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Statement of Variance - 2023

School Name:

Owhiro Bay School 2023 School Number: 2942

Strategic Aim 1:

Our akonga will experience success through quality teaching and learning, relevant and localised curriculum, and
positive, reciprocal relationships with families and whanau.

Annual Aim:

Teachers will increase their knowledge of specific learning areas, and deepen their understanding of Te Mataiaho (the new refreshed
curriculum) and Structured Literacy (Reading and Spelling)

Target:

Baseline Data:

All staff do a deep dive into the Structured Literacy approach to teaching reading, writing and spelling.

Target: To raise achievement in Reading and Spelling using a Structured Literacy approach
As we are on the first year of this journey, we will focus our target on Reading and Spelling only
Year 3 cohort
we aim for 80% of our Year 3 tamariki to be working at or beyond their expected reading curriculum level (compared to
58% in 2022 Year 2 cohort)
we aim for this Year 3 cohort to accelerate by one year (moving 6 levels) of the SL framework
Reading School Wide
we aim to increase the total number of akonga achieving at or above the expected curriculum level in Reading from 87% to
95%
Reading - Maori akonga
we aim to increase the number of akonga Maori achieving at the expected curriculum level in Reading from 75% to 85%
Phonemes and Word Reading - Years 4-6
we aim for our target group of year 4 - 6 students to show progress in sound and word recognition, and reduce the number
of those needing targeted support

Baseline Data (end of year 2022)

Reading:

Y2 - 42% reading below expected level

Whole School - 13% reading below expected level

Akonga Maori - 25% reading below expected level

Phonemes and Word Reading - Years 4 - 6: 33% students are needing accelerated support and intervention programmes




Actions

What did we do?

Outcomes
What happened?

Reasons for the Variance
Why did it happen?
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Evaluation
Where to next?

We embraced wholeheartedly a
Structured Literacy approach to
teaching Literacy schoolwide
: regular and timely
professional support/PLD
which included whole staff
sessions and 1.1 monitoring
with teachers

inclusion of support staff in
learning about and
implementing the pedagogy

Purchased decodable
readers, The Code, and other
resources to support the
programme

ongoing monitoring of
progress using the
Phonological Awareness
Screening and other tools

In class teaching was
specifically targeted towards
the teaching of a Structured
Literacy programme which
includes daily teaching of:
: Heggerty
The Code
Phonics activities
and games
blending and
segmenting tasks
Rhyme and poetry
other related
activities and
experiences

Year

3 cohort - achievement against

the target

Rea

50% of our Year 3 cohort are
achieving at or above their
expected level in Reading

Of the 50% who are not achieving,
1/3 are ORS funded, 1/3 have
English as a second language and
the remaining 1/3 have processing
or retention difficulties

This year group is significantly
smaller than the year group from
2022

We set an overly ambitious goal for
achievement for this group this
year. Our RTLB guided us with this,
however, as this is a brand new
way of teaching and assessing, we
are not comparing apples with
apples - yet. Next year we will be!
All of our Year 3 students have
made progress on the
Phonological Assessment - and all
students have made progress in
reading overall - for some, just not
at a pace that enables them to
move from Below to At, or At to
Above

All of the cohort have made
progress on the Sunshine
Decodables Phonics Overview
(Scope and Sequence) which
informs reading levels.

ding School Wide

We have not achieved our target
school wide. 75.4% of our students
this year are reading at or above
the expected level in Reading. Of
those not achieving, several have
learning difficulties.

Reasons for positive outcomes (teacher’s
views)

Structured literacy has formalised phonics
teaching in our classes — ensuring it happens
and isn't just taught by chance

The addition of Heggerty and the testing has
emphasised other parts of English e.g.
syllabification and compound words.

The children enjoy Heggerty and it is improving
their segmenting and blending which are the
main stumbling/learning blocks of decodable
texts.

Heggerty is going really well - already seeing
shifts with some of our Priority Learners - this
has been backed up in their small group work

Personal understanding of the building blocks
has grown and | can now identify gaps better
because | have better knowledge

The Code - | am really enjoying the explicit
teaching of the spelling rules. Each step is very
clear and makes it easy planning wise. The
children are also really enjoying learning these
spelling rules (they are even noticing them in
the decodable books we are reading!)

The decodable books are working really well.
They are phonics based and align well with The
Code lessons I'm teaching. The stories
themselves are also engaging.

We (in the senior school) feel like things are
starting to come together

Stumbling blocks so far - reasons why we
have not yet achieved the target as we
expected to:

We are very early in our development of
teaching in a Structured manner. We knew this

Engagement with whanau

Daily reading is a good bond between school and
home as most parents read with their children.
Parents are not used to doing any phonics work at
home and there is little to share and discuss if it is
something like a dictated sentence. We will hold
more whanau hui to ensure we are working in
harmony with our whanau and enabling them to
support appropriately from home.

Oral Language

Building on the work that we covered in our
recent hui with our RTLB

Move away from Silent reading - think more of
paired reading, chess, journaling, doodling,
mindfulness and quiet reading opportunities.
Whole School Buddy reading.

Vocab work as prompted by Dr Helen Walls.
Rich Content curriculum.

Phonological Awareness

Be aware of research saying - it is better with
letters (scaffold with a visual of the letter on the
board, for example with Heggerty). A multi-modal
approach.

Focus on teaching spelling patterns with the Code
rather than Heggerty

When defining with teachers what our literacy
lessons might look like we will review this
(Phonological awareness) again. Using updated
research and video when they become available.

Phonemic Awareness/Alphabetic Principle
Review of the science

How this is implemented in the junior vs senior
classes?

Exploring how we teach spelling across the school
- which Scope and Sequence is most appropriate
for each child?
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would be a process that would take place over

Reading - Maori akonga several years.

: We have not yet achieved this
target. We have 37.5% of our Maori
akonga reading below expected
levels. 62.5% are reading at or
above expected levels.

8 of our 23 Maori akonga have
identified diagnoses (such as
ADHD, ASD, Global Developmental | We still need more resources to broaden our
Delay and dyslexia) which we scope

would expect to impact on the
pace of learning and achievement

Some of us are finding it difficult not to be
sending home texts most nights. | think
mileage is very important to cement sight
words and story structure.

We are still early in our journey/PD and planning
with an expert on structured literacy groups

Learning how to use the decodable books
effectively, and putting all the pieces together in

Other notes a busy classroom is a work in progress

We are seeing improvements with the One thing I'd like to improve on or need

lower learners guidance on is appropriate independent
activities that akonga can work on to retain the

We are seeing the biggest movement specific spelling rules, phonemes and

with our ESOL learners graphemes that they have been taught.

| also feel like | need a bit of help working out
how to fit in more independent, creative writing
- thisis a work on!

We (senior school) would like to get more
triangulated in our practice - spelling of the
sounds, incorporating the code, etc,.

Our data is not yet ‘clean’ data as we were not

comparing apples with apples, but were using
assessments from 2022 that were not SL based.
As time goes on we expect this to improve. We

did however have Phonological assessments to
use comparatively across the year.

sustainable by developing a Literacy Profile and way of delivery at Owhiro Bay School.

How can we be flexible across the school?
Budgeting for more Sunshine readers if necessary
- how do we provide coverage at set level so there
are enough resources for each teacher?
Subscriptions to particular sites that have free
ones.

Vocabulary

Vocab work as prompted by our PLD facilitator in
2024 (Dr Helen Walls)

Rich Content curriculum

Fluency

Keep learning and practising

Try paired reading and paragraph shrinking
activities

Ensuring teachers are including fluency as part of
their lessons

Ensuring that we are reading with accuracy, rate
and prosody (intonation/expression)

Comprehension

Ensuring comprehension is a key focus for
teaching of reading, particularly once
phonemic and phonological awareness is
strong.

Assessment

Trial the use of Dibels assessments to run
alongside other testing. Become more consistent
in assessment practice so that our data becomes
cleaner. Develop an assessment plan that is
implemented early in the year.

Planning for next year - 2024 (Structured Literacy)

We were very fortunate to secure 50 hours of RAPLD with Dr Helen Walls in 2024 to continue our Structured Literacy development journey and learn more about how to implement
writing into our Structured Literacy programme. This will add huge value to our current knowledge around reading and help to embed what we have already learned about the Science
of Learning and the Science of Learning to Read. We are hugely grateful to have secured the expertise of Dr Helen Walls who has established herself as a leader in the promotion of
Structured Literacy in Aotearoa, particularly in the area of writing. We have 2 new staff to induct into the programme and will be working hard to get them up to speed with their
colleagues - this has already started with the sharing of our learning and PLD this year (2023). The two new teachers are committed to this journey and our aim is to make our practice
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Strategic Aim 2: Our akonga will develop the social, emotional and communication skills they need as they progress through life.

As a team of learners we will be
building skills of collaboration and self-awareness of the impact we have on others
As a staff we will be
Improving our capacity to manage challenging behaviours and build a strong, positive culture steeped in our school values

Annual Aim: Students learn to self-regulate their behaviour. The incidence of negative and disruptive outbursts is reduced.
Clear expectations and incentives are in place schoolwide and are used consistently.
Consequences for disruptive behaviours are fair, timely and consistently implemented.

Target: To enable greater responsibility and regulation of emotions of a specific group of students who have difficulty in social interactions and
communication - maintaining positive relationships and a learning focused culture.
We aim to:

increase the number of students positioned in Tier 1to 84% by the end of 2023

reduce the number of students positioned in Tier 2 from 14% to 10% by the end of 2023

reduce the number of students positioned in Tier 3 to 2% by the end of 2023

Baseline Data: End Term One:

70% of students are at Tier 1

14% of students are at Tier 2

5 % of students are at Tier 3

Data to be gathered by entering incidences on our SMS (eTAP), including minor and major behaviours
Data is collated each term - trends and patterns identified and analysed

Target students are identified

Student voice of target students to be gathered each term

Actions Outcomes Reasons for the variance Evaluation

What did we do? What happened? Why did it happen? Where to next?




Refreshing of our understanding of the
Tier 1 expectations/
reinforcements/responses

Collecting student voice around the
support they feel they need to manage in
the classroom

Training in PB4L Tier 2

Students who are beyond Tier 2 are
monitored more closely and Individual
Behaviour Plans developed alongside
outside support personnel, (RTLB/MoE),
families and whanau.

Implementation of the Peer Mediation
programme

Exploration of the “Cool Schools”
programme

RTLB and MoE specialist support and
intervention

Implement Classroom Practices Teams to
review behaviour, identify key strategies for
improvement and behaviour plans

Deepen classroom practice in working
with neuro diverse students and those
with heightened behaviours

(including Peer Mediation, Zones of
Regulation, UBRS training - research
based practices and strategies)

Whanau engagement
Whanau are involved in the development
of Behaviour Plans and understand:
: the behaviours that are being
targeted
the strategies that are being
employed
their role in supporting their
tamariki and the kura

Outcomes
We made improvements but not as great as the

targets set:

March 2023 | December
2023
Tier 1 76% 81%
Tier 2 16% 13%
Tier 3 8% 6%
Discussion

We have seen improvement across all
Tiers of our PB4L practice. However, we
have not quite met the targets set.
TIER 1: We have found that the ROCKS
vouchers, incentives for positive
behaviour, praise, peer mediation
practices and restorative conversations
have been highly effective for the
majority of our students (81% at Tier 1).
TIER 2: 31% of students who were
considered Tier 2 early in the year
moved into the Tier 1 category through
several interventions that were in place,
including In-School behaviour plans,
Dinosaur Schools and support from
RTLB. These students were in most part
requiring extra support to manage
socially

TIER 3: 25% of students who were
considered Tier 3 early in the year
moved into the Tier 2 category through
similar intervention and intensive
intervention, including referral s to the
MoE severe behaviour team, RTLB
Clinical Psychologist intervention and
other specialist support. All of our Tier 3
students have some aspect of
Neurodiversity and need significant
adaptations to the classroom structure
or curriculum delivery in order to
manage.

practice:

* being conscious of awarding ROCKS vouchers
when students were witnessed displaying our
values —in class and in the playground. One teacher
took responsibility for this and put the weekly tally
on the board so that teachers knew how many
vouchers had been awarded.

*twice weekly draws of vouchers for prizes which
the students love; when 10 vouchers, a special
certificate is awarded - also a very exciting and sort
after experience for most of the tamariki

*Solid Tier 1 practice, with all teachers
enthusiastically living and modelling the values
was crucial to its success. We still have work to do in
this area.

* Having a teacher driving the Tier 1 practice who is
passionate about this work has been critical to the
momentum being sustained.

*This helped to gather other ideas from schools also
engaged in PB4L Tier 2. We refined our data
collection and analysis and improved the recording
of incidents and tracking of students. We were
continuously looking at our School Wide
expectations and refining.

We sort expert advice to help manage our Tier 2
and Tier 3 students:

*We had RTLB input to help us manage several of
our challenging behaviour cases that were not
responding to Tier 1 practices.

*We were hoping that the Tier 2 training would
help us develop better strategies for working with
our most challenging behaviours. However, we
realised quickly that several of the children we
thought were Tier 2 were actually Tier 3 and
required specialist input. Several referrals were
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A huge part of our work in 2024 is to be
a part of the Restorative Practice
training with Waikato University and our
facilitator, Cath Forster. This will set a
roadmap for our PB4L practices and
help us to refine and clarify what
positive behaviour management looks
like at OBS. RP will give us a clear and
systemic script and consistent wording
and methodology to help akonga to
resolve and repair conflict.

Revise our incentives system - do we
need extrinsic rewards to maintain the
effectiveness of our Tier 1 actions? Can
we just use vouchers with no ‘thing’
attached e.g. free time, lunch at the
stream with the principal, game outside
with a friend.

Ensure that we as teachers are living
and breathing the values as we would
expect our tamariki to be —in our
interactions with them and with each
other.

Continuing to unpack and learn what
our values should look like in practice —
making this explicit in our teaching of
them with students and as staff.

Spend more time gathering students’
voice/viewpoints on what works best
to engage them positively.

Continue to be clear about School Wide
Expectations so that new staff are
responding to students consistently.

Continue to engage specialist support
through the MoE for our Tier 3 students.
Ensure the goals set are realistic,
measurable and have an impact for
growth.




Restorative Practice
Clear and simple process in place for
ensuring any harm caused is repaired

Explicit teaching of group and
collaborative skills (e.g., through PE
cooperative games and specific
role-based activities across the
curriculum)

To reinvigorate/renew our student council
and ensure they meet regularly

Not all of our students with
neurodiversity are at Tier 3, however,
and are able to be active and positive
participants in their class programmes.
We noticed a significant improvement
schoolwide in the behaviour of children
in general, and this was particularly
evident at our end of year Celebration of
Success. However, the students in Tier 3
who are coping with severe challenges
that make classroom participation
difficult, continue to be a huge concern
and are needing ongoing intervention
and support to ensure their well-being,
and the safety and well-being of others.

made and these were essential for any change to
occur.

* Extra Teacher Aide support was also a huge
addition to ensuring stability and enabled us to run
programmes to provide extension and target
problematic behaviours or gaps in skill sets e.g. Talk
About, Coding classes and engineering, sports
coaching, extra cover for lunchtime activities, Art
Club

*We did not engage our whanau in our PB4L work
as we had planned. This is disappointing and we
believe would have a huge impact on developing
trust and transparency in our practice. Consulting
with whanau before negative incidences arise is
vital. This will be a key goal for 2024

Incredible Families and Dinosaur School Without
a doubt, this was one of the most impressive
interventions of 2023 and we will look forward to
embracing this wraparound programme at any
time we are able in the future:

18 week parenting programme, 3 hours per week

18 week Dinosaur School programme - a
group-based programme for children with
behavioural difficulties between the ages of 4 and
8. The programme teaches children self-regulation
and problem-solving skills in small groups with
developmentally-appropriate materials. This
involved approximately 20 of our tamariki and had
a huge impact on those able to attend

4 staff development sessions with the Y facilitators
— easily the most effective and practical PLD we
have received in the area of managing complex
behaviours, children with Neuro Diversities or other
needs.
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Ensure we have enough TA allocation
and resourcing to support teachers who
are working with our Tier 3 children.

Hold whanau hui to discuss how PB4L
and RP work in the school. Gather
whanau voice around this important
work and find ways to fully engage
whanau into this kaupapa - shared
plans for tamariki and create open and
robust opportunities for korero.

Revisit the Peer Mediation programme —
due to illness and absences of key staff
this was difficult to get off the ground,
but we see it as a valuable ingredient to
a happy school where akonga voice is
valued.

Continue to build on the knowledge we
gained working alongside our Incredible
Families/Dinosaur School facilitators -
praise bombing, giving instructions
effectively, using strategies to mitigate
or de-escalate big feelings. We will
continue to talk and practice these
strategies as a staff, in hui and in teacher
to teacher coaching moments.
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Evaluation of Student Progress and Achievement 2023

Reading Whole School Term 1 - Term 4 shift Reading: Akonga Maori Term 1 - Term 4 shift

59.1%
52.1%

43.6% 45.5%
34% 36.4% 36.4%
24.5%
22.3% - 23.4%
18.2%
0% 0% 0% 0% 4.5%
2023| 2023 2023| 2023 2023| 2023 2023| 2023 2023| 2023 2023 2023 2023| 2023 2023| 2023
WellBelow Below At Above WellBelow Below At Above
Key: Key:

. Reading T1 2023
Reading T4 2023

. Reading T1 2023
Reading T4 2023

Areas of Success e 75.4% of our akonga are reading at or above expected levels
e Fewer of our Maori akonga are below reading expectations
e There are significantly more students reading AT expected levels since March, across the whole school (8.5%) and for our Maori akonga (22.7%)

Areas of Concern e Year 3reading data shows 50% are below the expected level for their year group. Of this group, 2 receive ORS funding, 2 have English as a second
language and 2 have significant learning challenges and have had Tier 2 interventions

Things to Note e  Fewer students are judged by their teachers to be reading above curriculum expectations. There can be many reasons for this.

- Although learners may be achieving above earlier in the year, the standard becomes higher as the year progresses and a learner may not be
sustaining the growth required to remain ‘above’

- Earlier teacher judgements can need recalibrating as the year progresses as the teacher sees more of what akonga are capable of

e We are still trying to align curriculum levels with our new Scope and Sequence, but this is to be expected with a change of approach. This also
needs to be aligned next year with the new Curriculum age bands.

Without our ORS students included in our data, the year group data for reading is:
Year 2: Below - 17%; At - 55%; Above - 28%

Year 3: Below - 40%; At - 30%; Above - 30%

Year 6: Below - 18%; At - 59%; Above - 23%

Schoolwide: Below: 21%; At - 55%; Above - 23%




Writing: Whole School Term 1 - Term 4 Shift

2023] 2023 2023| 2023
WellBelow Below

Key:
[ \Vriting T1 2023
Writing T4 2023

50%
39.4% 45.5%
36.2%
36.4%  36.4%
18.2%
9.69% 10-6%
0%0% 5
0%0% 4.5%

2023| 2023
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Writing: Akonga Maori: Term 1 - Term 4 Shift

59.1%

2023| 2023 2023| 2023 2023| 2023 2023| 2023
Above
WellBelow Below At Above

Key:
. Reading T1 2023
Reading T4 2023

Areas of Success

There has been a small increase in the number of students working above their expected curriculum level since the March data.
60.8% of students are working At or Above expectations

Areas of Concern

There is a slight increase in the number of students below the expected level for writing. This may be in part due to teachers
adopting a totally new teaching pedagogy for writing - which we believe will have long term benefits, but takes a while to learn
and embed.

Only 60.8% of our students are working At or Above the expected level in Writing. This could be due in part to the emphasis
placed on adopting a new way of teaching Literacy using a Structured approach. As the teachers become more adept at this and
less time is required for the mechanics (tools such as learning sounds, blends, syllables, rules) , we expect results to improve.

Things to Note

14 of our 33 students who are not yet achieving at the expected level in writing have a significant diagnosis (e.g. ASD, ADHD, GDD,
Dyslexia, etc..)

4 of these students are ESOL and early in their journey of learning English

9 of the students identified as working below in writing are akonga Maori, 7 of whom have a diagnosis

Although there are fewer Maori akonga achieving above in writing please note that the expectations become harder as the year
progresses and this can be difficult to sustain for some students

In Wanaka, we learned that it can take up to 2 years for transference of skills into other curriculum areas to take effect when
implementing a Structured Literacy approach

For the year 6s, we are assessing how they can write across the curriculum - so there are many skills being considered when
making this judgement.

Without our ORS students included in our data, the year group data for writing is:
Year 2: Below - 33%; At - 61%; Above - 6%

Year 3: Below - 50%; At - 40%; Above - 10%

Year 6: Below - 47%; At - 35%; Above - 18%
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Mathematics: Whole School Term 1 - Term 4 Shift Mathematics: Akonga Maori Term 1 - Term 4 Shift
50%
52.1% 45.5%
40.9%
44.7%
36.4%
(
30.9%
25.5%
24- 3% 22.3% 18.2%
9.1%
0% 0%
0% 0%
2023| 2023 2023 2023 2023 2023 2023| 2023
2023 2023 2023|2023 2023] 2023 2023|2023
WellBelow Below At Above Well Below Below At Above
Key: Key:
[ Veths T1 2023 [ Maths T1 2023
Maths T4 2023 Maths T4 2023
Areas of Success e There are slightly more students working At the expected curriculum level - across the whole school and for our Maori

akonga

e The 2 students who are working above the curriculum (both Maori) have sustained their progress over the year.

Areas of Concern e Thereis a significant decrease in the number of students working above the curriculum expectation in maths, however, this
could be due to the increase in expectation as the year progresses

e Half of our akonga Maori are working below expected levels in Maths, however, as mentioned above a high proportion of our
children working below have a notable learning challenge or neuro-diversity.

Things to Note e Maths has not been an area of focus as a whole school for the past 2 years, however, the ALIM programme may well have had
a positive impact in shifting more students to achieving more success.

Without our ORS students included in our data, the year group data for maths is:

Year 2. Below - 17%; At - 55%; Above - 28%

Year 3: Below - 50%; At -10%; Above - 40%

Year 6: Below -18%; At - 59%; Above - 23%
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TABLE A: Achievement of Maori akonga, not including those with a medical diagnosis or
significant learning or processing challenge (73% of our akonga Maori)
Reading Writing Maths
Below 20% 47% 33%
At 73% 33% 53%
Above 7% 20% 13%

e Table A (above) considers our akonga Maori who we consider to have no specific barriers to learning.
Table B (Below) considers our non-Maori akonga who we consider to have no specific barriers to learning.

e For our akonga Maori, the areas for celebration are in achievement in reading (80% at or above) and in maths (66% at or above - however this is significantly
lower than for non-Maori students). Also, more are achieving above in writing (20% vs 11%)

e The main area of concern to note is the lower achievement in writing of our Maori akonga (53% at or above compared to 80% of the non-Maori students). This
will be an area of focus in 2024 for the whole school and careful monitoring of progress of akonga Maori, is a logical target

e Another area for concern is the fact that our akonga Maori are represented higher across the board in the ‘below’ categories.

TABLE B: Achievement of non-Maori akonga, not including those with a diagnosis or significant
learning or processing challenge (76% of our non-Maori akonga )
Reading Writing Maths
Below 1% 20% 9%
At 56% 69% 64%
Above 33% 1% 27%

Our next steps are to:

- Consider who our under achievers are and ensure specific plans and targets are in place to move them forward in 2024

- Gather specific student voice from akonga Maori to ensure we are not missing any specific concerns they may have or helpful contributions to improving their
learning journey and experience. Gain voice from whanau early in the year so they are also engaged in their child’s learning journey.

- Continue to be critically reflective in our practice. How we are giving effect to Te Tiriti ? How we are ensuring our akonga Maori are being extended, challenged
and met where they are at, so they can move forward and reach their best possible potential?
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Phonological Awareness Screening Tool

Shifts in achievement from March to November 2023 (Target Students) - Year 3

= - Year 3 Advanced Phonemic Awareness shift
Year 3 Phonemic Awareness shift Mar-Sept 2023

Mar-Sept 2023

B March [ September

B March [l September

100%
100%

75% 75%
(+]

50% 50%
25% 25%

0% 0%
Student Student

Shifts in achievement from March to November 2023 (Target Students) - Year 4-6 (Mahuri)

Mahuri Target Students - Advanced Phonemic

Mahuri Target Students Phonemic Awareness Awareness
Mar-Sept 2023 Mar-Sept 2023
B March [ September B March [l September
100% 100%
75% 75%
50% 50%
25% 25%
0% 0%
ABCDEFGHI JKLMNOPQRST l,ABCDEFGHIJKLMNOPQRST

Student Student
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Shifts in achievement from March to November 2023 (Target Students) - Year 1

Year 1 Phonemic Awareness
Mar-Sept 2023

Year 1 Advanced Phonemic
B March [ September

Awareness

100
* B March [ September
0,
75% 100%
75%
50%
50%
25% 25% |
0% 0%
A B C D EF G H I J KL M N O P Q A B CDEFGH I JKLMNOTPAQ
Student Student
General Comments about the Impact of our Structured Literacy work thus far
Year 1 Please note that the Year 1 data includes children who were not considered ready for the advanced test earlier in the year or had not started school
yet.
Year2-3 Teachers notice that students are more engaged in their literacy learning. Generally, they are noticing spelling patterns more. They are becoming

adept at segmenting and blending words and identifying sounds as they are practising daily. The increase in confidence to decode is noticeable.

Year 4 -6 We have noticed that the structure has had a positive impact on our priority learners - receiving daily instruction has had a major impact.
For the older learners who have had limited success previously, they are now participating and joining in as they feel successful and have attained

some of the skills required for reading that they did not previously have or understand. They are showing a greater confidence to join in and take
risks.

This has been a year of experimentation, taking risks as teachers and learning a brand new way of teaching, alongside the guidance and support of our RTLB. We have tried lots
of different things and made adjustments along the way to best meet the needs of our learners. As we head into 2024 we will have a clearer picture of how we will set up for
Structured Literacy and will have a much better understanding of how the approach is best delivered and implemented across other areas of the curriculum - specific and
explicit teaching being paramount to the approach.

We note that this SL framework has had a huge impact for our ESOL learners, and believe it is responsible for the positive shifts for target and other priority learners.
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Giving effect to Te Tiriti o Waitangi

"The curriculum acknowledges the principles of the Treaty of Waitangi, and the bicultural foundations of Aotearoa New Zealand. All students have the
opportunity to acquire knowledge of te reo Mdori me 6na tikanga.".

In 2023 we have achieved this by:

All students on the Maori and Pasifika Roll are entered on the individual class priority student rolls. Teachers are required to constantly and consistently
monitor progress for those students to ensure they are experiencing learning success. We discuss any students of concern and celebrate achievements in
weekly team and staff hui

One teacher and the Principal attend termly wananga with our iwi, Te Ati Awa which is coordinated by our Kahui Ako - this is instrumental in building
positive and meaningful connections and relationships with our iwi partners.

Our Across School Leads for the Kahui Ako, with the support of Tenths Trust experts, delivered an incredible Super Staff Hui with workshops and key note
speakers focused on extending our matauranga Maori and local knowledge

We are in the process of joining the Kura Ahurea programme offered by the Tenths Trust (Te Ati Awa) in 2024 to help us to continue developing our local
curriculum and knowledge of our history

The principles and values of Te Tiriti o Waitangi are incorporated across various curriculum areas. This includes teaching Aotearoa New Zealand history from
both Maori and Pakeha perspectives, local histories, integrating Maori language and culture into lessons, and ensuring that resources reflect the cultural
diversity of New Zealand.

The school and staff reflect the cultural diversity of New Zealand. This involves staff actively upskilling in Te Reo Maori through Te Ahu o te Reo Maori with
Kauru and other providers. The Principal has also been involved in a Te Reo Maori online course for leaders, Poutawa Reo

We continue our relationship with Poutama Pounamu which provides ongoing professional development, using Indicators of culturally responsive practice
and collaborative observation and reflection using the Growth Tool. This is a team approach which aspires to success for all learners.

Maori cultural practices and protocols are incorporated in our daily routines and special events. This includes powhiri, mihi whakatau, celebrating Maori
cultural festivals such as Matariki, acknowledging traditions in our local area and school history during school events.

We recognise and value Maori knowledge systems, including traditional and indigenous ways of knowing by incorporating Maori perspectives into
programmes and recognising the importance of oral storytelling.

We have whole school weekly Kapa Haka and waiata, embrace appropriate opportunities to share karakia, and to increase our Matauranga Maori

Owhiro Bay School is an inclusive and equitable learning environment where we aim for all students to feel valued and respected. This is shown through our
policies, practices and school values, providing targeted support for Maori and priority learners, fostering a sense of whanaungatanga for students from
diverse cultural backgrounds.


https://www.takatu.co.nz/
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Reporting on the principles of being a Good Employer
The following questions address key aspects of compliance with a good employer policy:

Reporting on Equal Employment
Opportunities (EEO) Programme/ Policy

Good employer policies should include provisions for an Equal
Employment Opportunities (EEQ) programme/policy . The

Ministry of Education monitors these policies

How have you met your obligations to
provide good and safe working
conditions?

We believe so, yes!

Reporting on Equal Employment
Opportunities (EEO) Programme/Policy

Yes

No

What is in your equal employment
opportunities programme?How have
you been fulfilling this programme?

We identify processes that contribute to employment inequality,
and when employing staff, look for creating a diverse team. We
ensure the appointments panel represents this and discuss
inclusive practices during the appointment. We have an EEO policy
and nominated EEO officer. We schedule time during staff hui to
discuss any issues and offer check-ins with the EEO officer so that
personal concerns can be discussed and addressed if necessary.

We provide external supports if required to address complexities.

We collaborate with our ONE LEarning Community colleagues
which helps us as a small school gives us depth and

Do you operate an EEO
programme/policy?

Yes

How do you practise impartial
selection of suitably qualified persons
for appointment?

- Ensure representation on our appointments panel is
representative of different ethnicities, genders and
experiences where at all possible

- Ensure that there are no barriers to employment for
anyone applying, and provide representation if possible on
the appointments panel.

- Allow for applicants to bring support personnel to
interviews or informal meetings to learn about the school
and the expectations of the role

Has this policy or programme been
made available to staff?

Yes
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How are you recognising, We currently have 3 Maori staff members and Maori representation | Does your EEO programme/policy Yes
- The aims and aspirations of Maori, on our Board. Within our recruitment process we ask that include training to raise awareness of
- The employment requirements of applicants embrace diversity, inclusion and bring aroha and issues which may impact EEO?
Maori, and passion for the uniqueness of our school, our students and our
- Greater involvement of Maori in community. We ask about their aspirations. We promote ongoing
the Education service? upskilling in te reo me nga tikanga Maori for all staff. We aim to
provide as much support as possible for any Maori staff member or
applicant to enhance their mana and to feel belonging within our
kura and community. We are committed to upholding the
principles of Te Tiriti o Waitangi and to embrace every opportunity
to extend our matauranga Maori for the well-being of our kura.
How have you enhanced the abilities of - Opportunities to attend professional development Has your EEO programme/policy Yes
individual employees? - Termly ‘check and connect’ meetings appointed someone to coordinate
- Encourage leadership of staff hui in areas of interest compliance with its requirements?
- Promoted roles such as WSL, cultural advisor, SENCO,
sports coordinator, Librarian - open to all to extend
expertise
How are you recognising the We allow for a flexible working arrangement for one teacher to Does your EEO programme/policy Yes - as
employment requirements of women? | ensure her health and well-being needs can be accommodated. provide for regular reporting on per
We allow for flexible hours when possible, so child care Compllance with the policy a.nd/or sgi\gj\gle
. achievements under the policy?
expectations can be managed.
How are you recognising the We ensure our physical environment is safe and accessible to all
employment requirements of persons | staff.
with disabilities?
We ensure accommodations are embraced to ensure particular
sensory and processing needs are accommodated without
judgement or bias.
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Equal Employment Opportunities Policy

As required by the Education and Training Act 2020 (s 597), Owhiro Bay School operates an employment policy that complies with the principle of being a good
employer and ensures the fair and proper treatment of staff in all aspects of their employment. This Equal Employment Opportunities (EEQO) policy is our framework for
providing an inclusive, non-discriminatory workplace, and promoting equal opportunities for all staff members.

Owhiro Bay School promotes equal opportunities by applying our EEO framework to all relevant school policies and procedures, particularly those relating to
employment (e.g. recruitment and selection, training, professional development, and promotion).

This is to ensure that we:

e treat current and prospective staff fairly
e make decisions based on relevant merit
e work to eliminate bias and discrimination.

EEO programme

To help implement our EEO policy, we have a programme to identify processes that contribute to employment inequality. We work to change these processes and
promote equal employment opportunities for individuals and groups of people. Our EEO policy and programme is available to all Owhiro Bay School staff.

Our EEO programme may include:

developing a policy statement and establishing objectives

appointing an EEO representative

consulting with staff to hear any concerns

creating an employee database (with informed consent for any EEO data collected)
encouraging staff to participate in training and career development

programme monitoring through staff meetings and board reports

reviewing employment and personnel policies and processes.

Owhiro Bay School aims to raise awareness of discrimination and bias through our EEO programme. We support staff to discuss the development and implementation
of the programme, and raise any concerns with the principal or board.

The principal assures the board that the school complies with the Equal Employment Opportunities (EEO) policy and that a statement on EEO is included in the
annual report (including any issues from the previous year). See Self-Review and Board Assurances.



https://owhiro.schooldocs.co.nz/9243.htm
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Employer Responsibility Policy

Owhiro Bay School board acts as a good employer and takes all reasonable steps to build working relationships based on trust, confidence, and good faith. The board
treats employees fairly and properly in all aspects of their employment as required by the Public Service Act 2020, and complies with legislation on employment and
personnel matters. The board complies with the conditions contained in employment contracts for teaching and non-teaching staff.

The board ensures strong leadership by recognising the principal as the school's educational leader, the chief executive, and an employee of the board. The board:

appoints the principal, through the appointment committee
appraises the principal

works transparently and positively with the principal

ensures delegations to the principal are robust and regularly reviewed.

The board meets reporting and administrative requirements by:

e referring to the school's Equal Employment Opportunities policy in its annual report on the extent of its compliance as a good employer
e ensuring that systems are in place for keeping employee files safe and secure.

Support for school employees
The board:

e takes all steps, so far as is reasonably practicable, to meet its primary duty of care obligations to ensure good and safe working conditions for employees and
responds to all reasonable concerns and requests made by employees
considers staff health and wellbeing (hauora) and work-life balance, and will consider applications for flexible working arrangements

e ensures that all employees maintain proper standards of integrity and conduct, and a concern for the safety and wellbeing of students, colleagues, and public
interest

e promotes high levels of staff performance through:
e performance management and professional development (including budgeting for training and development programmes intended to enhance the

abilities of individual employees)

e acknowledgement of staff achievements
e salary units and classroom release time.

deals effectively and fairly with any concerns through the concerns and complaints and protected disclosure procedures.

Recruitment and appointments

The board may delegate the recruitment and appointment process to the principal and senior management, and may be represented in appointment committees. For
the specific make up of appointment committees according to positions, see Appointment Committee. The board and delegate(s) endeavour to appoint appropriately
trained and qualified staff to all teaching and non-teaching positions, and to find the best person for the position.


https://owhiro.schooldocs.co.nz/10193.htm
https://owhiro.schooldocs.co.nz/9095.htm
https://owhiro.schooldocs.co.nz/6483.htm
https://owhiro.schooldocs.co.nz/12959.htm
https://owhiro.schooldocs.co.nz/13509.htm
https://owhiro.schooldocs.co.nz/41353.htm
https://owhiro.schooldocs.co.nz/44997.htm
https://owhiro.schooldocs.co.nz/10370.htm
https://owhiro.schooldocs.co.nz/11808.htm
https://owhiro.schooldocs.co.nz/41353.htm
https://owhiro.schooldocs.co.nz/9087.htm
https://owhiro.schooldocs.co.nz/34932.htm
https://owhiro.schooldocs.co.nz/443.htm
https://owhiro.schooldocs.co.nz/10970.htm
https://owhiro.schooldocs.co.nz/12727.htm
https://owhiro.schooldocs.co.nz/11892.htm
https://owhiro.schooldocs.co.nz/10193.htm
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Student wellbeing and safety

The board recognises the need to ensure the safety of students and mitigates students being placed at risk by the actions of employees, through:

proactive policies, procedures, and actions related to student wellbeing and safety

robust recruitment (including reference checking), appointment, and induction processes, including complying with the Children's Act 2014

annual reports from the principal on the registration, certification, attestation, and police vetting of staff, and reports on appointments and any support
provided to teachers

information, in committee, from the principal regarding concerns and complaints raised about staff, and the actions taken

compliance with the mandatory reporting requirements to the Teaching Council under the Education and Training Act 2020 regarding staff dismissals,
resignations, complaints, serious misconduct, and competence.

Legislation

Public Service Act 2020

Human Rights Act 1993

Education and Training Act 2020

Privacy Act 2020

Children's Act 2014

Health and Safety at Work Act 2015
Employment Relations Act 2000
Employment Relations Amendment Act 2018

EAP - Should staff require extra support, external counselling is available via EAP. This is confidential and the school has no knowledge of which staff
members might access it.

KIWISPORT FUNDING STATEMENT for 2023

We used our Kiwisport funding ($1773.00) to increase students’ participation in organised sport. In particular, this money went towards our swimming
lessons which come at a significant cost to the school. We also used some of the fund for outside Basketball coaches to provide expert skills. The

funding also supported the cost of the Annual Primary Sport Wellington Membership.


https://owhiro.schooldocs.co.nz/11808.htm
https://owhiro.schooldocs.co.nz/11786.htm
https://owhiro.schooldocs.co.nz/11774.htm
https://owhiro.schooldocs.co.nz/9243.htm
https://owhiro.schooldocs.co.nz/12727.htm
https://teachingcouncil.nz/professional-practice/?stage=Live
http://www.legislation.govt.nz/

— TE KURA 2 A
Owhiro

BAY SCHOOL
ey

+0p + Creativiey + + Suceess

Report on other special and contestable funding

Creatives in Schools
We were successful in an application to the Creatives in Schools programme and currently have a have a Creatives in Schools project

underway. Our Creative is working alongside akonga to create a mural that reflects the cultural diversity of our people and the rich
natural environment surrounding us. This will be completed by the end of 2024.

Principal Well-Being and Leadership fund
The Principal used the $6000 allocated for 2023 to attend the Harvard Graduate School of Education (Leadership Course) at the
Principal’'s Centre of Australia. This took place from January 15 - 19 in Sydney. The principal was fortunate to secure a scholarship to cover

the flights and accommodation, from the Principal's Centre.



