 2 or 3 priority students. The variance is a reflection of the initial "catch-up" required. 
●​ The Progress Success: The Year 6 cohort (our most at-risk group at the start of the year) achieved a 94.6% progress rate, with 58.9% of those students achieving 

accelerated growth (3+ sub-levels). This extraordinary growth is a direct result of the school-wide Structured Literacy implementation and targeted coaching, 
suggesting that achievement targets will be met if this velocity is maintained. 

4. Summary of Intervention Impact 
The variance between our Achievement and Progress targets confirms that our chosen actions—Math No Problem, Structured Literacy (Liz Kane), ALiM, and Expert 
Teacher support—are the correct drivers for our school. We are successfully accelerating our most vulnerable learners; the variance simply represents the time-lag 
between "accelerated growth" and "curriculum attainment." 

Where to next? 1. Strengthening Core Curriculum Fidelity 
●​ Mathematics Consolidation: We will continue to embed the Math No Problem digital platform school-wide to ensure pedagogical consistency. Our focus will shift 

toward utilizing the platform's advanced diagnostic tools to move students from "Sufficient" to "Accelerated" progress, aiming to push the 76.5% school-wide 
achievement toward our 80% target. 

●​ Structured Literacy Sustainment: Following our intensive PLD with Fem Castles (Liz Kane Literacy), we will move into a "sustainability phase". This involves 
establishing internal lead teachers to coach staff, ensuring the systematic and cumulative phonics and spelling scope and sequence remains robust across all 
year levels. 

2. Targeted Intervention for Priority Learner Gaps 
●​ Addressing Senior Variance: We will deploy targeted ALiM (Accelerated Learning in Mathematics) groups specifically to address the achievement gap for Year 6 

girls (currently 51.9%). While this cohort achieved 100% progress, we must maintain this velocity to ensure they enter secondary schooling at the expected 
curriculum level. 

●​ Writing Acceleration for Boys and Pasifika: Given that Writing is our primary achievement challenge (65.9%), we will continue to utilize the Structured Literacy 
Expert Teacher for Tier 2 and 3 interventions. Specific focus will be placed on Boys and Pasifika students to bridge the gap between their high progress rates 
(approx. 90%) and their current achievement levels (approx. 50-53%). 

3. Data-Driven Monitoring and Equity 
●​ Refining "Data Spikes": We will continue our "Data Spike" meetings to monitor priority learners, specifically focusing on Māori and Pasifika achievement in 

Reading and Writing. These meetings will evaluate whether current interventions are closing the distance between baseline starting points and curriculum 
expectations. 

●​ Focus on Accelerated Growth: With 42.6% of Year 6 students already making accelerated growth in Mathematics, we will analyze the successful strategies used 
in this cohort to replicate similar "double-dose" instruction models in other year levels where achievement variance persists. 

4. Community Partnership: Empowering Whānau 
Focus: Aligning home support with our school-wide Structured Literacy and Mathematics evidence-based practices. 

●​ Whānau Literacy Workshops: We will host "Structured Literacy Information Evenings" led by our internal experts. These sessions will provide parents with the 
tools and common language used by Fem Castles (Liz Kane Literacy) so that home reading and spelling support directly reinforces the classroom "code" 
instruction. 

●​ Math No Problem Parent Portal: We will increase the visibility of student progress through the Math No Problem platform, providing parents with insights into the 
"Singapore Maths" CPA (Concrete, Pictorial, Abstract) approach. This aims to reduce parental anxiety around the "new" curriculum and empower them to support 
mathematical thinking at home. 

●​ Celebration of Progress: To shift the community focus from "Level Attainment" to "Growth Velocity," we will implement "Progress Postcards" or digital updates. 
These will specifically celebrate students who have made Accelerated Progress (2+ sub-levels), reinforcing the value of the hard work being done by our Tier 2 
and 3 learners. 

 



Summary: Where to Next? (Strategic Overview) 
In summary, our trajectory for the coming year is defined by consolidation and acceleration. We have the right tools in place; the next phase is ensuring they reach every 
learner with maximum impact. 

1.​ Sustain Excellence: Move from intensive PLD into a "Sustainability Phase" for Structured Literacy, utilising our Expert Teacher to coach and mentor staff. 
2.​ Target the Gaps: Use ALiM and small-group interventions to specifically target the Year 6 Mathematics and school-wide Writing achievement variances. 
3.​ Embed the Digital: Fully leverage the Math No Problem website for real-time data tracking to ensure that the 100% progress rate seen in some cohorts becomes 

the standard for all. 
4.​ Connect with Home: Ensure our community is fluent in the language of our new curriculum, creating a seamless learning experience between school and home. 

Planning for 
2026 

1. Curriculum Leadership & Internal Capacity 
●​ Establishment of Professional Learning Communities (PLCs): We will move beyond external coaching to establish internal PLCs for both Structured Literacy and 

Mathematics. Lead teachers, previously mentored by Fem Castles, will facilitate "In-Class Coaching" cycles to maintain instructional fidelity across all year 
levels. 

●​ Sustainability of Expert Roles: The Structured Literacy Expert Teacher role will be maintained to provide continuity for Tier 2 and Tier 3 students, ensuring that 
the foundational gains made in 2025 are not lost during year-level transitions. 

2. Strategic Refinement of Interventions 
●​ Mathematics – The "Bridge to Achievement" Project: Building on the 100% progress rate in Year 6, we will refine our ALiM (Accelerated Learning in 

Mathematics) models to focus specifically on the "Achievement Gap". This includes using Math No Problem analytics to target specific strands where students 
are showing "Sufficient" but not yet "At Level" status. 

●​ Writing – Targeted Gender & Ethnic Parity: We will implement specific "Writing Intensives" for Boys and Pasifika cohorts, who currently show the highest 
achievement variance (53.2% and 50.0% respectively). These intensives will utilise Structured Literacy principles to bridge the gap between their high progress 
and curriculum expectations. 

3. Data Systems & Responsive Instruction 
●​ Longitudinal Tracking: We will implement a 24-month tracking system to monitor the long-term impact of the new English and Maths curricula. This will allow us 

to see if the "double-dose" interventions in Years 4 and 5 are successfully reducing the achievement variance previously seen in Year 6. 
●​ Evolution of "Data Spikes": Our Data Spike meetings will evolve to include "Predictive Monitoring," in which we identify students on the cusp of reaching "At" 

status and deploy short-term, high-impact bursts of support to push them over the achievement threshold. 
4. Deepening Community & Whānau Agency 

●​ Home-School Instructional Alignment: Following the success of initial workshops, we will develop a "Whānau Mastery Series". This will provide digital resources 
and physical "toolkits" that mirror the Math No Problem CPA approach and Structured Literacy decoding strategies, ensuring students receive a 24/7 learning 
experience. 

●​ Student-Led Progress Portfolios: Students will begin to use the language of "Progress and Growth" to lead their own conferences, using data from their literacy 
and maths platforms to explain their learning journey to their whānau. 

How have we 
given effect to 
the Treaty of 
Waitangi 
Working to 
ensure that its 
plans, policies, 
and local 
curriculum 

In 2025, Ōrewa Beach School has moved from initial consultation to beginning an active partnership with local iwi and Māori communities. This collaboration ensures our 
local curriculum is a living document, authentically reflecting the manawhenua of Ōrewa. Staff are now applying their professional development in mātauranga Māori to 
design learning experiences that are grounded in Māori worldviews, ensuring cultural values are woven through all learning areas, not just as isolated events. 
Instruction in Tikanga Māori and Te Reo Māori: 
We continue to take proactive steps to ensure te reo Māori and tikanga are normalised within the school day. 

●​ Instructional Integration: Te reo Māori is being integrated into daily routines and core subjects, supported by our school-wide commitment to the Takatū 
Programme, with an increasing number of staff reaching higher levels of proficiency. 

●​ MAC Leadership: Our continued partnership with our MAC (Māori Achievement Challenge) facilitator ensures that leadership and staff are held accountable to 
high expectations for Māori success. 



reflect local 
tikanga Māori, 
mātauranga 
Māori, and te ao 
Māori. 
 
Taking all 
reasonable 
steps to make 
instruction 
available in 
tikanga Māori 
and te reo 
Māori. 
 
Achieving 
equitable 
outcomes for 
Māori students 

●​ Authentic Engagement: We are creating more opportunities for students to lead through Kapa Haka and pōwhiri, fostering a sense of tūrangawaewae for all 
learners. 

Equitable Outcomes for Māori Students: 
Our 2025 data confirms that our focus on equitable outcomes is yielding results. With Māori students achieving significant progress rates (over 90% in many areas), we 
are narrowing the gap between baseline data and curriculum expectations. 

●​ Targeted Support: We utilise ALiM and Structured Literacy Expert Teacher interventions to ensure Māori learners are prioritised for acceleration. 
●​ Culturally Responsive Environments: Teachers use "Data Spikes" not only to monitor achievement but also to ensure the learning environment remains culturally 

safe and inclusive for Māori ākonga. 
Culturally Responsive Policies: 
Through SchoolDocs, we maintain an ongoing cycle of review to ensure all policies reflect Te Tiriti principles. 

●​ Inclusive Strategic Planning: Our 2025–2026 strategic goals were developed in direct consultation with our whānau Māori, ensuring their aspirations for their 
children are at the heart of our school's direction. 

●​ Eliminating Bias: We remain committed to identifying and removing systemic barriers to Māori success, ensuring that our assessment and reporting practices 
value Māori ways of knowing and being. 

Partnership with Māori Communities: 
We are deepening our hononga (connection) with our local marae and iwi organisations. This partnership is beginning to move beyond formal consultation into a reciprocal 
relationship where the school will actively respond to the needs of Māori families. 

●​ Whānau Voice: Regular whānau hui provide a platform for Māori parents to lead initiatives and share their expertise, ensuring a true partnership in their children’s 
education. 

Professional Development for Staff: 
Professional growth remains a cornerstone of our Treaty commitment. 

●​ Reflective Practice: Staff engage in regular reflective practice to ensure that our pedagogical shifts (such as Structured Literacy and Math No Problem) are 
delivered in a way that respects and empowers Māori learners. 

Overall Conclusion: 
In 2025, the principles of Te Tiriti o Waitangi—Partnership, Participation, and Protection—are no longer just goals; they are the fabric of the Ōrewa Beach School culture. 
We remain dedicated to ensuring that Māori students achieve success as Māori, supported by a staff and community that values and celebrates their identity. 
 

Statement of Compliance With Employment Policy 

How have you 
met your  
obligations 
to provide 
good and 
safe 
working 
conditions? 

Through SchoolDocs, we have comprehensive policies and procedures covering Health and Safety Induction Programs for new staff, educating employees 
on workplace safety, including proper equipment use, emergency procedures, hazard identification, and reporting protocols.  
We regularly conduct risk assessments to identify potential workplace hazards and take appropriate measures to mitigate risks and ensure the safety of our 
employees.  
We conduct regular workplace inspections to identify potential hazards and safety issues, and take corrective actions as needed to maintain a safe working 
environment.  
We encourage open communication between the SLT and employees regarding safety concerns, and we have established channels for employees to report safety 
hazards or incidents confidentially. 



What is your 
equal  
employment 
opportunities 
programme? 
How have you 
been fulfilling 
this 
programme? 

As required by the Education and Training Act 2020 (s 597), Orewa Beach Primary School operates an employment policy that complies with the principle of being a 
good employer and ensures the fair and proper treatment of staff in all aspects of their employment. This Equal Employment Opportunities (EEO) policy is our 
framework for providing an inclusive, non-discriminatory workplace and promoting equal opportunities for all staff members.  
Orewa Beach Primary School promotes equal opportunities by applying our EEO framework to all relevant school policies and procedures, particularly those relating 
to employment (e.g. recruitment and selection, training, professional development, and promotion).  
This is to ensure that we:  

● treat current and prospective staff fairly  
● make decisions based on relevant merit  
● work to eliminate bias and discrimination.  

EEO programme  
To help implement our EEO policy, we have a programme to identify processes that contribute to employment inequality. We work to change these processes and 
promote equal employment opportunities for individuals and groups. Our EEO policy and programme is available to all Orewa Beach Primary School staff.  
Our EEO programme may include:  
developing a policy statement and establishing objectives  
appointing an EEO representative  
consulting with staff to hear any concerns  
creating an employee database (with informed consent for any EEO data collected)  
encouraging staff to participate in training and career development  
programme monitoring through staff meetings and board reports  
reviewing employment and personnel policies and processes.  
Orewa Beach Primary School aims to raise awareness of discrimination and bias through our EEO programme. We support staff in discussing the development and 
implementation of the programme and in raising any concerns with the principal or board. 

How do you 
practise 
impartial 
selection of 
suitably 
qualified 
persons for 
appointment? 

Before initiating the selection process, a thorough job analysis is conducted to identify the specific qualifications, skills, experience, and competencies required 
for the position.  
Transparent Job Posting, job vacancies are advertised openly and transparently, clearly outlining the qualifications and requirements for the position.  
Interviews are conducted using a structured approach, with predetermined questions designed to assess candidates' qualifications, skills, experience, and 
suitability for the role.  
Evaluation criteria are established in advance and based on the requirements of the job. All candidates are evaluated against the same criteria, with decisions made 
based on merit and job-related factors.  
Qualifications, skills, and experience are assessed objectively, with consideration given to each candidate's relevant achievements and accomplishments.  
Steps are taken to minimise unconscious bias throughout the selection process. This may include using blind resume review techniques, implementing diverse 
interview panels  
Accurate records are maintained throughout the selection process, documenting each stage and the rationale for selection decisions.  
Providing candidates with constructive feedback on their application and performance in the selection process promotes transparency and fairness.  
Selection processes comply with all relevant laws, regulations, and organisational policies, including those related to equal employment opportunity and 
non-discrimination. 

How are you 
recognising: - 
The aims and 
aspirations of 
Māori  

Providing training to staff members to increase their understanding and awareness of Māori culture, values, and perspectives. This helps create a more 
inclusive and culturally sensitive work environment.  
Actively engaging with Māori communities, iwi (tribes), and organisations to understand their needs, aspirations, and priorities. This includes consulting with Māori 
leaders and stakeholders in decision-making processes that affect them. Implementing employment policies and practices that support the recruitment, retention, and 
career advancement of Māori employees. This may include initiatives such as targeted recruitment efforts, mentoring programs, and leadership development 



- The 
employment  
requirements 
of Māori, and 
- Greater 
involvement 
in the 
Education 
service? 

opportunities.  
Providing culturally appropriate support services for Māori employees, such as access to cultural advisors, language classes, and cultural events. This helps 
create a supportive work environment where Māori employees feel valued and respected.  
Supporting initiatives to promote the use of the Māori language (te reo Māori) and cultural practices within the workplace and education service. This may include 
offering language classes, cultural workshops, and incorporating Māori perspectives into curriculum development.  
Developing targeted recruitment and retention strategies to attract and retain Māori employees in the education service. This may involve offering incentives such as 
management units and career advancement opportunities. Engaging Māori communities in education initiatives and decision-making processes to ensure that 
educational programs and services meet the needs of Māori students and their families. This includes promoting parent and community involvement in schools and 
supporting initiatives to increase Māori representation in educational leadership roles. 

How have 
you 
enhanced 
the abilities 
of individual  
employees? 

Regular performance feedback sessions and performance reviews based on the Professional Growth Cycle provide employees with constructive feedback on their 
strengths and areas for improvement. This helps them set goals for growth and development.  
Encouraging collaboration and teamwork across different teams exposes teachers and support staff to diverse perspectives and expertise, fostering continuous learning 
and skill development.  
Recognising and rewarding employees for their achievements and contributions motivates them to continue growing and excelling in their roles.  
Ensuring employees have access to the resources, tools, and technologies needed to perform their jobs effectively facilitates their ability to develop new skills and 
stay up to date in their field.  
Creating a culture that encourages innovation and creativity empowers employees to think outside the box, take calculated risks, and develop new solutions to 
challenges, fostering personal and professional growth in the process. 

How are you 
recognising 
the 
employment 
requirements 
of women? 

We are primarily staff of all women:  
● Maternity Leave provisions  
● Sick leave provision for dependents  
● Personal amenities for women  
● BOT supplied morning tea once per term  
● Allowing dependents to come to work when needed  
● Respecting cultural boundaries 

How are you 
recognising 
the 
employment 
requirements 
of persons 
with 
disabilities? 

In 2025, we did not have any staff with physical disabilities; however,r we have:  
● disabled toilets  
● wheelchair access to every area of the school  
● ability to allow a disabled car park space if needed 

 
 
 
 
 



Reporting on Equal Opportunities (EEO) Programme/Policy  Yes  No 

Do you operate an EEO programme/policy?  ✓  

Has this policy or programme been made available to staff?  ✓  

Does your EEO programme/policy include training to raise awareness of issues which may impact EEO?  ✓  

Has your EEO programme/policy appointed someone to coordinate compliance with its requirements?  ✓  

Does your EEO programme/policy provide for regular reporting on compliance with the policy and/or achievements 
under the policy? 

✓  

Does your EEO programme/policy set priorities and objectives?  ✓  

 
Orewa Beach School 
Kiwi Sport 2025 
 
Received $6,593.20 
 
$405 for relieving teachers to release teachers to take to cluster sports day competitions and support sporting events (see below).  
 
Cost of the teacher to attend 

-​ Football x 2 relief days 
-​ TAG (league) x 2 relief days 
-​ Netball/Rugby School Interchange x 6 relief days 
-​ Swimming x 3 relief days 
-​ Softball x 2 relief days 

 
15 relieving days at $405 (approx.) = $6,075 
 
Sports Equipment: 
Hart Sport - various sports equipment = $1745.99 
Rebel - various sports equipment = $693.88 
 
Total $8,514.87​  
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	●​Structured Literacy Sustainment: Following our intensive PLD with Fem Castles (Liz Kane Literacy), we will move into a "sustainability phase". This involves establishing internal lead teachers to coach staff, ensuring the systematic and cumulative phonics and spelling scope and sequence remains robust across all year levels. �
	2. Targeted Intervention for Priority Learner Gaps �
	●​Addressing Senior Variance: We will deploy targeted ALiM (Accelerated Learning in Mathematics) groups specifically to address the achievement gap for Year 6 girls (currently 51.9%). While this cohort achieved 100% progress, we must maintain this velocity to ensure they enter secondary schooling at the expected curriculum level. �
	●​Writing Acceleration for Boys and Pasifika: Given that Writing is our primary achievement challenge (65.9%), we will continue to utilize the Structured Literacy Expert Teacher for Tier 2 and 3 interventions. Specific focus will be placed on Boys and Pasifika students to bridge the gap between their high progress rates (approx. 90%) and their current achievement levels (approx. 50-53%). �
	3. Data-Driven Monitoring and Equity �
	●​Refining "Data Spikes": We will continue our "Data Spike" meetings to monitor priority learners, specifically focusing on Māori and Pasifika achievement in Reading and Writing. These meetings will evaluate whether current interventions are closing the distance between baseline starting points and curriculum expectations. �
	●​Focus on Accelerated Growth: With 42.6% of Year 6 students already making accelerated growth in Mathematics, we will analyze the successful strategies used in this cohort to replicate similar "double-dose" instruction models in other year levels where achievement variance persists. �
	4. Community Partnership: Empowering Whānau �
	Focus: Aligning home support with our school-wide Structured Literacy and Mathematics evidence-based practices. �
	●​Whānau Literacy Workshops: We will host "Structured Literacy Information Evenings" led by our internal experts. These sessions will provide parents with the tools and common language used by Fem Castles (Liz Kane Literacy) so that home reading and spelling support directly reinforces the classroom "code" instruction. �
	●​Math No Problem Parent Portal: We will increase the visibility of student progress through the Math No Problem platform, providing parents with insights into the "Singapore Maths" CPA (Concrete, Pictorial, Abstract) approach. This aims to reduce parental anxiety around the "new" curriculum and empower them to support mathematical thinking at home. �
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	In summary, our trajectory for the coming year is defined by consolidation and acceleration. We have the right tools in place; the next phase is ensuring they reach every learner with maximum impact. �
	1.​Sustain Excellence: Move from intensive PLD into a "Sustainability Phase" for Structured Literacy, utilising our Expert Teacher to coach and mentor staff. �
	2.​Target the Gaps: Use ALiM and small-group interventions to specifically target the Year 6 Mathematics and school-wide Writing achievement variances. �
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	●​Sustainability of Expert Roles: The Structured Literacy Expert Teacher role will be maintained to provide continuity for Tier 2 and Tier 3 students, ensuring that the foundational gains made in 2025 are not lost during year-level transitions. �
	2. Strategic Refinement of Interventions �
	●​Mathematics – The "Bridge to Achievement" Project: Building on the 100% progress rate in Year 6, we will refine our ALiM (Accelerated Learning in Mathematics) models to focus specifically on the "Achievement Gap". This includes using Math No Problem analytics to target specific strands where students are showing "Sufficient" but not yet "At Level" status. �
	●​Writing – Targeted Gender & Ethnic Parity: We will implement specific "Writing Intensives" for Boys and Pasifika cohorts, who currently show the highest achievement variance (53.2% and 50.0% respectively). These intensives will utilise Structured Literacy principles to bridge the gap between their high progress and curriculum expectations. �
	3. Data Systems & Responsive Instruction �
	●​Longitudinal Tracking: We will implement a 24-month tracking system to monitor the long-term impact of the new English and Maths curricula. This will allow us to see if the "double-dose" interventions in Years 4 and 5 are successfully reducing the achievement variance previously seen in Year 6. �
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	4. Deepening Community & Whānau Agency �
	●​Home-School Instructional Alignment: Following the success of initial workshops, we will develop a "Whānau Mastery Series". This will provide digital resources and physical "toolkits" that mirror the Math No Problem CPA approach and Structured Literacy decoding strategies, ensuring students receive a 24/7 learning experience. �
	●​Student-Led Progress Portfolios: Students will begin to use the language of "Progress and Growth" to lead their own conferences, using data from their literacy and maths platforms to explain their learning journey to their whānau. �
	In 2025, Ōrewa Beach School has moved from initial consultation to beginning an active partnership with local iwi and Māori communities. This collaboration ensures our local curriculum is a living document, authentically reflecting the manawhenua of Ōrewa. Staff are now applying their professional development in mātauranga Māori to design learning experiences that are grounded in Māori worldviews, ensuring cultural values are woven through all learning areas, not just as isolated events. �
	Instruction in Tikanga Māori and Te Reo Māori: �
	We continue to take proactive steps to ensure te reo Māori and tikanga are normalised within the school day. �
	●​Instructional Integration: Te reo Māori is being integrated into daily routines and core subjects, supported by our school-wide commitment to the Takatū Programme, with an increasing number of staff reaching higher levels of proficiency. �
	●​MAC Leadership: Our continued partnership with our MAC (Māori Achievement Challenge) facilitator ensures that leadership and staff are held accountable to high expectations for Māori success. �
	●​Authentic Engagement: We are creating more opportunities for students to lead through Kapa Haka and pōwhiri, fostering a sense of tūrangawaewae for all learners. �
	Equitable Outcomes for Māori Students: �
	Our 2025 data confirms that our focus on equitable outcomes is yielding results. With Māori students achieving significant progress rates (over 90% in many areas), we are narrowing the gap between baseline data and curriculum expectations. �
	●​Targeted Support: We utilise ALiM and Structured Literacy Expert Teacher interventions to ensure Māori learners are prioritised for acceleration. �
	●​Culturally Responsive Environments: Teachers use "Data Spikes" not only to monitor achievement but also to ensure the learning environment remains culturally safe and inclusive for Māori ākonga. �
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	Overall Conclusion: �
	In 2025, the principles of Te Tiriti o Waitangi—Partnership, Participation, and Protection—are no longer just goals; they are the fabric of the Ōrewa Beach School culture. We remain dedicated to ensuring that Māori students achieve success as Māori, supported by a staff and community that values and celebrates their identity. �
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