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Independent Auditor’s Report 
 
To the readers of  
Colwill School’s 
Financial statements 
For the year ended 31 December 2021 

 
The Auditor-General is the auditor of Colwill School (the School).  The Auditor-General has appointed me, 
Brendon Foy, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 18, that comprise the statement of 
financial position as at 31 December 2021, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2021; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 31 May 2022.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 
  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the payroll system, which may still contain 
errors.  As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Colwill School. 

 

 
Brendon Foy 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand
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Principals’ endorsement:          

Board of Trustees’ endorsement:       

Submission Date to Ministry of Education:       

Colwill School Massey 2022-2024
Introductory Section & Strategic Intentions

Mission Statement ‘Learn to live’

Vision Be Kind, Be Caring, Be Careful.

Values Trust, Caring, Respect, Honesty, Adventure, Family, Responsibility, Understanding, 
Enthusiasm, Fun, Success, Learning.

Principals

1. We set goals.                                        2.  We are not afraid to try new things.
3. We take risks in learning.                   4.  We never give up.
5. We achieve things we desire.            6.  We try our best in everything.
7. We take on challenges.                       8.  We take responsibility.

 Who we are

Colwill School Massey is a state owned, full primary school with eight variable spaced or 
semi-open plan rooms and nine separate rooms. Our current roll is approximately 223 
students aged 5-13 years (New Entrants to Year 8). We are a multi-cultural school having 
students from diverse cultural backgrounds. We cater for our International students 
(maximum10%) through an English Support class and mainstream programmes

Description of Colwill 
School Massey

In 1979 the Foundation School Committee had the task of choosing a name for the school. 
Parents voted for the name Colwill after John Henry Colwill who owned a large block of land 
in the area. In 1920 he subdivided the Colwill Road area into two- and five-acre blocks 
where the owner’s developed orchards and cropping, often on a part-time basis.

The founding Principal, Ian Gray, chose the School Motto. Foundation pupils who observed 
the birds in the swamp that is now the school playground chose the crest of a white-faced 
heron. In winter when swampy conditions return the birds are still seen feeding on the field.

In 2012 the school’s name was changed to Colwill School Massey to better identify its 
location and the Heron was replaced as school mascot by Manaaki, the cheeky Pukeko. The 
Pukeko is another local bird frequenting both school grounds and surrounding area and the 
name Manaaki was given by the students as it clearly identified what Colwill was about, 
meaning to support, take care of, give hospitality to cherish. Changes in the community both 
ethnically and socio-economically saw a change in direction for Colwill with a greater 
emphasis on Community engagement and a fun learning environment. Serving a school 
community of more than 40 different ethnicities has seen the establishment, at the 
beginning of 2013, of The Colwill Community Hub in the de-commissioned Dental Clinic 
which offers support to the parents of the children attending The Colwill Learning Hub that 
is Colwill School Massey.
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Inclusiveness

(Special needs & 
gifted and talented 
students)

Colwill is an inclusive school and welcomes children of all abilities. Students with super-
powers including those with different needs are encouraged and appreciated at Colwill and 
all their powers will be developed to their fullest capabilities.

The gifted and talented are encouraged to stretch themselves and take on new challenges.

All students are supported to learn lots and give everything a go!

Māori dimensions and 
Cultural Diversity

New Zealand Cultural Diversity: 

All cultures within the school will be valued and accepted through active encouragement of 
a non-racist school culture and ethos.  Staff and students ensure that students from all 
cultures are treated with respect and dignity and will actively work towards high standards 
of achievements irrespective of their cultural backgrounds.

The unique position of the Māori Culture: 

Colwill School Massey will endeavour to develop an awareness of Te Mana Aotearoa and 
provide the means of fostering better cultural understanding with the Treaty of Waitangi.

The Colwill School International Cultural Diversity:

Colwill School Massey is a truly multi-cultural environment with approximately 40 ethnic 
groups currently represented.  This diversity is respected and treasured and will form the 
basis of all aspects of school development.

Introductory Section & Strategic Intentions (continued)
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Māori dimensions and 
Cultural Diversity 
(continued)

We continue to develop policies and practices that reflect New Zealand’s cultural diversity 
and the unique position of Māori culture.  We meet this aim by involving parents/whanau of 
Māori students in identifying important learning needs for their students and by 
encouraging their interest and support for their children’s educational progress and 
achievement.  Whanau are also encouraged to be involved in the development of the 
school’s strategic planning processes.

We aim to reflect the cultural diversity of the school while acknowledging and respecting 
the uniqueness of each culture and the importance to each person and whanau of knowing 
and showing their own cultural identity.

The following steps will continue to be taken to incorporate Tikanga Māori into the school 
curriculum:

 The Colwill School Massey Kapa Haka/Pasifika group will perform publicly 
throughout the year. The group will have representatives from all age groups across 
the school

 There will be fundraising events to support the Kapa Haka group to travel and 
perform

 Ka Hikitia and Tatiako will be used as a guiding document for staff in their planning 
and curriculum design. There will be staff development in Ka Hikitia, Tätaiako 
(Cultural Competencies for Teachers of Māori Learners) and Te Reo.

 A diverse range of cultural groups will be operating and performing across the 
school on a regular basis.

The school will consider the provision of Te Reo Maori for full time students by:

 Fully considering any requests depending on personnel skills and qualifications at 
the time of the request, the overall school financial position of the school and the 
availability of accommodation within the school

 Informing parents of alternative Te Reo Māori providers in the local area if 
appropriate

The school takes steps to consult with the Māori community by:

 Engaging in regular consultation via school-based Hui, Fono and surveys, through 
the website, the newsletter, the Hub and through Facebook.

Colwill School plans to continue fostering and building strong community partnerships with 
all Māori and Pasifika groups.  This will be done through the continuation of the Reading 
Together Programme as the Best Evidence Synthesis (BES) cites that one of the most 
successful interventions for increasing student reading levels for at risk Māori and Pasifika 
students is through the development of a strong home – school partnerships and the 
homework club which aids all our ESOL students. A suitable Kaumatua for Colwill School has 
been identified and police vetted, he also supports the school’s Kapa Haka group which will 
include some students from the junior classes.

The continuation of kilikiti evenings and Fiafia evenings to help engage our Pasifika 
community for fun and the gradual introduction of engagement for learning with our 
Pasifika community through our local Pasifika pre-school manager (Leataata preschool). 
Laine Leata Tipi from the Leataata ECE has agreed to work with the school to support our 
P ifik it

Introductory Section & Strategic Intentions (continued)
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STUDENTS

Special - students who are individuals with individual need
Trust - students trusting their school, teachers and each 
other.
Understanding - students knowing and understanding 
what is expected of them.
Dependable - students who can be relied on to ‘do the 
right thing’.
Enjoy- students who are willing to give it a go and are not 
afraid to have fun.
Neat - students who are cool, proud of their school and 
wear their uniform with pride.
Try- students who always give it a go even when the way 
looks difficul.
Study - students who want to learn and be the best that 
they can be.

TEACHERS

Transform - Turns learners into critical thinkers and 
lessons into fun.
Enthusiastic - Whose students to love to learn and learn 
to live.
Adventure - Educators able to make learning an 
adventure and who enjoy the ride.
Confidence - Are confident in themselves and the support 
they have behind them.
Harmony - Able to maintain good relationships in both 
classroom and staff-room.
Exciting - Not afraid to turn the classroom into a 
wonderland for kids of all ages.
Risk-takers - Able to step outside their comfort zone and 
take a leap into the unknown.
Supportive - Willing to support students and staff on their 
journey through life.

LEADERS

Learners – Working as a team, willing to learn and 
improve.
Educators - Leaders who are committed to educating all in 
supportive ways
Aspirational - Having high expectations of themselves as 
well as colleagues and students. Achievement.
Dedicated - To school, colleagues, students and 
excellence, a desire to succeed.
Excited - Enthusiastic and eager to share knowledge with 
other lifelong learners.
Respectful - and resolved to encourage respect in others.
Super-heroes - Can be the ‘go-to’ person for staff, 
students, whanau and community.              

At Colwill we are all students, teachers and leaders.
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Student’s Learning See Analysis of Variance Maths, Reading and Writing 2021

Student Engagement eTap data across the 2021 school year.

 Regular attendance total = 
 Lateness =
 Student Voice = Year 8 feedback. Year 8 students requested more practical 

science, music, art and PE.

School Organisation 
and Structures

 Board of Trustees and Board Policies
 Whanau                                                                                                
 CEO/Principal and school procedures
 Family
 Assistant Principal
 Team Leaders
 Religious Leaders
 Teachers
 Friends
 Support staff

Review of Charter and 
Consultation

The Charter is reviewed and updated with the Board of Trustees consulting on an 
annual basis with our community.

A Hui is held in February each year (COVID dependant) to take advantage of the 
good weather for our Māori Whanau and a Fono takes place in February/March for 
our Pasifika families. Feedback is encouraged through the Colwill Facebook page, 
the Colwill website, and the Colwill Community Hub. Information is circulated 
regularly via newsletters, Facebook, School loop and the Colwill School Website 
(Covid dependant)

Baseline Data or School Context

STUDENTS
(our lifelong learners) COMMUNITY
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Strategic Aims We Said We Would Outcomes

O
N

E

Student Learning 
& Engagement
Raising Student 
Achievement.

Leaders’ classroom walk-
throughs as identified in PPA. 

Team Leaders PD

Teaching Staff PD

Assisted learning for students 
with different abilities and/or 
requirements

Transitioning to High school

Walkthroughs, Principal and AP x 2
Learning Support Coordinator (LSC) regular 
classroom contact

- SENCO Check and Connect, LSC, 
Social worker in schools,-
Supporting special education needs 
and student engagement

 
LSC-working in every class weekly

Appraisal Connect-Managing staff 
performance-ongoing

Provide feedback to Principal, AP, and 
Management team

Technology now at Rangeview Intermediate. 
Supports students transitioning to high 
school.

Re-introduction of PB4L for new staff, RTLB 
and support for students with behavioural 
difficulties. Alternatives such as classroom-
based T/As to assist with inclusion. 
Withdrawal space available for short 
periods to refocus.

Still exploring options for intimate space for 
attachment disorder class.

‘Transition from Year 8 to Year 9 involves 
consultation between Colwill School and the 
students future High School. Our school 
meets with the High Schools SENCO and LSC 
to share information to help the 
students transition from one school to 
another e.g., academic levels, social 
interactions, behavioural concerns, gifted 
and talented, extra-curricular activities, 
family dynamics, peer friendships, health 
concerns/sight or hearing or other agencies 
involved etc. This information is then passed 
on to inform the students' teachers and 
directs the students’ placement at High 
School.

Analysis of Variance – Strategic Aims for 2022
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Strategic Aims We Said We Would Outcomes

TW
O

Property On track to commence build 
2022- To open stage 1 of 2 in 
2023

Reading Recovery Satellite building 
complete MOE lease approved for 2 years.

Hall refurbishment to be completed in 2022

Pool upgrade. Pump and solar heating 
repair and pop surfaces-to be completed in 
2022

School rebuild commencing 2022 with 
planned completion late 2023

Mitre 10 playground install. We were one of 
three schools in New Zealand to win a 
brand-new playground for our students 
from Mitre 10. They are working with us on 
install and are documenting the process for 
media. Planned completion 2022.

TH
RE

E

Community of 
Learning

Community of Learning - 
Kahui Ako continues 

Schools are:

 Massey Primary
 Colwill School Massey
 West Harbour
 Lincoln Heights
 Royal Road
 Westbridge
 Don Buck Primary

The formation of the Kahui Ako has been 
achieved. Achievement challenges have 
now been developed. Across school leads 
and in-school leads have been appointed. 
Tiriwa talks have been established to share 
expertise and ideas across the Kahui

All the Principals in the Kahui Ako update 
their Boards on progress.

Across School Leads and In school Leads 
have presented to Principals and key 
members in COL their finding of inquiries 
over the past 2 years. This was interrupted 
due to COVID end of 2021 and beginning of 
2022 ongoing.

Analysis of Variance – Strategic Aims for 2022 (continued)
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Strategic Aims 2022-2024 Who Core Strategies for Achieving Goals When Mid-year 
Review

End of 
year 
Review

O
N

E

Inclusive Practice

Whole school culture and 
commitment which 
underpins the actions and 
initiatives to promote 
presence, participation, 
engagement, progress, and 
achievement of all 
students with a focus on 
Māori and Pasifika 
students and students with 
special education needs

W
ho

le
 S

ch
oo

l

Students with special education needs are valued.

 School systems and actions are designed to support Māori and Pasifika 
students and students with special education needs.

 Services and support for students with special education needs are 
coordinated to meet their needs.

 Staff PD

 Students and families are inducted into the school so that they feel 
welcome and confident that their needs will be met.

 Students’ needs, strengths and interests are identified and documented in 
high quality IEPs

Te
rm

 1
 2

02
2 

- O
ng

oi
ng

 Continued…

Strategic Section 2022
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Strategic Aims 2022-2024 Who Core Strategies for Achieving Goals When Mid-year 
Review

End of 
year 
Review

O
N

E 
(C

on
tin

ue
d)

PB4L

Ongoing

Restorative Professional 
Development ongoing

W
ho

le
 S

ch
oo

l

School Dojo being trialled as reward system in the junior school. Good uptake 
of parents.

 The school develops a constructive partnership with families to support 
the ongoing inclusion of students with special education and behavioural 
needs.

 Class teaching supports the participation and engagement of students 
with special education and behavioural needs.

 Students with special education needs are included outside the classroom.

 Responsibility for supporting students with special education needs is well 
understood and its effectiveness monitored.

 Students with special education needs progress and achieve.

 SENCO Check and Connect, LSC, Social worker in schools- Supporting 
special education needs and student engagement.

 Students with special education needs feel safe and valued as part of their 
peer group.

 ERO checklist for basis of inquiry.

http://www.ero.govt.nz/publications/inclusive-practices-for-students-with-
special-education-needs-in-schools/appendix-3-evaluation-indicators-including-
students-with-special-education-needs/

IWS & HCN affording access to PD for all staff working with these students 
around students exhibiting behaviour resulting from trauma. Learning will 
transfer to whole staff.

Te
rm

 1
 2

02
2 

- O
ng

oi
ng

Continued…

Strategic Section 2022 (Continued)
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Strategic Aims 2022-2024 Who Core Strategies for Achieving Goals When Mid-year 
Review

End of 
year 
Review

TW
O

Bicultural Competence

Recognising the 
importance of 
understanding and 
accepting the values of 
two traditions within 
bicultural Aotearoa New 
Zealand, which links 
directly to the partnership 
agreement of the Treaty of 
Waitangi.

Le
d 

by
: P

rin
ci

pa
l a

nd
 P

ro
fe

ss
io

na
l 

St
af

f

Guided by Hutu: to allow the Leadership team to assess how culturally 
responsive our school is for Māori and identify priorities for development.

Staff will have:

 a good understanding of Ka Hikitia
 increased cultural responsiveness to Māori students, parents, whānau and 

local community
 increased awareness and understanding of their accountability for 

strengthening Māori student achievement

Te
rm

 1
 2

02
2 

– 
U

nt
il 

ou
r M

ao
ri 

st
ud

en
ts

 a
re

 su
cc

ee
di

ng
 in

 o
ur

 sc
ho

ol
 a

nd
 

ar
e 

co
nf

id
en

t i
n 

th
ei

r i
de

nt
ity

 a
nd

 a
re

 a
ch

ie
vi

ng
 e

qu
ita

bl
e 

re
su

lts

Integrating Kaupapa Māori 
into a classroom assists to 
validate the cultural roots 
and identity of Māori 
learners. It also fosters 
understanding of cultural 
and national identity for all 
learners. Pr

in
ci

pa
l a

nd
 S

ta
ff

Professional development lead by Rhiannon in Te Reo for all teaching staff and 
support staff.

 increased knowledge, understanding and use of school, regional and 
national achievement data to strengthen Māori student achievement.

 Māori students will have:
 strengthened progress and achievement through productive partnerships
 strengthened identity, language and culture
 education success as Māori.

Continued…

Strategic Section 2022 (Continued)
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Strategic Aims 2022-2024 Who Core Strategies for Achieving Goals When Mid-year 
Review

End of 
year 
Review

TH
RE

E

Curriculum and 
Assessment

Focus on The Arts: Visual 
Arts, Dance, Drama, 
Science, Health, P.E

Encouraging individual 
Culture Al

l T
ea

ch
er

s a
nd

 T
ea

ch
er

 A
id

es

Working with Kahui Ako with MOE support to develop CoL-wide assessment 
strategies for all schools within the CoL. (PACT)

Focus on Dialogic Pedagogy where students and Teachers express and listen to 
multiple voices and points of view, and create respectful and equitable 
classroom relations across all essential learning areas.

Focus on digital technology

Supporting Mother-Tongue

Staff PD – 

provided by Principal, in house Te Reo

 Activate, House of Science, ALL, Writers Toolbox, DMIC, Maths No problem 
and a PB4L refresh

Focus 2021 Science and craft (links to technology and visual arts)

Visual Arts -Art show

 Reading Recovery

Te
rm

 1
 2

02
2 

- O
ng

oi
ng

Continued…

Strategic Section 2022 (Continued)
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Strategic Aims 2022-2024 Who Core Strategies for Achieving Goals When Mid-year 
Review

End of 
year 
Review

Governance and 
Stewardship 

Bo
ar

d 
of

 T
ru

st
ee

s  Board elections 2022

 Board and prospective board members made aware of their 
responsibilities before election

 Engage with policy revision schedule (see attached from School Docs)

 Planned trainings

 Read documentation to make informed decisions

O
ng

oi
ng

Leadership  Strategically build effective working relationships
 Build professional capacity
 Training around relationships (T.O.D) day
 Reformatting strategic plan for 2023 (using Internal evaluation indicators 

ERO 2016)
 Conflict is quickly and effectively solved
 Provide access to developmental opportunities for staff (PD)
 Routines in place

O
ng

oi
ng

Annual School 
Improvement Plan

 Still supporting and encouraging superheroes in both students and staff, 
preparing our Seniors for High School.

 Ensuring the building issues are dealt with in a timely manner, students 
and staff shouldn’t have to work in damp mouldy conditions.

 In view of the positive response thus far the school will continue in the 
‘restructure’ mode until the students, staff and buildings are all safe, 
secure and performing optimally with minimal stress and maximum 
satisfaction as outlined in the strategic plan for the coming years. 

 Continued focus on Wellbeing for both Students and Staff

 Colwill continues to work with the community of Learning to further 
support both Staff and Students on their learning journey through the 
Primary years, establishing the CoL now moves into the organisational 
phase.

Strategic Section 2022 (Continued)
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Strategic Goals:  All students are able to access The New Zealand Curriculum as evidenced by achievement 
in relation to National Standards.

NB: Data for 2021 is based on teacher’s overall teacher judgements using first assessments, in class 
observations and work in books that was completed as Auckland has been in lockdown since August 
2021. We have had very limited engagement from our students online so hardpacks were made and end 
of year assessments were unable to be completed. Attendance obviously was affected and therefore 
achievement was affected.

Annual Goal:  To increase the number 
of students making accelerated 
progress.

Annual Targets:  

 By the end of 2022 Maori students below the expected level in 
2021 will have made more than one year’s progress.

 By the end of 2022 Pacific Island students below the expected 
level in 2021 will have made more than one year’s progress.

Improvement Plan: Writing
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Baseline Data - Writing

Writing
 (Whole School) 

2018-2021
Well Below Below

(Working Towards)
At Above

2021 57% 43%

2020 43% 51.5% 5.5%

2019 50.9% 43.4% 5.8%

2018 10.6% 30.1% 56% 3.2%

Writing
 Maori Students

Well Below Below
(Working Towards)

At Above

2021 70% 30%

2020 54% 42% 4%

2019 53% 43% 4%

2016 16.4% 44.3% 32.7% 7.3%

2015 17% 31.9% 40.4% 10.6%

Writing
 Pasifika Students Well Below Below

(Working Towards)
At Above

2021 57% 43%

2020 43% 53% 4%

2019 54.9% 41.9% 3.2%

2018 57.6% 38.4% 4%

2017 8.9% 33.7% 54.5% 3%

2016 17.6% 38.2% 41.1% 2%

2015 16.1% 33.3% 43.7% 6.9%
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Teachers’ reflection on writing samples showed students in these groups wrote better in contexts that were 
meaningful for them. This indicates the importance of prior knowledge, making connections and student 
engagement with the material.  

Also vocabulary knowledge and application, grammar and punctuation, and difficulties of construction at 
sentence level, the ability to transfer learning from one genre to the next was also identified.

Years 0-3 Phonics was a big focus and needs to continue as one along with oral language to voice ideas 
before writing.

Switch onto Spelling -Joy Allcock

Better Start Literacy-one trained teacher and one training

The groups of Māori students below the 
expected levels at the end of the year will have 
made more than one year’s progress

The groups of Pacific Island students below the 
expected levels at the end of the year will have 
made more than one year’s progress.

Writing programme introduced for years 1-8. “Writers Toolbox”

ALL (Accelerated Literacy Learning) Tier 1- inquiry through ALL teachers within own classrooms and via 
team meetings, specifically target students identified.

Professional development in ALL

After School Study Centre: targeting below and well below students

Reading Together: targeting below and well below students Māori and Pasifika and their whanau/ families

When What Who Indicators of progress

Begins Term 1

Teachers identify which students need 
priority support-targeted instruction to 
accelerate progress

Align priority ALL students with target 
students. Pr

in
ci

pa
l, 

SM
T,

 
te

am
 le

ad
er

s

Priority list developed

Ongoing 
Throughout the 
year

Weekly curriculum meetings to monitor 
and discuss progress of target students.

Li
te

ra
cy

 
Le

ad
er

 
an

d 
Te

am
 

le
ad

er Meetings are ongoing 
with appropriate gains in 
achievement levels.

Term 1/2

Student voice and in particular Y4 and Y5 
Māori/Pasifika voice considered in 
writing topics language experiences.

Professional development through Write 
that essay

Cl
as

sr
oo

m
 

Te
ac

he
rs Student voice is strongly 

represented in teaching 
and learning

Key Improvement Strategies: Writing

Improvement Plan: Writing (continued)
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When What Who Indicators of progress

Term 1/3 Moderation process further refined

Cu
rr

ic
ul

um
 

le
ad

er
s Greater consistency 

evident due to 
moderation process

Term 1/3

Work with parents and whanau around 
ways to support students’ learning so 
that parents are more confident in 
helping their children in communicating 
with teachers, and teachers gain a better 
understanding of their students and use 
this knowledge to personalise their 
teaching programmes

Share with parent’s assessment data and 
ways they can support their children Pr

in
ci

pa
l, 

cl
as

sr
oo

m
 te

ac
he

rs
End of Year

Analyse and reflect in the year end data 
to inform progress and planning for 
following year Pr

in
ci

pa
l, 

SM
T,

 T
ea

m
 

le
ad

er
s Parents, family, whanau 

are more confident in 
supporting student 
progress.

Monitoring

Schoolwide:

Formative assessment eg: observations, 
work books, modelling books.

AsTTLe Writing

Writing vocabulary / Hearing and 
recording sounds (observation survey) 
Year 0-3

Te
ac

he
rs

Te
am

 L
ea

de
rs

Pr
in

ci
pa

l

Term 2/3 Analyse (and report to BOT) mid-year data to monitor progress and inform practice for 
terms 3 and 4

Term 4 Analyse (and report to BOT) year-end data to inform progress and planning for the 
following year

Resourcing

ALL Project – MOE

Phonics programme years 0-3

Writing Programme “Writers Toolbox”

Switch onto Spelling

Key Improvement Strategies: Writing (continued)
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School Name Colwill School Massey School Number 1254

Strategic Aim All students are able to access the New Zealand Curriculum as evidenced by 
achievement in relation to Curriculum levels

Annual Aim To increase the number of students achieving at or above expected curriculum level for 
Writing

Target 1. By the end of 2021 all Pacific Island students who are below expected 
curriculum level will make more than one year of progress and be at or above 
the expected curriculum level

2. By the end of 2021 all Māori students who are below the expected curriculum 
level will make more than one year of progress and be at or above the 
expected curriculum level

Baseline Data

NB: Data for 2021 is based on teacher’s overall teacher judgements using first 
assessments, in class observations and work in books that was completed as Auckland 
has been in lockdown since August 2021. We have had very limited engagement from 
our students online so hardpacks were made and end of year assessments were 
unable to be completed. Attendance obviously was affected and therefore 
achievement was affected.

School Data Showed that:

Māori student data in writing 2020 54% below expected curriculum level

2021 70% below expected curriculum level

Decrease of 16%

Pacific Island student data in 
writing

2020 43% below expected curriculum level

2021 57% below expected curriculum level

Decrease of 14%

Whole school data in Writing 2020 43% below expected curriculum level

2021 57% below expected curriculum level

Decrease of 14%

Analysis of Variance Reporting (Writing)
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Strategic Goals:  All students are able to access The New Zealand Curriculum as evidenced by achievement 
in relation to National Standards.

NB: Data for 2021 is based on teacher’s overall teacher judgements using first assessments, in class 
observations and work in books that was completed as Auckland has been in lockdown since August 
2021. We have had very limited engagement from our students online so hardpacks were made and end 
of year assessments were unable to be completed. Attendance obviously was affected and therefore 
achievement was affected.

Annual Goal:  To increase the number 
of students making accelerated 
progress.

Annual Targets:  

 By the end of 2022 Maori students below the expected level in 
2021 will have made more than one year’s progress.

 By the end of 2022 Pacific Island students below the expected 
level in 2021 will have made more than one year’s progress.

Improvement Plan: Reading
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Baseline Data - Reading

Reading
 (Whole School) 

2015-2021
Well Below Below

(Working Towards)
At Above

2021 49% 48% 3%

2020 40% 51% 9%

2019 43.4% 34.7% 21.9%

2017 13.4% 26.9% 49.5% 10.2%

2016 17.6% 32.6% 41.4% 8.4%

2015 14.1% 30.6% 43.7% 11.7%

Reading
 Maori Students

Well Below Below
(Working Towards)

At Above

2021 60% 37% 3%

2020 47% 46% 7%

2019 42% 46% 12%

Reading
 Pasifika Students Well Below Below

(Working Towards)
At Above

2021 51% 49%

2020 43% 49% 8%

2019 48% 42% 9%
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Analysis of school wide reading data identified concerns for Year 2 and Year 3 in reading achievement data.

Vocabulary knowledge and application and comprehension were identified as key areas for specific 
teaching required. Also continuing from this year reading across the curriculum needs to be a focus.

Years 0-3 Phonics was a big focus and needs to continue as one.

Maori Students 40% Below Pasifika Students 49% Below

Maori students will have made more than one 
year’s progress and be working at expected levels

Pacific Island students will have made more than 
one year’s progress and be working at expected 
levels

Reading recovery for younger students (6 years +)

Small in class groups for accelerated progress with year 1s, run by trained Reading Recovery teachers.

After School Study Centre: targeting below and well below students

Reading Together: targeting below and well below students Maori and Pasifika and their whanau/ family

LSC running small groups for accelerated progress with senior students

Targeted in-class teaching

When What Who Indicators of progress

Begins Term 1
Teachers identify which students need 
priority 
(Target students) support-targeted 
instruction to accelerate progress Pr

in
ci

pa
l, 

SM
T,

 
te

am
 

le
ad

er
s

Priority list developed

Ongoing 
Throughout the 
year

Weekly curriculum meetings to monitor 
and discuss progress of target students. 

Use of supplementary inquiry teams Li
te

ra
cy

 
Le

ad
er

 
an

d 
Te

am
 

le
ad

er Meetings are ongoing 
with appropriate gains in 
achievement levels.

Term 1/2
Explicit teaching of skills and strategies as 
outlined in Literacy Learning Progressions 
and NZC. Cl
as

sr
oo

m
 

Te
ac

he
rs Programmes based on 

interests of students and 
need.

Term 1/3 Running records to gage levels and 
strategies needing to be taught.

Cl
as

sr
oo

m
 

Te
ac

he
rs

Monitor Progress

Key Improvement Strategies: Reading

Improvement Plan: Reading (continued)
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When What Who Indicators of progress

Term 1/3

Work with parents and whanau around 
ways to support students’ learning so 
that parents are more confident in 
helping their children learn to read.

Share with parent’s assessment data and 
ways they can support their children Pr

in
ci

pa
l, 

Cl
as

sr
oo

m
 

Te
ac

he
rs

Reading together 
programme

End of Year
Analyse and reflect in the year end data 
to inform progress and planning for 
following year Pr

in
ci

pa
l, 

SM
T,

 T
ea

m
 

le
ad

er
s Parents, family, whanau 

are more confident in 
supporting student 
progress.

Monitoring

Schoolwide:

Formative assessment eg observations, 
work books, modelling books.

 Running Records (year 0-3)
 Probe (year 4-8-well below)
 E Asttle reading 

Observation survey Year 0-3

 Word reading
 Letter id
 Concepts about print

Te
ac

he
rs

Te
am

 L
ea

de
rs

Pr
in

ci
pa

l

Term 2/3 Analyse (and report to BOT) mid-year data to monitor progress and inform practice for 
terms 3 and 4

Term 4 Analyse (and report to BOT) year-end data to inform progress and planning for the 
following year

Resourcing

Reading Recovery

Reading together

Phonics programme years 0-3

Key Improvement Strategies: Reading (continued)
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School Name Colwill School Massey School Number 1254

Strategic Aim All students are able to access the New Zealand Curriculum as evidenced by 
achievement in relation to Curriculum levels

Annual Aim To increase the number of students achieving at or above expected curriculum level for 
Reading

Target 1. By the end of 2020 all Pacific Island students who are below expected curriculum 
level will make more than one year of progress and be at or above the expected 
curriculum level

2. By the end of 2020 all Māori students who are below the expected curriculum level 
will make more than one year of progress and be at or above the expected 
curriculum level

Baseline Data

Analysis of school wide data for 2019 in reading identified particular concern in the 
following areas, Pacific Island and Māori students 

School Data Showed that:

Māori student data in Reading 2020 47% below expected curriculum level

2021 60% below expected curriculum level

Decrease of 13% 

Pacific Island student data in 
Reading

2020 43% below expected curriculum level

2021 51% below expected curriculum level

Decrease of 8% 

Whole school data in Reading 2020 40% below expected curriculum level

2021 49% below expected curriculum level

Decrease of 9%

Analysis of Variance Reporting Reading 
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Actions

What did we do?

Continued to implement ALL school wide which meant that year 0-2 teachers 
were training. New staff were also given PD in.  This was followed up by 
mentoring within the classroom by our ALL mentor and team leader’s provider 
once or twice a term depending on identified needs.

Focus students were identified and monitored

Reading Recovery for those 6-year-olds who were below or well below the 
national standard in reading

Outcomes

What Happened?

Māori student data in Reading 2020 47% below expected curriculum level

2021 60% below expected curriculum level

Decrease of 13%

Pacific Island student data in 
Reading

2020 43% below expected curriculum level

2021 51% below expected curriculum level

Decrease of 8%

Reasons for Variance

Why did it happen?

Classes had to be split into other classes on many occasions due to reliever 
shortages. This does not provide targeted teaching for all students.

The ALL programme was targeting 12 students in the withdrawal time and was 
therefore unable to gain full coverage of the students in need.

Due to a shortage of teaching staff available we had to take on staff that were 
unable to make a difference in student learning where skilled teaching is 
required.

Increased focus on Pacific Island culture and beliefs. Pacific Island teachers 
teaching Pacific Island children, knowing them well, their cultures etc.

Evaluation

Where to Next?

Our mentor will be working with leadership-on-leadership skills through literacy 
and will also be providing some intense PD training sessions throughout the year 
with teaching staff.

Māori students have been immersed in Kapa Haka this year with some strong 
leaders as mentors. This has led to a rise on confidence in our Māori students.

We have also found a correlation between increased art, music and cultural 
practices having a positive effect on student achievement. This will also be a 
focus for our teaching as inquiry this year.

Planning for Next Year Apply for ALL hours for PD and in class support for existing staff and new 
teachers.

Team Leaders will be in school ALL coaches and do observations on and support 
staff in implementing this programme

Analysis of Variance Reporting Reading (continued)
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Strategic Goals:  All students are able to access The New Zealand Curriculum as evidenced by achievement 
in relation to National Standards.

NB: Data for 2021 is based on teacher’s overall teacher judgements using first assessments, in class 
observations and work in books that was completed as Auckland has been in lockdown since August 
2021. We have had very limited engagement from our students online so hardpacks were made and end 
of year assessments were unable to be completed. Attendance obviously was affected and therefore 
achievement was affected.

Annual Goal:  To increase the number 
of students making accelerated 
progress.

Annual Targets:  

 By the end of 2022 Maori students below the expected level in 
2021 will have made more than one year’s progress.

 By the end of 2022 Pacific Island students below the expected 
level in 2021 will have made more than one year’s progress.

Maths

To lift the level of achievement of Year 1-8 students AT or ABOVE the 
National Standard in MATHS

20
17

20
18

20
19

20
20

20
21

Target Number of students AT or 
ABOVE National Standards

48% 52% 56% 61% 67%
112/235 122/235 131/235 143/235 157/235

We want to shift 44/235 (19%) of our 
learners by 2020

Maori 22% 26% 30% 35% 41%
11/53 14/53 16/53 19/53 22/53

Pacifika 47% 51% 55% 60% 66%
22/101 26/101 30/101 35/101 41/101

Improvement Plan: Mathematics

COL Achievement Challenge
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Baseline Data - Mathematics

Maths
 (Whole School) 

2015-2021
Well Below Below

(Working Towards)
At Above

2021 51% 46% 3%

2020 48% 49% 3%

2019 41% 46% 13%

2018 51% 41.3% 7.7%

2017 9.7% 30.6% 53.2% 6.5%

2016 17.3% 34.6% 44.2% 3.8%

2015 9.2% 24.8% 51.5% 14.6%

2014 8% 22% 49% 21%

Maths
 Maori Students

Well Below Below
(Working Towards)

At Above

2021 63% 36% 1%

2020 58% 40% 4%

2019 41% 47% 12%

2018 13.7% 31.4% 51% 3.9%

Maths
 Pasifika Students Well Below Below

(Working Towards)
At Above

2021 48% 52%

2020 47% 52% 1%

2019 48% 42% 10%

Maori students will have made more than one 
year’s progress and be working at expected levels

Pacific Island students will have made more than 
one year’s progress and be working at expected 
levels
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Beginning new maths problem in 2022 called ‘maths no problem”

Continuing with DMIC

Targeted team meetings focussed on mathematics twice a year

Maths groups for accelerated progress to be run in 2022 either by LSC or cover for SLT

When What Who Indicators of progress

Begins Term 1

Teachers identify which students 
need priority support-targeted 
instruction to accelerate progress

Align priority students with target 
students. Pr

in
ci

pa
l, 

SM
T,

 
te

am
 le

ad
er

s

Priority list developed

Ongoing 
Throughout the 
year

Weekly curriculum meetings to monitor 
and discuss progress of target students. M

at
hs

 
Le

ad
er

 
an

d 
Te

am
 

le
ad

er Meetings are ongoing 
with appropriate gains in 
achievement levels.

Term 1/2
Student voice and Y5 and Y2 
Māori/Pasifika voice considered maths 
programmes Cl

as
sr

oo
m

 
Te

ac
he

rs Student voice is strongly 
represented in teaching 

and learning

Term 1/3

Work with parents and whanau around 
ways to support students’ learning so 
that parents are more confident in 
helping their children in communicating 
with teachers, and teachers gain a better 
understanding of their students and use 
this knowledge to personalise their 
teaching programmes

Share with parents’ assessment data and 
ways they can support their children. Pr

in
ci

pa
l, 

Cl
as

sr
oo

m
 T

ea
ch

er
s

End of Year
Analyse and reflect in the year end data 
to inform progress and planning for 
following year Pr

in
ci

pa
l, 

SM
T,

 T
ea

m
 

le
ad

er
s Parents, family, whanau 

are more confident in 
supporting student 

progress.

Key Improvement Strategies: Mathematics
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When What Who Indicators of progress

Monitoring

Schoolwide:

Formative assessment egg observations, 
workbooks, modelling books.

PAT Maths

J.A.M (Junior assessment in maths)

GLOSS where needed

Te
ac

he
rs

Te
am

 L
ea

de
rs

Pr
in

ci
pa

l

Term 2/3 Analyse (and report to BOT) mid-year data to monitor progress and inform practice for 
terms 3 and 4

Term 4 Analyse (and report to BOT) year-end data to inform progress and planning for the 
following year

Resourcing
Maths no problem programme-for Rooms 9 and 20

DMIC for the rest of the school for 2022

Key Improvement Strategies: Mathematics (continued)
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School Name Colwill School Massey School Number 1254

Strategic Aim All students are able to access the New Zealand Curriculum as evidenced by 
achievement in relation to Curriculum levels

Annual Aim To increase the number of students achieving at or above expected curriculum level for 
Mathematics

Target 1. By the end of 2021 all Pacific Island students who are below expected curriculum 
level will make more than one year of progress and be at or above the expected 
curriculum level

2. By the end of 2021 all Māori students who are below the expected curriculum 
level will make more than one year of progress and be at or above the expected 
curriculum level

Baseline Data

NB: Data for 2021 is based on teacher’s overall teacher judgements using first 
assessments, in class observations and work in books that was completed as Auckland 
has been in lockdown since August 2021. We have had very limited engagement from 
our students online so hardpacks were made and end of year assessments were 
unable to be completed. Attendance obviously was affected and therefore 
achievement was affected.

Analysis of school wide data for 2021 in mathematics identified particular concern in the 
following areas, Pacific Island and Māori students

School Data Showed that:

Māori student data in 
Mathematics

2020 58% below expected curriculum level

2021 63% below expected curriculum level

Decrease of 5% 

Pacific Island student data in 
Mathematics

2020 47% below expected curriculum level

2021 48% below expected curriculum level

Decrease of 1% 

Whole school data in 
Mathematics

2020 48% below expected curriculum level

2021 51% below expected curriculum level

Decrease of 3%

Analysis of Variance Reporting (Mathematics)



Colwill School  

Kiwisport Note  

Kiwisport is a government funding initiative to support students’ participation in organised 
sport. In 2021, the school received total Kiwisport funding of $3,199.93 (excluding GST). The 
funding was spent on sports fees as well as netball and rugby trainings and tournaments. 
The number of students participating in organised sport of the school roll have decreased 
due to Covid-19 by 15%. 
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