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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF SHERWOOD SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2024 

 
 
The Auditor-General is the auditor of Sherwood School (the School). The Auditor-General has 
appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Hawke’s Bay, to 
carry out the audit of the financial statements of the School on his behalf.  
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 17, that comprise the 
Statement of Financial Position as at 31 December 2024, the Statement of Comprehensive 
Revenue and Expense, Statement of Changes in Net Assets/Equity and Statement of Cash 
Flows for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information.  
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable 
to entities that quality as tier 2.  

 
Our audit was completed on 4 June 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 
Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
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 Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.  
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or 
disclosures and can arise from fraud or error. Misstatements are considered material if, 
individually or in the aggregate, they could reasonably be expected to influence the decisions of 
readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for 
our opinion. The risk of not detecting a material misstatement resulting from fraud is 
higher than for one resulting from error, as fraud may involve collusion, forgery, 
intentional omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness 
of accounting estimates and related disclosures made by the Board. 
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 • We conclude on the appropriateness of the use of the going concern basis of 
accounting by the Board and, based on the audit evidence obtained, whether a material 
uncertainty exists related to events or conditions that may cast significant doubt on the 
School’s ability to continue as a going concern. If we conclude that a material 
uncertainty exists, we are required to draw attention in our auditor’s report to the related 
disclosures in the financial statements or, if such disclosures are inadequate, to modify 
our opinion. Our conclusions are based on the audit evidence obtained up to the date of 
our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, 
which may still contain errors. As a result, we carried out procedures to minimise the 
risk of material errors arising from the system that, in our judgement, would likely 
influence readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the 
Statement of Responsibility, Kiwisport Report, Personnel Policy Compliance (s73 and s74 
Public Service Act 2020), Analysis of Variance, Evaluation and Analysis of the School’s 
Progress and Achievement, and Report on How the School Has Given Effect to Te Tiriti o 
Waitangi, but does not include the financial statements, and our auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not 
express any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent 
with the financial statements, or our knowledge obtained in the audit or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New 
Zealand Auditing and Assurance Standards Board.  
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 Other than the audit, we have no relationship with, or interests in, the School. 
 
 
 
 
 
 
Glenn Fan-Robertson  
BDO Hawke’s Bay  
On behalf of the Auditor-General 
Hawke’s Bay, New Zealand 

 







 

SHERWOOD SCHOOL 
 

                                    ANALYSIS OF VARIANCE - for  2024  
 

 

ANALYSIS OF VARIANCE Annual Initiatives in 2024: 
1, Recognise the needs of our neurodiverse students and fully implement a programme to address these needs and enhance students’ social and  
    emotional wellbeing 
2  Build teacher practice to enhance engagement for gifted and ESOL students, 
3. Utilise the physical and rural aspects of our environment to provide hands-on authentic student learning opportunities. 

Link to Strategic Goal 2: Respond to the uniqueness and diversity of all students.. 

Historical Position – Baseline Data 2025 Target 

We are determined to ensure that all our 
students are able to progress their learning at a 
rate that is appropriate for them. 
 
We have a group of neuro-diverse students 
who have a range of significant and 
challenging needs. Of the 33 students we 
currently have, 30% present with additional 
needs; ESOL (English for speakers of other 
languages), global development delay, ADHD, 
autism or experiences of trauma.   
This does not mean that they are not capable 
of making progress, they are. However, they 
need extra support to give them equitable 
opportunities to access education.These 
students may always be challenged to learn at 
the same rate as their peers, there may be 
periods of time when their academic data 

To enable our neurodiverse group of students to be able to self regulate more often and then engage in the 
learning process. We must address their social and emotional needs before we can expect them to engage 
in learning.and to see academic progress. Obviously academic outcomes are our bottom line but our focus 
for 2024 was using the Thrive programme to support these students to engage in learning. This will continue 
to be a focus in 2025 and we will be aiming for a whole school approach to be clearly visible. 

Allandria Puna
Typewriter



shows that they have made no progress and 
other times when only a very small amount of  
progress appears to have been made.  
 
We  have invested in a programme called 
Thrive which was introduced to us by our LSC 
who comes from the UK. Thrive has been in 
UK schools for a number of years. Thrive is a 
relational approach, it is based on 
neuroscience and child development  research. 
The aim of Thrive is to support the 
development of students’ social and emotional 
resilience by providing them with opportunities 
to see school as a safe place where they feel a 
sense of belonging and can develop trusting 
relationships. We have to address the social 
and emotional needs of students before we can 
expect them to even engage in learning and, to 
improve academic outcomes..  
 
Thrive is not a silver bullet but we are seeing 
some very pleasing results. Thrive online has 
been used to assess the students from both 
Rooms 1 and 2 who have been participating in 
Thrive sessions this year.  
End of Year 2024 data will be presented at the 
end of this statement. 
 
 
 
 
 
 
 
 
 
 
 



 Focus Area Year Group Gender Ethnicity 

 Social & Emotional 
wellbeing. 

Years 2-7 Both Maori/Pakeha 

 

How was this target met? 
Actions  
(What did we do?) 

Outcomes 
(What happened?) 

Reasons for the variance 
(Why did it happen?) 

Evaluation  
(Where to next?) 

* We trained two TAs to be Licenced Thrive  
   Practitioners. They were timetabled to work   
  with individual students who were identified  
  as those who required the highest level of  
   support to enable them to engage in learning. 
    
* Thrive online was used to complete  
   diagnostic assessments and then generate  
   action plans for reparative sessions by with  
   students by the TAs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
*Structured Literacy has been implemented      
 across the school. 
 
 
 
 

* It was intended that the Thrive  
   programme would be implemented  
   fully this year, initially with the  
   students identified as having the  
   highest level of need. However this  
   did not happen to the level that was  
   hoped for. 
 
 
 
 
 
 
 
 * Despite this the nine students who  
   were participating regularly in Thrive  
   sessions all made progress in terms  
   of their social and emotional  
   wellbeing.  
   I will attached the Thrive data as a  
    separate document  to this  
   statement  
 
 
*We know that the implementation   
  of  Structured Literacy across the  
  school  has impacted positively on  
   student outcomes in Writing and  
   Reading.  
 

* There have been some  
   barriers this year to having    
   Thrive fully implemented; our  
   LSC’s  car accident being the  
   main one. This impacted on  
   the Licenced Practitioner     
   training of our TAs and also on  
   the amount of support that   
   was available to them to  
   implement the programme. Me  
   being away on sabbatical in  
   Term 3 was also a factor. 
 
 
See Thrive data at end of this 
Statement of Variance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

* Thrive will be fully embedded  
   across the school in 2025.  
   We will demonstrate a whole  
   school approach. See notes  
   following the Thrive data  
   which is presentd at the end  
   of this statement.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
*Teachers will all do SL PD in  
   2025 to support the  
   implementation of the  
   process via the iDeal  
   platform.  

 



* ESOL students were given extra support from  
  a TA, especially in Literacy  
 

* Our  ESOL students made    
  great progress but because  
  English is their second language    
  their Literacy (Reading and  
  Writing)  achievement levels are  
  not in line with those expected of an  
  English speaking student of their age.  
  One has been involved in the Thrive   
  programme and they have both  
  worked regularly with a Teacher Aide.  
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

* English is their second  
   language. One ESOL student  
   was recently i dentified as  
   having  a hearing loss and  
   has recently got hearing aides,  
   this has made a huge  
   difference  to his ability to  
   communicate orally and we  
  believe this will impact on his  
  ability to write and read. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 



 

Thrive Data - End-of -Year 2024 
 
There are six developmental stages in the Thrive programme as shown below. Each band correlates to an age range that is expected 
if ‘normal’ development has occurred.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The following table shows the mid-year and end-of-year assessment data for the students who have had one on one Thrive sessions 
this year with either of our Teacher Aides. The mid - year data was our baseline for each student. 
 
                                                                             Thrive Developmental Stage and Scores 
 Mid Year End-of-Year Comments 

Student 1 - Age 10 
 

Being - 36% overall  Being - 66% overall 
●​ Feeling safe 63% 
●​ Having needs met- 59% 
●​ Being Special - 76% 

To move from Being to Doing a student 
needs to score at least 65% overall but, 
feeling safe is such an important 
component of the Being strand that it  
needs to score at least 65%. 

    



Student 2 - Age 10 
 

Being - 21% overall  Being - 51% overall 
●​ Feeling safe - 59% 
●​ Having needs met - 43% 
●​ Being Special - 51% 

 

    

Student 3 - Age 10 
 

Being - 46% overall Doing - 52% overall 
●​ Exploring and experimenting 

- 63% 
●​ Experiencing Options - 47% 
●​ Initiating, engaging and doing 

- 47% 

 

    

Student 4 - Age 10 
 

Skills and Structure   
No mid year data available 

Skills and Structure - 42% 
●​ Motivation for developing 

skills - 31% 
●​ Developing morals and 

values - 39% 
●​ Understanding the need for 

rules 55% 

 

    

Student 5 - Age 10 
 

Skills and Structure 
No mid-year data available 

Skills and Structure - 43% 
●​ Motivation for developing 

skills - 47% 
●​ Developing Morals and 

Values - 43% 
●​ Understanding the need for 

rules - 39% 

 

    

Student 6 - Age 8 Being - 59% overall Doing - 52%  



  ●​ Exploring and Experimenting 
- 63% 

●​ Experiencing Options - 47% 
●​ Initiating, engaging and doing 

- 47% 
 

    

Student 7 
Age 8 

Being - 67% Doing - 51% 
●​ Exploring and Experimenting 

- 55% 
●​ Experiencing Options - 47% 
●​ Initiating, engaging and doing 

- 51% 

 

    

Student 8 
Age 8 

Doing - 66% overall Thinking - 54% overall 
●​ Expressing a view - 55% 
●​ Feeling, thinking and 

problem solving - 55% 
●​ Learning about cause and 

effect - 55% 

 

    

Student 9 
Age 8 

Power and Identity - 48% 
overall 
 

Power and identity - 54% overall 
●​ Developing and identity - 

76% 
●​ Distinguishing between 

fantasy and reality - 63% 
●​ Exploring power with 

responsibility - 23% 

 

 
The data shows that progress has been made by all 9 students. But, that for some there is still a long way to go. Without getting into the 
neuroscience, an 8 year old or a 10 year old who is operating in the ‘Being’ or ‘Doing’ developmental strand has many neural pathways that 



have not been developed, myelinated. This has huge ramifications for the child; for their ability to; feel safe and have a sense of belonging, to 
interact with others effectively and to engage in learning. The Thrive programme aims to ‘repair’ these neural pathways by having a trained 
practitioner - in our case a Teacher Aide, work with the child over an extended period of time. Most students had daily sessions with a TA. 
 
After visiting schools in the UK that had been using Thrive for a number of years I believe that this is the way that we must go. It is an entirely 
different approach to addressing behaviour (and hence engagement and achievement) to what we have tried in the past. We know that we 
must address social and emotional issues before we can address issues with academic achievement.  
 
2. Discussion - The Plan to Move Forward in 2025 
I am committed to fully implementing the Thrive programme in 2025.  

1.​ At Teacher Only days before the start of Term 1 we will plan; 
●​ what a whole-school approach to Thrive will look like in 2025,  
●​ our Thrive priorities for 2025, 
●​ our 2025 timeline, 
●​ how to make Thrive more visible in our school. 

 
2.​ We will train one practitioner who will work with students from both classes. Amee will do this training.  

 
3.​ There will be a Thrive course for parents of children who will be participating in the programme. 

 
4.​ There will be an information evening for all parents so that they understand what the Thrive programme is about. 

 
We will also continue to provide the following forms of support for any students who need it;; 
➢​ utilise the Resource Teacher of Literacy to work with identified students,  
➢​ utilise an Occupational Therapist to work with identified students, 
➢​ call on a MoE Educational Psychologist who is currently working with one student. Another will be referred to her at the beginning of the 

year, 
➢​ use play therapy as a means of supporting a student with trauma,     
➢​ use individual behaviour and/or learning plans for some students,   
➢​ continue to explore ways of improving attendance for some of our students, 
➢​ have regular reflective discussions (as staff) about the progress of all our students,  
➢​ and look for opportunities to provide enrichment or extension programmes for students who need them. 

      

 



Sherwood School

2024 End-of-Year Report of Student Achievement Data to the

Board of Trustees



N.Z. Curriculum Levels
This diagram shows how the Levels in the NZ Curriculum relate to years at school. There has been much discussion in education circles about
what this means for our students and how we report progress to parents and the Board. As you can see there is considerable overlap between
Curriculum Levels and associated year groups. Students are not ‘locked in’ to a level. This is a realistic and positive way of looking at student
progress and achievement. Although there is overlap, the expectation/aim for most of our students is that each Curriculum Level will involve
two or three years of learning.



Introduction

The table below shows where our students are currently sitting in terms of their Curriculum Level. Curriculum levels are what all
schools use to report on student progress and achievement. I’ve used the Curriculum Levels/Year Group diagram to break down
each Curriculum Level into bands. I have compiled this table using Overall Teacher Judgements (OTJs). These are made by using a
combination of hard data from end-of- year testing, teacher observations, student voice and anecdotal notes.

When reporting to parents, or to you as the Board I am trying to get away from labeling students in terms of them being ‘below’, ‘at’
or ‘above’ their expected Curriculum level. These terms came about in the National Standards era. However I appreciate that you,
and our parent community, want to know how well your/their children are doing and how we can best support their learning. I
believe that the New Zealand Curriculum gives recognition to the idea that all students are unique individuals who come to school
with a whole lot of cultural capital.

The staff here at Sherwood School are totally committed to providing the very best learning opportunities for all students so that
they; know what it means to be a successful learner, are fully engaged in the process of learning and are supported to reach their
full potential …………..

So that they have a passion for learning in our beautiful rural environment



Table of Results 2024 Mid-Year data is in red.
End -of - Year data is in black.

Subjects R = Reading W = Writing M = Mathematics

Curriculum Level Bands B = Beginning of the band M = Middle of the band E = End of the band

Curric Level
Bands

R W M R W M R W M R W M R W M R W M R W M R W M

5M

5B

4E 1 1 1

4M 1,1 1,1 1, 2,2 2,1 1,1

4B 1 1

3E 1 1, 1 2 1 1 1

3M 1 2, 2 1 1, 2, 3 2 2, 2 3, 4 1, 2 3, 1

3B 1 1, 1 1 1,3 1 1,1 1 1,2 2, 4 2 5

2E 1 1 2 2 1 1, 1 1,1 2, 2

2M 1 1 1 1,1 1 1,2 1 1 2,1 1 1

2B 1 1,1 3, 2 2,2 1 1, 1 1, 1

1E 1 1 1 2, 2 1 2,1

1M 2 1 1 1 1 2 1,1 2,1

1B 3, 4 3, 6 3,5 1 1 1, 1 1,1

Pre Level 1



Year 0-1
6 students

Year 2
2 students

Year 3
7 students

Year 4
4 students

Year 5
3 students

Year 6
8 students

Year 7
1 student

Year 8
2 students

Total 33

The bright green bands of the table are where we would like our students to be achieving at this time of the year.

The lighter green band shows students who are currently achieving at the lower end of the band.

The blue band shows students who are currently achieving at the top end of the band.

Background - Putting the Data into Context
We are determined to ensure that all our students are able to progress their learning at a rate that is appropriate for them. Of the 33 students
we currently have, 30% present with additional needs; ESOL (English for speakers of other languages), global development delay, ADHD,
autism or experiences of trauma. These students will always be challenged to learn at the same rate as their peers, there may be periods of
time when their academic data shows that they have made no progress and other times when only a very small amount of progress appears
to have been made.

Our ESOL students are making great progress but because English is their second language their Literacy (Reading and Writing)
achievement levels are not in line with those expected of an English speaking student of their age. One has been involved in the Thrive
programme and they have both worked regularly with a Teacher Aide.

It was intended that the Thrive programme would be implemented fully this year, initially with the students identified as having the highest
level of need. The aim of Thrive is to support the development of students’ social and emotional resilience by providing them with
opportunities to see school as a safe place where they feel a sense of belonging and can develop trusting relationships. We have to address
the social and emotional needs of students before we can expect them to even engage in learning and, to improve academic outcomes.

As I have reported to you previously there have been some barriers this year to having Thrive fully implemented; Amee’s accident (our LSC)
being the main one. This impacted on Indy and Venus’s training as licensed practitioners and also on the amount of support that was
available to them to implement the programme. Me being away in Term 3 was also a factor. Thrive is not a silver bullet but we are seeing
some very pleasing results. Thrive online has been used to assess the students from both Rooms 1 and 2 who have been participating in
Thrive sessions this year. I will present this information for you after the analysis of Reading, Writing and Maths data from the table above.

1. Analysis of Reading, Writing and Maths data
● There are 11 students, 7 boys and 4 girls who are currently not achieving at the level we would like them to be at this time of the year,

there were 14 in the middle of the year.



● 10 of these 11 students have additional needs that we are working very hard to address.
● One of the 11 is Māori, seven are NZ Europeans and three are other ethnicities.
● There are two cohorts where we can clearly see a high number of students who are not achieving at the level we expect; the Year 3s

and the Year 6s.

2. Breakdown
● Five students; (4 boys and 1 girl) are not working at their expected level in the three curriculum areas of Reading, Writing and Maths.
● Five students (2 boys and 3 girls) are not working at their expected level in two curriculum areas.
● 1 student (a boy) is not working at his expected level in one curriculum area.

Reading
● Seven students are not achieving where we would like them to be in Reading (two girls and five boys).

Writing
● Ten students are not achieving where we would like them to be in Writing (four girls and six boys).

● Eight students have worked with Literacy expert, Alison Marshall on writing for two terms.
➢ Two of these are in the group of 10 who are not achieving where we want them to be in writing. However, they both progressed

by one part of a level Eg one moved from the Beginning of Level 2 to the middle of Level 2 and the other from the End of Level
2 to the Beginning of Level 3.

➢ Of the other 6 students in Mrs Marshall’s writing groups 4 progressed and two stayed at the same level.

Maths
● Eight students are not achieving where we would like them to be in Maths (three girls and five boys).

We have high expectations of all students at Sherwood School, we want every student to reach their potential. We know our children well and
hence are able to differentiate our teaching programmes to meet their needs. We provide extra support or extension work where necessary.

Please see below for Thrive data.



Thrive Data

There are six developmental stages in the Thrive programme as shown below.

The following table shows the mid-year and end-of-year assessment data for the students who have worked one on one this year
with either of our Teacher Aides. A score of at least 65% is considered necessary for a student to be able to operate effectively at
each development stage.

Thrive Developmental Stage and Scores
Mid Year End-of-Year Comments

Student 1 - Age 10 Being - 36% overall Being - 66% overall
● Feeling safe 63%
● Having needs met- 59%
● Being Special - 76%

To move from Being to Doing a student
needs to score at least 65% overall but,
feeling safe is such an important
component of the Being strand that it
needs to score at least 65%.

Student 2 - Age 10 Being - 21% overall Being - 51% overall
● Feeling safe - 59%
● Having needs met - 43%
● Being Special - 51%



Student 3 - Age 10 Being - 46% overall Doing - 52% overall
● Exploring and experimenting

- 63%
● Experiencing Options - 47%
● Initiating, engaging and doing

- 47%

Student 4
Age 10

Skills and Structure
No mid year data available

Skills and Structure - 42%
● Motivation for developing

skills - 31%
● Developing morals and

values - 39%
● Understanding the need for

rules 55%

Student 5 - Age 10 Skills and Structure
No mid-year data available

Skills and Structure - 43%
● Motivation for developing

skills - 47%
● Developing Morals and

Values - 43%
● Understanding the need for

rules - 39%

Student 6
Age 8

Being - 59% overall
No mid year data available

Doing - 52%
● Exploring and Experimenting

- 63%
● Experiencing Options - 47%
● Initiating, engaging and doing

- 47%

Student 7 Being - 67% Doing - 51%



Age 8 ● Exploring and Experimenting
- 55%

● Experiencing Options - 47%
● Initiating, engaging and doing

- 51%

Student 8
Age 8

Doing - 66% overall Thinking - 54% overall
● Expressing a view - 55%
● Feeling, thinking and

problem solving - 55%
● Learning about cause and

effect - 55%

Student 9
Age 8

Power and Identity - 48%
overall

Power and identity - 54% overall
● Developing and identity -

76%
● Distinguishing between

fantasy and reality - 63%
● Exploring power with

responsibility - 23%

The data shows that progress has been made, but that for some there is still a long way to go. Without getting into the neuroscience, an 8
year old or a 10 year old who is operating in the ‘Being’ or ‘Doing’ developmental strand has many neural pathways that have not been
developed, myelinated. This has huge ramifications for the child; for their ability to; feel safe and have a sense of belonging, to interact with
others effectively and to engage in learning. The Thrive programme aims to ‘repair’ these neural pathways by having a trained practitioner - a
Teacher Aide, work with the child over an extended period of time.

After visiting schools in the UK that had been using Thrive for a number of years I believe that this is the way that we must go. It is an entirely
different approach to addressing behaviour (and hence engagement and achievement) to what we have tried in the past. We know that we
must address social and emotional issues before we can address issues with academic achievement.

2. Discussion - The Plan to Move Forward in 2025
I am committed to fully implementing the Thrive programme in 2025.

1. At Teacher Only days before the start of Term 1 we will plan;
● what a whole-school approach to Thrive will look like in 2025,
● our Thrive priorities for 2025,
● our 2025 timeline,



● how to make Thrive more visible in our school.

2. We will train one practitioner who will work with students from both classes. Amee will do this training.

3. There will be a Thrive course for parents of children who will be participating in the programme.

4. There will be an information evening for all parents so that they understand what the Thrive programme is about.

We will provide the following forms of support for any students who need it, we will continue to;
➢ utilise the Resource Teacher of Literacy to work with identified students,
➢ utilise an Occupational Therapist to work with identified students,
➢ call on a MoE Educational Psychologist who is currently working with one student. Another will be referred to her at the beginning of

the year,
➢ use play therapy as a means of supporting a student with trauma,
➢ use individual behaviour and/or learning plans for some students,
➢ continue to explore ways of improving attendance for some of our students,
➢ have regular reflective discussions (as staff) about the progress of all our students,
➢ and look for opportunities to provide enrichment or extension programmes for students who need them.



 

                                                    Sherwood School Strategic Plan 2025 
                               Vision - Passion for Learning in a Rural Environment 

(Students will fully embrace learning in our rural setting; they will be present, participating and enjoying success)  
 

Goal 1        Initiative          Initiative            Initiative Success Statement 

Grow confident,  
empowered students 
 
 
 

Begin to engage with the 
revised English and Maths 
curriculums. 

Support all families so that at least 
80% of our students attend school 
regularly - for at least 90% of the 
time.  
 

Create a learning environment 
where students develop 
knowledge and skills in order to 
confidently take action for 
sustainability. 
 
 
 
 
 

Students are positively 
engaged in learning. They 
have the knowledge, 
confidence, skills and ability 
to make decisions about their 
learning and to take action to 
achieve their goals. 
 
 
 

NELPS alignment 
(National Education and 
Learning Priorities) 
 

 Barrier free access. 
Quality teaching and leadership. 

 Learners at the centre. 
 Quality teaching and leadership. 
 Barrier free access. 

Learners at the centre.  

 
Giving effect to Te Tiriti 
o Waitangi 

* Te Reo and tikanga Māori are  
   taught across the school. 
* Hui to start the day - karakia,  
   waiata, whakaaro pai, panui 
* ANZH started to be taught 
* Involvement of iwi - planned 
* Focus on Māori    
  perspectives in ES work. 
* Māori values - manaakitanga,  
  kaitiakitanga aligned with our  
  school values and ES focus. 
 

. .  

 
 
 
 
 
 



 

Goal 2 Initiative Initiative Initiative Success Statement 
 

Respond to the 
uniqueness and 
diversity of all   
students 
 
 

Bring all staff on board so 
that a whole school 
approach to Thrive can be 
implemented.  

Recognise the needs of our 
neuro-diverse students and fully 
implement reparative Thrive 
sessions to address these needs 
and enhance their social and 
emotional wellbeing.  

Implement right - time activities 
in classrooms to support our 
neuro - typical students.. 

All students’ learning is 
supported, they are reaching 
their full potential. 
 
 
 
 
 
 
Social and emotional 
wellbeing has improved.   
 

NELPS alignment 
(National Education and 
Learning Priorities) 
 

Barrier free access. 
Learners at the centre. 

Learners at the centre. 
Quality teaching and leadership. 
 

Learners at the centre. 
Barrier free access. 
.Quality teaching and leadership.. 

 

Giving effect to Te Tiriti 
o Waitangi 

* Te Reo and tikanga Māori are  
   taught across the school. 
* Hui to start the day; karakia,  
  waiata, whakaaro pai, panui. 
* ANZH started to be taught. 
* Involvement of iwi - planned 
* Focus on Māori    
  perspectives and knowledge   
  in ES work. 
* Māori values - manaakitanga,  
  kaitiakitangi aligned with our   
  school values and our ES  
  focus. 

   

 
 
 
 
 
 
 
 




