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The teaching and learning of English sits at the foundations of our 
teaching and learning programmes. Without a rich and strong level of 
skill in English, children will find it difficult to access the wider 
curriculum and develop further. All the other areas of the curriculum, be 
it Science, Technology, Maths or any of the 7 areas, require children to 
be proficient in reading, writing and oral components of this learning 
area. 
As is stated in the New Zealand English curriculum -  
The English Learning Area equips students with knowledge of the codes and conventions of 
language and texts. Students are taught to create their own texts with purpose and 
confidence, as they develop an appreciation of the beauty and richness of classic and 
contemporary literature.   
Through the study of English, students master foundational literacy knowledge and 
practices. They engage with and independently compose increasingly complex texts in a 
variety of forms, learning to explore ideas that are evolving, contested, or open to 
interpretation.   
(Tahurangi - New Zealand Curriculum) 
 
For context, the English curriculum has gone through a significant change in the past 3 
years. As a result the content has become more prescriptive and consistent nationwide. 
However, what has remained is the focus on developing learners in the 3 areas (Reading, 
Writing and Oral language. Each of these is in turn broken down into sub categories such as  
Transcription, Word Recognition, Comprehension, Presenting and Communicating and 
Composition). ​
At Ladbrooks school we continue to focus and develop children in their use of English so 
that they can continue to access learning and life as they move through and beyond our 
school. This means we ensure that children learn that the study of English is about more 
than one of the above elements in isolation. We want our children to understand that being 
able to communicate effectively is a life long and essential skill. 
 
Methodology 
The results in the report below are based on student voice interviews with children. 30 
children were chosen using a random number generator to be examples of thinking about 
Science. 5 children were chosen from each of the 6 classrooms. They represent the ideas of 
children from Year 1 to Year 8. While older children should be expected to be more articulate 
and knowledgeable, this was not always the case. This means that the data reflected in the 
graphs is based on understanding of the question rather than how old a particular child was. 
If children gave limited answers they were asked follow up questions to ensure that their 
thinking was valid rather than their initial response. 
 
What Do We Do Currently? 
English in all its forms is taught and used daily in our classrooms. This looks varied and 
diverse and includes activities such as  - 
Structured literary, speeches, performing plays, reading comprehension, reading literature 
from class libraries, class discussions, teacher instruction, spelling practice, speaking and 
listening in small groups, watching videos and discussing their content, handwriting practice, 
presenting at assembly, story writing, research and report writing. 
 

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/nzc---english-phases-1-4-years-0-10/5637289328.p


Teachers follow the current guidelines of teaching an hour of Reading and Writing a day. 
However, this is not always merely taking "Reading and Writing lessons”. While there are 
definitely timetabled sessions in every class for this, it also includes reading and writing 
during other curriculum area learning (such as reading Science texts about wind turbines 
and writing questions for a visiting speaker during Social Science learning).  
Structured Literacy has a strong place in the lower levels of our school as children learn how 
to read, write and use oral language competently. At higher levels of our school, structured 
literacy has a place, however it is balanced with using English skills in broader contexts. For 
example children at these levels are more likely to be competent due to the work done 
earlier in their school life and can begin to develop vocabulary and skills more consistent 
with using English to learn. In this case we should see them using their English skills to 
access the other areas of the curriculum. 
Our learning assistants support teachers for a significant part of their time with literacy skills 
(and Maths) as they are timetabled to work in classrooms during these times of the day. 
They take small groups of children for follow up work in class as well as supporting the 
teacher to help children working away from the teacher (who are often working with other 
small groups). 
The structure of this learning area means that teachers are more likely to teach what is 
required through the “progress indicators” at a particular and are less likely to teach based 
on the children that they have in front of them. This is one of the challenges that our 
teachers face. It does present a “teaching to the curriculum” rather than finding learning 
opportunities to fit their particular learners. This means we have children for whom the 
content is too challenging, children for whom the content is not challenging enough and 
children for whom it is about right.  
It is also a challenge because the current curriculum is based on Year levels. This is 
challenging on a number of fronts. The first is that in small schools, like ours we are very 
unlikely to have a full class of a particular Year level. In fact in 2026, only our Year 6 class in 
Kowhai has the ability to work like this. All our other classes are multi level, and this is 
unlikely to change in any significant way unless the size of our school increases dramatically. 
The only positive in this is that our classes generally fit within the 3 phases (Phase 1 - Year 1 
to 3, Phase 2 - Year 4 to 6, Phase 3 - Year 7&8) which means teachers can structure 
learning along the generalised themes that fit the children they are teaching.  
Our historical results in English learning have been good. Generally the children who are 
meeting expectations for their age sit in the high seventies to mid eighty percent. In 2025 our 
children began sitting the NZCER PAT online tests as part of our triangulation programme. 
This testing identified that the judgements our teachers were making were accurate. It did 
also identify that we have a significant number of children whose English skills are in the top 
third of the distribution curve. There are also similar results from the mid-year testing in 
2026. 
Overall, it is clear that the teaching and learning of English is good for many of our children 
and our support planning is in place to help those children for whom extra support is 
required. There are children who are missing out on support but this comes down to 
resourcing as it does for nearly every school in New Zealand. 
 
What Do Our Children Say? 
A selection of our children were interviewed about their experiences of learning in English. 
 
Here are examples of what the children say about why learning in English is important- 
It is important to learn here at school so I can know different words and how to use them 
correctly when I speak. This helps me understand other people. Reading is useful for finding 



information. Reading aloud has really helped me with my speaking. Writing helps me to 
share information with other people - Year 6 
It helps me communicate clearly with other kids. If someone needs help I can help them - 
Year 3 
It will help me to communicate with people when I’m older. It means I am not struggling in 
class. It helped me to understand the slides about the carbon cycle - Year 6 
I have got a good education because of learning English. My writing has got better. If I didn’t 
have good skills I couldn’t do my work in class - Year 4 
It really helps me with lots of areas at school - Year 6 
I can read the things we do in class. I sometimes need people to help me, though - Year 4 
When you know English it makes life easier. It helps with spelling. Practising my skills helps 
too. English helps me with the words in the books I am reading. It helps because I can use 
contexts to work them out if I am not sure - Year 6 
It helped me with the research we did about the Paradise duck and whitebait. It helped me to 
learn the information and then put it on my poster - Year 3 
When we have a big challenge at school being good with English makes it easier. It will help 
me get a job in the future especially if I have to write a job application - Year 4 
It means I can read the books the teacher gives to me - Year 3 
I am able to analyse a text and put things in my own words. English is important in lots of 
jobs and helps me connect with people - Year 8 
If I get asked to read or write something, I can - Year 4 
So I don’t struggle with communicating. It helps with note taking cos I can write things down. 
It helps me to understand when we are learning things like we did about the carbon cycle - 
Year 6 
When we are reading plays or poems, I can read them. I can mostly read what I need to in 
class - Year 4 
It helps me communicate with people. I send messages to my friends and family - Year 3 
I can communicate with my friends when we have a disagreement and then we can work it 
out. Being good at English will help me get a job when I’m older. Even professional soccer 
players need to be able to read and write to keep up with messages to their fans - Year 5 
In class, it means I can read the things Ali asks me to - Year 4 

 



The graph above is a visual representation of the responses children gave in broader 
categories. We can see that children understand the importance of learning English for 
communicating, as well as how it helps them to access learning at school, both directly 
related to the curriculum and generally navigating the classroom environment. This is 
pleasing as because it means as a school we are allowing our children to understand the 
importance of all aspects of English, not merely seeing it as a “literature” based endeavour. 
 
 
Children have activities they enjoy in class. Here is a selection of the kinds of responses 
children gave about what they enjoy learning through English -  
I like writing reports because we get time to research and then write - Year 5 
I like wordfinds and games like Boggle. I like interesting stories to read like mysteries and 
biographies, especially if they have good characters - Year 6 
I really enjoyed performing the plays - Year 4 
I quite like silent reading and creative writing. I really like research projects. It uses my 
reading and writing skills - Year 6 
I enjoy Boggle. I like trying to figure out as many words as I can - Year 6 
I like writing stories about dogs - Year 2 
I have enjoyed doing the plays. I like saying the lines - Year 4 
Writing reports is what I like. Especially something interesting, like manta rays - Year 3 
I prefer talking activities, like the plays - Year 4 
Writing, I like writing. I write about pets going on adventures. I liked doing the plays too. I’d 
like to do more! - Year 4 
I love acting and being able to speak clearly. Going to Maryanne has helped me with 
pronouncing my letters better and work on my spelling. I also like writing reports - Year 4 
Writing reports and stories is my favourite thing to do - Year 6 
I like plays and drama - Year 3 
I like reading chapter books. Last year we read chapter books and shared our ideas in class 
- Year 8 
I like playing games during Reading. I like that it makes it enjoyable - Year 6 
I really like writing made up crazy stories  - Year 5 
Structured literacy. I like doing it every day - Year 3 
I like writing 
reports like we 
did about native 
animals - Year 3 
I like doing the 
Friday spelling 
test. I don’t do 
really well but I 
am getting better 
- Year 4 
I like handwriting. 
I liked reading 
about the 
rainbow trout. I 
found out it eats 
insects - Year 3 
I like writing 
where I can think up my own stories. I also like doing tests like PATs and CAMs - Year 8 



The pie graph and the statements shows that children have a wide variety of activities they 
enjoy when learning in English. It is pleasing to see that reading and writing feature strongly 
as well as using oral language and reading skills to take part in plays. It is also pleasing that, 
while structured literacy activities feature heavily in classroom programmes, children use the 
benefits they achieve through these activities to better access the activities they enjoy.  
 
Structured Literacy has been a feature of our school for at least 8 years. This means all of 
our children have had the opportunity to experience it during their time at school. Children 
reflected on how it has helped them -  
I am able to form my letters correctly - Year 5 
It means I can read words a lot easier now - Year 4 
It has helped me pronounce words correctly and I can easily read sentences now - Year 5 
I am faster at reading and writing now - Year 3 
Morphology. Learning the meanings of root words as well as suffixes and prefixes has really 
helped me - Year 6 
It helped a lot when I was learning to spell words. Now I know how to figure out how to spell 
words I’m not sure about - Year 8 
It has helped me with reading and writing. I feel a lot more confident now - Year 3 
I get extra help with my learning and that really helps - Year 4 
It is really helpful because we learn a lot. I like the follow up activities. I find the time flies. It 
has helped with my spelling. At first I was confused by spelling but now I have memorised 
the rules - Year 4 
I like structured literacy. It has helped me to read and spell better - Year 2 
Learning the letter sounds has helped a lot - Year 3 
Structured Literacy has helped because I can now form my letters and pronounce letters 
better - Year 4 
It has helped with my spelling at home. I can help Dad with a shopping list if I need to - Year 
6 
Learning the meanings of words has helped me to understand what different words mean - 
Year 6 
It has helped me making fewer spelling mistakes. Reviewing the concepts has helped with 
my reading and writing. It also helps rejig my brain. It helps me when I think a word is spelt 
wrong - Year 6 
I learn new words - Year 2 
It was really helpful when I was in Weka. We learnt about how to use syllables. Now I a 
reader, I don’t need it as much - Year 3 
It means I don’t need to focus on how to spell a word. It has sped up my learning - Year 8 
It has helped quite a bit over the years. I know I have been getting better and better at 
spelling - Year 6 
Practising reading every night has helped - Year 3 
I learn different sounds like ‘th’ or ‘k’ - Year 2 
 
What are our next steps? 
The teaching and learning of English remains a cornerstone of success for children at our 
school. Our results continue to be acceptable for a school of our size and status. We know 
that the majority of our children leave with skills in English that will ensure they are 
successful as they move on to secondary school and beyond. We will continue, however, to 
have children who find learning in English a challenge. We will continue to support them as 
best we can. We know that for a small number of them we will not be able to ensure they 



meet certain curriculum expectations but we will help them to get a grasp of oral and written 
English that will of value to them in the future.  
As structured literacy is now a mandated part of the New Zealand school system, we will 
continue to have it as a key part of our classroom programmes. This is especially important 
in our Year 1 to 3 classrooms as this is where children are learning to read. Past this point 
children are often reading to learn. As such, we need to ensure that our programmes are 
dynamic and involve some focus on structured literacy but also have reading 
comprehension, writing, oral language activities such as plays and speeches, exploring 
literature and all the many and various ways that English can be explored, at the core. 
The perennial problem of boys lagging behind girls in writing and reading exists in our 
school, as it does in many schools across the country. There is no easy solution to this issue 
and it revolves around both school and whanau understanding how to engage boys in 
seeing the importance of learning in English. It will come as no surprise that boys are over 
represented in our learning support programmes and especially in our Tier 2 literacy 
intervention programme as well as parents who seek support from private providers for 
learning support for their boys. As a school we will focus on providing support in the English 
to as many of these boys as we are able to considering our resources.  
While we have books in each learning community, the loss of a dedicated library has created 
some issues in children’s reading. Many families do not prioritise using public libraries and 
as such school libraries play an important role in exposing children to a variety of books. At 
present each class library has age appropriate books for the children in that space. While 
this is generally fine and there is no restriction on children going to another learning 
community, it does mean that children can’t always find the kinds of books they would if they 
were able to browse more independently. Current Ministry of Education guidelines do not 
allow schools to build new libraries. As our spaces are all taken by classrooms, it means that 
in order to get a library we would need to think creatively. 
 
Conclusion 
The changes to the English curriculum over the past 3 years have definitely shifted 
expectations for children, teachers and whanau. We are fortunate at Ladbrooks School that 
we have a community of educators and families who value the importance of learning and 
success in the English language. This means that while we will see a dip (like many schools 
will) in how many children will meet curriculum expectations we can be assured that our 
English programme is still fit for purpose. 
Children continue to be exposed to English in its many forms and most of our children 
appreciate the variety they get in their class programmes. We are fortunate our teachers are 
looking for ways to engage children through activities like plays, word games, interesting 
texts and creative writing opportunities. We need to protect this as the education landscape 
in New Zealand heads towards scripted “teaching” activities more concerned with coverage 
than exposure and richness. The children’s comments from earlier in this report suggest that 
we have got the richness level about right and our data would suggest that we also have got 
our structured learning of the English curriculum about right also. It will be a sad day if we 
are forced to reduce the breadth of learning English to meeting progress indicators. 
Each day and over the course of the year we see and hear children developing in their 
English skills. Anecdotal comments about how confidently our children are at presenting at 
assembly or during speeches mean that we need to continue our focus on the 3 strands of 
English (Oral, Writing, Reading) in a balanced way. We also need all parties to see how 
success in learning in English can unlock the other curriculum areas and expose children to 
the depth in learning that comes from being competent in the English language in the 
uniquely New Zealand context. 



 
 
Recommendations for the Board 

●​ Review the English curriculum again in 3 years time 
●​ Ensure that learning support for programmes supplementing programmes such as 

Tier 2 structured literacy are prioritised in the budget 
●​ Consider how to reintroduce a library space into the school footprint 


